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Foreword

This present volume constitutes the third online edition of ESP Across Cultures.
The decision to change from a paper-based to an online edition has undoubtedly
been beneficial in terms of enjoying greater visibility within the international aca-
demic community. One thing that has not changed over the years, however, since
the inception of the journal in 2004, has been the policy of double-blind peer review-
ing, which means that only a selected number of the papers submitted end up as
being published.

There are seven papers in the current issue, each one analysing a particular as-
pect of English for Specific Purposes from a cross-cultural perspective.

The first paper, by Hmoud S. Alotaibi, focuses on research article introductions
in Arabic, analysing the extent to which scholars writing in Arabic in the sphere of
education adhere to the CARS (Create A Research Space) model delineated by John
Swales which was elaborated in particular with regard to the academic conventions
widely adopted in the English-speaking world. Instead of restricting the investiga-
tion to the introductory section as past studies in this field did, the author examines
all of the subheadings and he concludes that all introductions include Move 2 in a
subheading entitled the Problem of the Study, a result that contradicts previous
findings where the paucity of Move 2 was common in non-English RAs, and espe-
cially in Arabic ones.

Patrizia Anesa analyses the websites of the main arbitration centres operating in
Asia from a textual perspective to define how they are discursively constructed and
can be used as promotional tools, thereby helping us to evaluate the importance as-
sumed by internationalization processes or by local cultural elements in promoting a
particular centre as a seat for international arbitration. She concludes that while
some scholars argue that we are witnessing the ‘Asianization’ of arbitration, with
the increasing bargaining power of Asian parties, on the other hand a phenomenon
of ‘Universal Arbitration’ is also emerging, i.e. a form of convergence of how dis-
putes are resolved so that parties of any nationality can operate in the same way
with ever fewer  language barriers.

In their paper, Mahmood Reza Atai and Fatemeh Asadnia examine the commu-
nicative and promotional function of university homepages by looking at the ‘univer-
sity overview’, ‘university mission statement’, and ‘university introduction at a
glance’ genres, using a corpus of 210 texts selected from homepages of the top 500
universities ranked by the Academic Ranking of World Universities. The findings
demonstrated that the three genres shared communicative purposes, functional
units, certain moves and steps, socio-academic contexts, and discourse community
members that led to the formation of a genre set. 

Gaetano Falco explores ways of using comics in an MA course on translation of
economic texts as a means of stimulating the interest of language students with no
economics skills in order to introduce economics-related lexis and improve thematic
competence in general. He observes that empirical research has shown that films
and comics can indeed be useful resources to teach economic translation to students
with no skills in economics. However, the author warns that the use of comics for
educational purposes may have its drawbacks, e.g. when students deal with complex
sign systems which embody complex economic concepts, where often the humorous
element is lost. 

In her paper, Irina Khoutyz describes the differences in how scholars present
their findings in research articles (RA) in international journals in English and in
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6 FOREWORD

local journals in Russian. She then looks into the reasons for these differences, seek-
ing explanations from the sociocultural contexts in which these RAs were written,
as well as providing advice to local authors as to how to make their RAs more com-
petitive at the international level. The differences include the apparent lack of
structure of Russian RAs with respect to English RAs; the tendency in Russian au-
thors not to specify the purpose in writing a paper; and the tendency of Russian au-
thors to present the methodology used in less detail compared with English RAs.

Luisella Leonzini investigates the use of verbal and visual metaphors in eco-
nomic-media discourse within the context of the euro crisis by studying the correla-
tion between linguistic and pictorial metaphors and text-image intersemiotic rela-
tions. The research is based on a cross-analysis of English and Italian editorial
articles published between 2009 and 2012. In both corpora, metaphorical realiza-
tions frame the economic crisis which hit the single currency and the eurozone in
2009 as a partial collapse and hint at a possible return to stability in the form of a
recovery. The aim of this paper is to analyse the collapse/caduta and
recovery/ripresa metaphors across languages in the press.

Ian Robinson reports on using corpus linguistics to aid students in writing a cre-
ative text. He looks at the available literature to help understand what is meant by
‘creativity’. A worksheet was prepared using a corpus linguistic analysis of modern,
English versions of the stories of the Brothers Grimm. This worksheet was con-
structed with the use of a specialized corpus, and a stop-list was created which con-
tained single words as well as word clusters found in the tales. Students were then
asked to select some of these words and phrases to help them write stories which
were then analysed, and a follow-up questionnaire was used to elicit the students’
perceptions concerning creativity. The author concludes that creativity is essential
in EFL and that it is something to be fostered in students.

As ever, I wish to thank the members of the Editorial Board for their invaluable
work of refereeing papers and for their suggestions on how to improve the journal. I
would also like to thank all those scholars who are not members of the Editorial
Board but who have kindly agreed to referee papers for our journal. The last time
we publicly thanked external referees was in issue 11 (2014). Since then the follow-
ing scholars have all reviewed papers for the journal.



1. Introduction

In the world of research writing, locating a research gap in previous studies is 
considered to be a central cornerstone in any research article. Swales (1990, 2004) 
considered it a central move in the introduction in his famous CARS model which 
includes three moves: establishing a territory, establishing a niche, and occupying the 
niche. According to Swales, the major steps or ways of establishing a niche include: 
counter-claiming, identifying a gap, asking a question, continuing a tradition, and 
presenting positive justifications. The “continuing a tradition” category represents 
minor ways of establishing a niche such as expressing needs/desires/interests, logical 
conclusions, contrastive comment, and problem-raising (Swales 1990: 156). 

Researchers who used the CARS model found that non-English articles overlook 
Move 2, and when it was present it was used via a weaker version such as expressing 
the need rather than a strong version such as criticizing past studies. For example, 
Najjar (1990) found that only seven RA introductions out of 48 in the field of agriculture 
used Move 2. Interestingly, he found that these instances attempted to locate a gap 
in previous research but without offering any evaluation or challenge. In particular, 
the cases of Move 2 found in Najjar’s study were mostly indications of the dearth or 

Abstract
Previous studies that used Swales’ CARS model (1990, 2004) found that Move 2 (Establishing a 
niche) is insignificant in Arabic RA introductions, and most of its instances addressed the needs 
instead of creating the gap from the research world. This study examines 60 RA introductions 
in the field of education to further examine this phenomenon. The findings indicated that 
Move 2 was present in less than 50% in the introductory sections. However, the analysis was 
extended to all the subsections of the introductions and it was found that all introductions 
included a subheading entitled the Problem of the Study where Move 2 was employed 100%. 
The analysis of the strategies of Move 2 in the introductory sections and the Problem of the 
Study subsections reflected some similarities and differences. In both sections, expressing the 
need and showing the paucity of research were very common. However, making a comparison 
between the study and previous ones was common in the introductory sections while problem-
raising was frequent in the Problem of the Study subheadings. The study concludes with 
suggestions and recommendations for future studies. 

THE RESEARCH GAP
IN THE INTRODUCTIONS

OF ARABIC RESEARCH ARTICLES

Hmoud S. Alotaibi
(Shaqra University, Saudi Arabia)
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absence of local research and some were assertions of the need for the study. Likewise, 
Arabic RAs were found reluctant to employ Move 2 in Fakhri (2004) who found that “the 
discussion of previous research in the introductions is qualitatively and quantitatively 
limited” (ibid: 1124). According to Fakhri, the citations offered in the introductions did 
not challenge claims in the previous studies in order to create a research gap.

As is the case in Arabic papers, Hirano (2009) found that 70% of the RA introductions 
in Portuguese lacked Move 2 compared to 90% in English texts. Also, Ahmad (1997) 
found that 43% of Malay scientific introductions lacked Move 2, and among those that 
used it, the strategy of expressing the need was the most dominate. Ahmad (ibid.: 
112) offered a very important interpretation of this phenomenon, which seems to be 
applicable to other languages, as she stated that “Malaysian writers do not face any 
fierce competition for a research space; rather they simply need to create a need to do 
a research within the topic of their interest”. Shim (2005) agreed on this interpretation 
as she found similar results when Korean texts focused on establishing the niche by 
expressing the need for the research in Korea. Additionally, Move 2 in Thai introductions, 
as reported in Jogthong (2001), was absent in almost half of the corpus, and there was a 
preference for using the problem-raising strategy and a complete avoidance of the step 
counter-claiming. Similar to Thai introductions, Chinese texts in Loi and Evans (2010) 
preferred to ask questions as a strategy to locate a research gap. 

While the findings above provided firm conclusions on the use of Move 2 in non-
English papers, it is surprising that the issue of the boundary of the introduction and 
whether it includes subsections has not attracted the researchers’ attention. Shim (2005) 
and Hirano (2009), however, clearly alluded to the issue and showed that they restricted 
their analyses to the introductory sections without examining the subheadings of the 
introductions. In other studies, it was unclear whether the examined introductions 
included subheadings or not. The issue of the applicability of the CARS model to the 
introductions with subheadings was cogently discussed by Ozturk (2007), who used the 
CARS model to compare two subfields of applied linguistics. He stated, referring to his 
methodology, that “the analysis focused on the section between the abstract and the 
first subheading in the introduction of each article. This decision was motivated by the 
characteristics of the model of analysis. As discussed in Section 1, Swales (1990) does 
not mention the possibility that RA introductions might contain subheadings” (ibid: 28).

With Ozturk’s point in mind, the present study does not limit the analysis to the 
introductory sections of the RA introductions (that follow the abstracts and precede the 
first subheadings) as was done in Shim (2005), Hirano (2009), and Ozturk (2007). It, 
rather, examines the whole introduction sections including the subheadings. The aim of 
the study, however, is not to examine the applicability of the CARS model nor to discuss 
the organization of the Arabic RA introduction, but rather to focus on the employment 
of Move 2 throughout the RA introduction and to address the phenomenon of the lack 
of Move 2 in non-English RAs, and Arabic in particular.

2. Method

Sixty Arabic RAs in the field of education were collected from two refereed journals: 
Journal of Educational & Psychological Sciences (JEPS) (n=30), published by the 
University of Bahrain in Bahrain and The Journal of Educational Studies (JES) (n=30), 
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published by King Saud University in Saudi Arabia. I believe the two journals are good 
representatives of research writing in the Arab world because of their popularity and 
inclusion of publications from writers across the Arab world. The reason behind drawing 
the articles from more than one journal was to ensure that the paper organization in 
particular and writing in general are not influenced by one journal’s guidelines. The 
articles were published in 2014 and 2015 and only experimental types were selected. 
The number of authors is as follows: one author (32 RAs), two authors (22 RAs), three 
authors (3 RAs), four authors (1 RA), and five authors (2 RAs).

Using the strategies of Move 2 (establishing a niche) described in the CARS model, 
in both versions of 1990 and 2004, I first examined the introductory part (that follows 
the abstract and precedes the first subheading) in each introduction. Then I examined 
all the remaining subsections in the introductions focusing on the employment of Move 
2. In all of the RAs, Move 2 was found in a subsection entitled the Problem of the Study. 
A closer analysis of Move 2 in this subsection was conducted.

3. Results

The first sections in the introductions that appear immediately after the abstract 
and before any subheading have been examined and it was found that Move 2 existed 
in less than 50% of the texts. However, when the whole introductions were examined, it 
was found that Move 2 existed in 100% of the introductions in a subheading entitled the 
Problem of the Study. The following sections present in detail the results of the analysis.

3.1. Move 2 in the introductory sections in the 60 introductions 

The analysis of the introductory sections shows that Move 2 was employed in less 
than half of the texts (28 out of 60 texts) with a total of 32 instances, as some sections 
used the move more than once. Specifically, there were 12 cases that referred to the 
absence or dearth of studies, 11 cases that expressed the need for the study, eight that 
made a comparison between the current research and previous ones, and one case that 
used the problem-raising strategy.

3.2. Comparison of Move 2 in both sections (the introductory and Problem of the Study 
subheadings) of the 28 RAs 

Focusing on these 28 introductions, the investigation of Move 2 proceeded to their 
subheadings entitled the Problem of the Study in order to see whether Move 2 was 
employed differently (quantitatively and qualitatively) in these latter subheadings 
compared to its use in the introductory sections. As mentioned above, Move 2 was 
employed in all of the Problem of the Study subheadings. There were 34 cases of Move 
2 in these subheadings, as some subsections used the move more than once. Similar to 
their importance in the preceding sections, strategies showing the paucity of research 
and expressing the need were used nine and ten times, respectively. It is surprising to 
find that making a comparison between the current study and the previous ones was 
used eight times in the preceding sections while it was absent in the Problem of the 
Study subheadings. The opposite was true with the problem-raising technique that was 
used ten times in these subheadings while it was used only once in the introductory 
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sections. The Problem of the Study subheadings also included strategies that were not 
seen in the introductory sections: criticism, positive justifications, the purpose of the 
study, and question raising. Table 1 shows all the results of Move 2 in the introductory 
sections and in the Problem of the Study subheadings. 

3.3. Move 2 in the RAs (n=32) that do not include it in their introductory sections

The analysis also covered the remaining 32 introductions that did not include Move 2 
in their introductory sections (but included it in the Problem of the Study subheadings). 
There were 35 instances distributed as follows: 15 cases expressed the need for the study, 
nine cases indicated the paucity of research, five cases raised a problem, four cases asked 
questions, one case indicated the purpose of the study, and finally one case provided 
criticism. Table 2 shows the results of Move 2 strategies in the Problem of the Study 
subheadings in the introductions that did not include Move 2 in their introductory sections.

Move 2 Strategy
The introductory section 

(# 28 RAs)
The problem of the study 

(# 28 RAs)

The comparison 8 -
Rare studies 12 9
The need 11 10
Logical conclusion - -
Problem raising 1 10
Criticism - 1
Positive justifications - 1
The purpose of the study - 1
Question raising - 2
Total 32 34

Table 1. Move 2 in the introductory sections and in the Problem of the Study subheadings

Table 2. Move 2 in the Problem of the Study subheadings in the RAs without Move 2 in their introductory 
sections

Move 2 Strategy
The problem of the study in RAs without Move 2 

in their introductory section. (# 32 RAs)

The comparison -
Rare studies 9
The need 15
Logical conclusion -
Problem raising 5
Criticism 1
Positive justifications -
The purpose of the study 1
Question raising 4
Total 35



THE RESEARCH GAP IN THE INTRODUCTIONS OF ARABIC RESEARCH ARTICLES  11

From the above, it can be shown that whether Move 2 appeared in the introductory 
section or not, the most common strategies in the Problem of the Study subheading 
are expressing the need and showing the paucity of research. The strategy of problem 
raising, however, was used more in the Problem of Study subheadings in the RAs 
that included Move 2 in their introductory sections, while the opposite is true with 
the strategy of question-raising which was used more in the Problem of the Study 
subheadings in the RAs that did not include Move 2 in their introductory sections. 

3.4. Juxtaposing Move 2 strategies in both sections (the introductory and Problem of the 
Study subheadings) (n=28 RAs) 

Focusing on the 28 RAs that included Move 2 in both of their introductory sections 
and the Problem of the Study subheadings, the employment of Move 2 in these two 
sections was juxtaposed to see whether it was used in the same way or differently in 
the same RA. The analysis shows that writers appeared to prefer to employ different 
strategies in each section. For example, in the eight RAs that made comparisons in 
their introductory sections, four of them raised a problem in the Problem of the Study 
sections. Also, in the seven RAs that expressed the need in their introductory sections, 
three of them raised a problem in their Problem of the Study subheadings. Furthermore, 
in the eight RAs that indicated the paucity of research in their introductory sections, 
there were four RAs that expressed the need for the study. Table 3 indicates all the 
results of the strategies of Move 2 in both sections in the same article. 

No. of RAs based on 
Move 2 in the 
Introductory 
Sections 

Introductory Section The Problem of the Study section No. of RAs 

 

 

     8 RAs 

Comparison Problem raising 4 

Comparison Rare  2 

Comparison Problem raising + Rare  1 

Comparison Need + Rare  1 

 

 

7 RAs 

Need Problem raising  3 

Need Problem raising + Rare  1 

Need Question raising 1 

Need Positive justifications 1 

Need Need 1 

 

3 RAs 

Need + Rare Problem raising + Criticism 1 

Need + Rare Rare  1 

Need + Rare Need 1 

1 RA Rare + Need Question raising 1 

1 RA Problem-raising Need 1 

 

8 RAs 

Rare  Need 4 

Rare  Rare  1 

Rare Rare + Need 2 

Rare Purpose of the study 1 

 

 

 

3 
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3.5. Detailed analysis of strategies in the Problem of the Study subheading

As indicated earlier, all RAs in the corpus included the Problem of the Study 
subheading which included instances of Move 2. The average number of words in this 
subheading was 244 words and those in Move 2 was 85. As indicated in Chart 1, the 
space that Move 2 occupied in this subheading was only 35%, and the remaining space 
(65%) was dedicated to providing a specific introduction on the topic. Most RAs (44 out 
of 60) made reference to previous studies in their Problem of the Study subheadings. 
The analysis also showed that there were 25 RAs that concluded this subheading with 
questions. Among those 25 RAs, there were 12 RAs that asked only one question. 
These findings indicate that the Problem of the Study subheadings somewhat mirror 
the introductory sections, i.e. by including steps from Move 1, in the CARS model, 
(introducing the topic and literature review) and Move 3 (announcing the study by 
asking research questions).

 

No. of RAs based on 
Move 2 in the 
Introductory 
Sections 

Introductory Section The Problem of the Study section No. of RAs 

 

 

     8 RAs 

Comparison Problem raising 4 

Comparison Rare  2 

Comparison Problem raising + Rare  1 

Comparison Need + Rare  1 

 

 

7 RAs 

Need Problem raising  3 

Need Problem raising + Rare  1 

Need Question raising 1 

Need Positive justifications 1 

Need Need 1 

 

3 RAs 

Need + Rare Problem raising + Criticism 1 

Need + Rare Rare  1 

Need + Rare Need 1 

1 RA Rare + Need Question raising 1 

1 RA Problem-raising Need 1 

 

8 RAs 

Rare  Need 4 

Rare  Rare  1 

Rare Rare + Need 2 

Rare Purpose of the study 1 

 

 

 

3 

Table 3. Move 2 in both sections in the same article

Figure 1. The average number of words in the Problem of the 
Study subheading
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The analysis also revealed that Move 2 instances in the Problem of the Study 
subheadings were generated mainly through three strategies: expressing the need for 
the study, referring to problematic conditions, and indicating the dearth of studies. 
Strong versions such as criticizing previous research were almost absent. The typical 
construction of the move was to start with what the researchers had noticed or 
experienced. The reference to the researchers’ experience and exploration was indicated 
usually when Move 2 expressed the need for the study, as exemplified in 1 and 2, and 
more significantly when it referred to problematic situations, as exemplified in 3 , 4, 5. 

ومن خالل عمل الباحثين في مجال تدريس العلوم، فقد أدركا أن هناك حاجة لتدريب الطلبة على الرسومات العلمية، 
وذلك بسبب غياب األهداف النفس حركية الالزمة لتنمية هذه المهارات في دفاتر تحضير المعلمين. وبناء على ذلك 

جاءت هذه الدراسة لإلجابة عن سؤال الدراسة.....
(1) Based on researchers› work experience in teaching science, they both realized that there 
is a need to train students on scientific graphics, due to the absence of the psychomotor 
goals that are necessary for the development of these skills in the teachers› preparation 
note-books. Therefore, this study was conducted to answer the question of the study:....

إن شعور الباحثين بالمشكالت التي تواجه المعلمين والطلبة على حد سواء في تعليم وتعلم الرياضيات، وشعورهم 
الرياضيات  تعريف معلمي  المشكالت وذلك من خالل  تلك  الطلبة في معالجة  لدى  الرياضي  التفكير  تنمية  بأهمية 
بمظاهر التفكير الرياضي، واقتراح طرائق لمعالجة المواقف الرياضية المتعلقة بمظاهر التفكير الرياضي دفعهم إلى 
إجراء هذه الدراسة التي استهدفت بشكل أساسي تطوير اختبار يقيس مظاهر التفكير الرياضي لدى طلبة المرحلة 

األساسية العليا في األردن.
(2) The researchers have awareness of the problems that face teachers and students 
alike in teaching and learning mathematics. Also, they are aware of the importance of 
mathematical thinking among students in addressing these problems. They gain this 
experience when they discuss with teachers the nature of mathematical thinking, and 
when they listened to their proposals of how to deal with certain situations related to 
mathematical thinking. All these factors inspired the researchers to conduct this study, 
which mainly aimed at developing a mathematical thinking test for high basic stage 
students in Jordan.

وقد الحظ الباحث من خالل خبرته كعضو هيئة تدريس في جامعة البلقاء التطبيقية أن توظيف التقنيات الحديثة في 
العملية التعليمية - رغم اهتمام الجامعة بتوفير متطلباته- الزال دون المستوى المطلوب...

(3) The researcher noted through his experience as a faculty member at Al- Balqa Applied 
University that employing modern technologies in the educational process ‒ despite the 
interest of the university to provide the basic needs ‒ is still below the accepted level...

التدريب  طالبات  على  اإلشراف  في  وخبرتهما  اليرموك  جامعة  في  كمدرسين  عملهما  خالل  من  الباحثان  ويرى 
للطالبات في  الواضح  الضعف  الرياضية من  التربية  تذمر واستياء معلمات  فقد الحظا  إربد؛  الميداني في مدارس 
اللياقة البدنية وخاصة أثناء تنفيذهن لكثير من األعمال واألنشطة المطلوبة منهن، وعدم استغالل مواصفاتهن الجسمية 
في تحسين لياقتهن البدنية، مما دفع الباحثان للتحقق من عالقة القياسات األنثروبومترية باختبارات اللياقة البدنية لدى 

طالبات المرحلة األساسية الوسطى في مدارس إربد.
(4) From their work as teachers at Yarmouk University and their experience as supervisors 
of female students who are taking field training in Irbid schools, the two researchers saw 
and noticed how teachers of physical education grumble about and resent the obvious 
weakness of the students› physical fitness, especially when they do tasks and carry out 
activities. In addition, teachers find that students do not exploit the physical abilities 
in improving their physical fitness. These observations urged the two researchers to 
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investigate the relationship of anthropometric measurements with physical fitness tests 
for students at central elementary female students in Irbid schools.

المعلمين والمعلمات، والباحثة من خالل عملها  بتدريب  قيامه  فالباحث من خالل  الباحثين- كل من موقعه-  إال أن 
كمشرفة تربوية لمادة التربية اإلسالمية لسنوات طويلة- الحظا وجود ضعف في تزويد المعلمات األعمال الكتابية 
للطالبات بالتغذية الراجعة المكتوبة، وقد تأكد هذا الضعف من خالل تحليل عينة من األعمال الكتابية )أنشطة كتابية 
صفية، وواجبات منزلية، وتقارير، واختبارات( لمعلمات من مختلف المدارس التي يزورها الباحث أو تشرف عليها 
الباحثة. ولهذا رأى الباحثين أنه من المجدي محاولة تعرف مستوى معرفة معلمات التربية اإلسالمية بالتغذية الراجعة 
المكتوبة، وأثره في استخدامهن لها في األعمال الكتابية المختلفة، وهو ما تحاول هذه الدراسة أن تبحثه، حيث تحاول 

أن تعالج مشكلة تربوية واقعية أوصت عدد من الدراسات.. بضرورة البحث فيها من جوانبها المختلفة.
(5) Both researchers, with each from his and her workplace – the male researcher through 
his training of teachers, and the female researcher through her supervision of the Islamic 
education course for many years – noticed weakness in providing students with written 
feedback concerning their written homework.  This weakness was confirmed through a 
sample analysis of written homework (classroom written activities, homework, reports, 
and tests) for teachers from various schools visited by the male researcher or supervised 
by the female researcher. Thus, both researchers felt it would be imperative to try to know 
the level of knowledge of Islamic education teachers of the written feedback, and its impact 
on their usage of it in the different written works. This is exactly what the study is trying 
to figure out, as it addresses a real educational problem that was already recommended to 
be researched in past studies.

The single case where the criticism technique was employed as a strategy of Move 2 
is shown in (6). While the researcher criticized past studies, he mitigated the statement 
by showing that the current study would use a different strategy.

المجال  هذا  في  السابقة  الدراسات  معظم  أن  إال  المعرفة،  وراء  ما  استراتيجيات  استخدام  أهمية  من  الرغم  وعلى 
تلك  االيجابية الستخدام  النتائج  كانت  إذا  ما  معرفة  المفيد جداً  التقليدية. وسيكون من  الصف  في غرفة  أجريت  قد 
دمج  أثر  بتحري  الحالية  الدراسة  قامت  حيث  اإللكتروني،  التعلم  بيئة  في  عليها  الحصول  يمكن  االستراتيجيات 

استراتيجيات ما وراء المعرفة في أحد المقررات اإللكترونية. 
(6) Despite the importance of the use of metacognitive strategies, most of the previous 
studies in this area were carried out in traditional classrooms. It would be very useful 
to know whether the positive results of the use of these strategies can be found in the 
e-learning environment. Therefore, the present study investigated the effect of integrating 
metacognitive strategies in one online course.

Showing the paucity of research was a prominent strategy used in the corpus. 
This step was either used alone, as in (7) and (8), or merged with expressing the need 
strategy, as in (9) and (10). The reference to the researcher(s) was mentioned in both 
cases but more significantly when there was a need indicated. More importantly, 
examples (9) and (10) show the complexity and richness of this section as it identifies 
the gap between the research world and the real world.

وقد لوحظ من خالل مراجعة األدبيات المتعلقة بالمتغيرات السابقة، أن هناك عدداً كبيراً من الدراسات التي بحثت 
مهارات الحياة للطالب الجامعي ونوعية الحياة للطالب الجامعي وعالقة كل منهما على حدة بارتفاع مستوى التحصيل 
للطالب الجامعي؛ وقد تمت هذه الدراسات لهذه المتغيرات بشكل مستقل. ولكن عدداً محدوداً من الدراسات بحثت 
التفاعل والعالقة بين هذه المتغيرات أال وهي مهارات الحياة ونوعية الحياة والتحصيل الدراسي في منظومة واحدة.
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(7) It has been observed when reviewing the literature on the previous variables that there 
is a large body of studies on the life skills and the nature of life of university students  and 
the relationship between each with the high academic achievement of students.  These 
studies, however, examined these variables independently, but a limited number of stud-
ies have examined the interaction and the relationship between these variables, namely, 
life skills, the nature of life, and academic achievement as a single system.

ومع ندرة الدراسات التي تتناول االختبارات العامة لمنهج اللغة العربية في دولة الكويت، وباألخص اختبارات اللغة 
العربية لشهادة إتمام الثانوية العامة، والتي تعد من أهم االختبارات على المستوى المحلي، حيث تستحوذ على اهتمام 
المربين والطلبة وأولياء األمور، ومختلف أجهزة الدولة التعليمية، فإن الدراسة الحالية تستهدف تحليل أسئلة اختبارات 
اللغة العربية للمرحلة الثانوية في ضوء مهارات التفكير واإلبداع اللغوي، وهو ما حفز الباحثة على صياغة المشكلة 

في األسئلة اآلتية:....
(8) Few studies have addressed the general exams of the Arabic course in Kuwait, and in 
particular the final exams at the last year of high school, which are considered to be very 
important locally, as they attract the attention of educators, students, and parents, along 
with various educational state agencies. The current study thus aims to analyze the test 
questions for the Arabic language course at the high school levels in the light of thinking 
skills and linguistic creativity. This urged the researcher to formulate the problem in the 
following questions:....

اللوغو  لغة  تناولت  بحوث  المكاني، وعدم وجود  البصري  التصور  تناولت  التي  البحوث  قلة  الباحثان  كما الحظ   
باعتبارها وسيلة يمكن أن تعمل على تنمية قدرة التصور البصري المكاني..... فقد رأى الباحثان الحاجة إلى البحث 

عن وسيلة تنمي قدرة التصور البصري المكاني...
(9) The two researchers noticed the lack of research on spatial visualization and the 
absence of research on the effect of LOGO programming language, which is considered to 
be a vehicle that enhances the development of the spatial visualization ability... Thus, both 
researchers felt the need to search for a way to develop the spatial visualization ability. 

ورغم ما أكدته نتائج الدراسات عن العالقة اإليجابية بين الذكاء الوجداني وأساليب مواجهة الضغوط، فإن الباحثان من 
مراجعتهما للدراسات التي اهتمت ببحث عالقة الذكاء الوجداني بمواجهة أحداث الحياة الضاغطة لدى طلبة الجامعة 
في البيئة المحلية بدولة الكويت؛ تبين عدم وجود دراسات تدعم هذه العالقة على حد علمهما، وهو ما يقدم مبررا 
الوجداني اعتمادا على  الذكاء  بالبحث  تناولت  التي  الدراسات  المتغيرين، كما لوحظ قلة  العالقة بين  لدراسة وجود 
نموذج مايرو سالوفي خاصة بالبيئة الخليجية، لذا سعت الدراسة الحالية الستخدام أداة بحثية قائمة على هذا النموذج 
بالدراسة الحالية واستكشاف عالقتها بأساليب مواجهة أحداث الحياة الضاغطة، كما نشأت مشكلة الدراسة من حاجة 
ملحة لتطبيقات الذكاء الوجداني في مختلف صور الحياة الشخصية واالجتماعية، ويمكن تلخيص مشكلة الدراسة في 

اإلجابة على التساؤالت التالية: 
(10) Despite what was confirmed by the results of studies on the positive relationship be-
tween emotional intelligence and strategies of “stress facing,” the two researchers found 
no studies support this relationship from their reviewing of the studies on this topic as it 
concerns with university students in Kuwait. This is a justification to examine the rela-
tionship between the two variables. In addition, a lack of studies has been noticed that 
examined the emotional intelligence depending on the model used by Salovey & Mayer, 
especially in the Gulf environment. Thus, the current study sought to use a research tool 
based on this model to explore the relationship pertinent to facing the stressful life events. 
Also, the study was initiated based on the urgent need for the application of emotional 
intelligence in the various forms of personal and social life. The problem of the study can 
be summarized in answering the following questions:...
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As indicated earlier, many sections concluded with a number of research questions or 
only with one. Often the Problem of the Study took the form of a question, as exemplified 
in (11) and (12), in addition to (13) which also included sub-questions.

وعليه تبلورت مشكلة الدراسة في التساؤل الرئيس التالي....
(11) Based on this, the problem of the study has been formulated in the following main 
question ....

وعليه يمكن صياغة سؤال الدراسة كالتالي...
(12) Thus, the question of the study can be formed as the following...

وفي ضوء ما سبق يمكن بلورة مشكلة البحث في السؤال الرئيس اآلتي: ....ويتفرغ من هذا السؤال األسئلة الفرعية اآلتية:
(13) In the light of what has been mentioned, the research problem can be formulated in 
the following main question.... From this question, we ask the following sub-questions: 

The summary of the problem of the study in the form of a question may lead it to be 
classified as questioning-raising, but the analysis shows that it was formed in another 
strategy and the question was made specifically to summarize the problem and state 
it clearly.

4. Conclusion

This study aimed at investigating how Move 2 was employed in Arabic RA introduc-
tions. Instead of restricting the investigation to the introductory section as past studies 
did, the investigation in this study covered all of the subheadings. The analysis showed 
that all introductions included Move 2 in a subheading entitled the Problem of the 
Study, a result that contradicts the findings in past studies where the paucity of Move 
2 was common in non-English RAs, and in Arabic ones in particular. In fact, this study 
problematizes the methodologies in the past studies that restricted the investigations 
to the first introductory sections.

The analysis of the Problem of the Study subheading has shown that its main func-
tion was to underscore the rationale of the study. The subheading included some fea-
tures of the introductory section (as described in the CARS model and supported in the 
studies that used it) such as establishing a territory and literature review. The most 
remarkable finding in this section was its abundant reference to the researchers’ obser-
vations and experiences. The self-reference here seems to be conducted for a rhetorical 
purpose, i.e. to convince the readers that the problem is fundamental and thus requires 
investigation. This rhetorical orientation clearly stresses the importance of creating 
a gap in the examined sections, which again contrasts with the findings in previous 
studies which have shown that the move of establishing a niche is overlooked in Arabic 
papers. The results here, however, correlate with the previous findings regarding the 
inclination towards establishing the niche through minor ways such as asserting the 
need for the study based on problematic conditions and avoiding engagement with pre-
vious research through evaluation and criticism.

Concerning the use of the steps in the CARS model, the findings indicated that 
many of the Problem of the Study subheadings employed more than one strategy of 
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Move 2, which clearly illustrates the complexity and richness of this subheading. It 
may also indicate that the distinction between the steps in Move 2 is not fixed as they 
can overlap and maintain a hybrid nature. In addition, it was found that several of the 
examined sections concluded with asking questions with a preceding phrase such as: 
the problem of the study can be summarized in the following question. This phrasing 
does not necessarily indicate that the step was that of question-raising but the question 
was used presumably to summarize the problem of the study and to give a clear state-
ment at the end of the section. These findings may suggest some areas of improvement 
of the CARS model in terms of the relationship between the steps. More importantly, 
the analysis here showed a strategy that was not described in the model, namely, the 
comparison between the study under investigation and past studies.

This study has some limitations that need to be addressed. First, it focused on one 
move in the CARS model, namely Move 2, and on one subheading, namely the Prob-
lem of the Study. It would be more informative if the analysis applied all moves in the 
CARS model to all subheadings in the introduction section. Second, the focus was on 
one academic discipline, namely education, and it would be interesting to examine oth-
er disciplines in order to be able to give firm conclusions. In addition to RAs in Arabic, 
future studies are recommended to further examine the phenomenon of Move 2 in RAs 
written in other languages. 
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1. Introduction and objectives

Recent years have witnessed a surge in efforts to encourage the use of ADR 1 all over 
the globe. The Asian region is also following this trend, and several Asian countries 
have promoted ADR processes such as arbitration both at domestic and at international 
levels. In particular, among the drivers which have determined the success and 

1  For a comprehensive overview of Alternative Dispute Resolution methods see Blake, Browne and 
Sime (2016).

Abstract
The intensification of commercial exchanges and business relationships between Eastern and 
Western countries brings with it an increasing need to resolve disputes involving parties from 
profoundly different and geographically distant regions (Bhatia and Gotti 2015). International 
commercial disputes are often resolved through Alternative Dispute Resolution (ADR) 
procedures, the use of which is particularly on the increase in Asia. Consequently, a mutual 
understanding of the contours that ADR discourse may assume within different legal cultures 
is crucial. 
In this study, the websites of the main arbitration centres operating in Asia are analysed from 
a textual perspective in order to define how they are discursively constructed and can be used 
as promotional tools. This investigation can thus help to understand the importance assumed 
by internationalization processes or by local cultural elements in the promotion of a particular 
centre as a convenient seat for international arbitration. 
While each country represents a dynamic world where rules, practices, conventions and 
values are subject to constant change, this investigation confirms that the online presentation 
of arbitration institutions in the Asian region is characterized by a tendency towards 
standardization, in line with what is happening on a global scale. Thus, it may be argued that, 
on the one hand, cultural elements play a major role in how laws are executed and practices 
develop but, on the other hand, harmonization of legal and procedural aspects occurring globally 
is also influencing arbitration in Asia, and the promotional discourses which characterize the 
arbitral centres analysed appear to be particularly standardized.
The analysis also serves to illustrate the concept of discursive isomorphism, intended as a 
process leading to the resemblance or even the replication of specific discursive forms and 
patterns which emerge across different institutional websites.
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expansion of arbitration in Asia we can identify two main elements: economic growth 
and the increasing sophistication and modernization of the legal systems of the Asian 
countries concerned. 

This study presents two central points: the first regards the cultural factors which 
typify arbitration in Asia and the second the discursive aspects which characterize the 
promotion of arbitration centres across Asian countries. More specifically, the analysis 
of this form of promotional discourse is based on an investigation of the main Asian 
arbitral institution web pages. 

It is plausible to assume that the harmonization of legal and procedural practices 
taking place on a global scale in the field of arbitration may be followed by a 
‘discursive harmonization’ of generic features with regard to promotional tools such as 
institutional websites. The analysis can reveal whether processes of harmonization and 
standardization in the promotion of arbitration on the part of Asian institutions are 
taking place, and to what extent local features are still present. 

As each Asian country possesses unique characteristics, this paper does not purport 
to provide a comprehensive description of all jurisdictions present in the heterogeneous 
Asian region 2. Rather, it aims to offer some insights into the complexity of the cultures 
involved and to go beyond the mere West-East distinction when dealing with dispute 
resolution.

Given the vast geographical extension of the Asian continent and the cultural 
diversity which characterizes the different areas, this study has been limited to two 
macro-regions which, despite their diversity, share some important cultural elements 
(see Section 2) and host the most active arbitration centres. More specifically, the 
areas taken into account are East Asia (focusing on China, Hong Kong, Japan, Taiwan 
and Mongolia) and Southeast Asia (focusing on Malaysia, the Philippines, Singapore, 
Thailand and Vietnam 3). For the sake of consistency, other regions such as South Asia, 
Central Asia and Western Asia are not subject to analysis in the present study.

2. Background

Some scholars describe the existence of an “Asian law” to intend “law that originates 
in Asia” (Antons 1995: 116). However, the legal systems present in Asia are numerous 
and heterogeneous and often come from very different legal traditions. Drawing on 
Taylor and Pryles (2006: 8), the overview in Table 1 can be offered.

The authors (ibid.) correctly underline that these nomenclatures are to some extent 
partial and at times inapplicable. On the one hand, these classifications offer some 
general guidelines to understand the historical and cultural background on which a 
certain system is based and potentially some information about the sociolinguistic 
aspects which may be related to the structure of a legal text. On the other hand, they are 

2  See Moser and Choong (2011) for a comprehensive overview of arbitration in the entire continent. 
3  Although generally accepted, this geographical distinction may also be subject to different 

interpretations. For instance, Moser and Choong (2011) categorize the different Asian areas as follows: 
Northern Asia, Central Asia, Southern Asia, Indian Subcontinent, Australasia.
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not sufficient to capture all the nuances of complex legal systems which often assume 
hybrid contours and are continuously evolving 4.

The Asian continent remains a very variegated region linguistically, culturally 
and legally. In particular, regarding legal cultures, the literature also shows that 
the traditional opposition between East and West and the existence of an Asian legal 
mindset opposed to a Western one are to a large extent oversimplifications, which have 
arisen through isolated anecdotes from which stereotyped generalizations have been 
drawn (Taylor and Pryles 2006).

However, Izor (2013: 4-5) identifies some factors which tend to emerge in dispute 
resolution processes either seated in Asia or involving Asian parties (particularly in the 
case of East and Southeast Asia) which make the approach to dispute resolution in this 
region very different from the Western Interest-based model 5. The principal features 
may be summarized in three main themes:

(1) Confucianism
(2) Particularism
(3) Face concerns

4  Different legal systems and their related legal cultures may plausibly have an impact on 
international arbitration practices. However, as will be illustrated, a trend towards convergence has 
long been observed, to the extent that some scholars have suggested the emergence of an ‘international 
arbitration culture’, which combines elements of different legal traditions (van den Berg 1998). 

5  The interest-based model aims to reach mutually beneficial agreements by observing the interests 
of all parties. For a comprehensive discussion of its applicability in Asia, see Lee and Hwee Hwee (2009).
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Table 1. Asian legal systems (N = Netherlands; G = Germany; F = France; J = Japan; S = Spain)
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2.1. Confucianism 

According to Confucian principles, private disputes are seen as unwelcome 
disruptions to the social order, and thus people have been traditionally encouraged 
to avoid them (Lubman 1983: 199). In particular, litigation is “inconsistent with the 
Confucian ideal of moral self-cultivation, character formation, and personal growth” 
(Chen 2003: 261) in that it is based on material self-interest.

Confucianism is one of the factors which has customarily determined a preference for 
conciliatory tools in many Asian countries. Kim (2007) describes the Confucian tradition 
as characterized by the presence of the concept of li as a key factor to determine social 
norms. Indeed, “‘li’ is ethical and persuasive in nature, not compulsive and legalistic”: 
this is opposed to the concept of ‘law’ which is “compulsive and punitive in nature, and 
below ‘li’ in importance,” in that it is required for those considered unable to resolve 
disputes through the adoption of the ethical principles of li because of poor education 
(Kim 2007: 27-28).

2.2. Particularism

The East/West division is often seen as in line with the traditional particularist/
universalist opposition, as universalist societies are customarily associated with the 
United States and most European countries, whereas Asian cultures are generally 
ascribed among the particularist ones. The concepts of universalism and particularism 
date back at least to the 1950s (Parsons and Shils 1951) and represent value standards 
which influence behavioural patterns (Smith, Dugan and Trompenaars 1996). 
Universalistic cultures assign high importance to laws and principles which are applied 
to virtually every situation. Conversely, in particularistic cultures attention is given to 
the obligations determined by specific relationships and unique circumstances. 

The universalist/particularist distinction, where in turn abstract social codes or 
particular relationships are assigned a higher level of importance, also influences a 
specific legal culture. For instance, the desire to maintain harmonious relationships 
and avoid conflict, traditionally associated with Asian cultures, may be seen as 
in accordance with the particularist perspective. Indeed, within a dispute, the 
preservation of harmonious relations may assume greater importance than the 
actual facts (Macduff 2009: 215-216). However, the definition of local cultures in the 
Asian context is particularly complex because of the inherent multicultural nature 
of most nations, where different ethnic and religious backgrounds have coexisted for 
centuries. 

2.3. Prevalence of face concerns 

Losing face in some Asian countries has central social implications and can 
represent a sort of inner annihilation. Being involved in a dispute with the need to 
refer to a neutral third party can be equated to the inability to maintain harmony and 
cause a “loss of face.” As Izor (2013: 5) stresses, “the idea of ‘face’ is reciprocal. Not only 
will parties try to preserve their own face, they will try to preserve the face of other 
parties as well.” Indeed, the preservation of respect for a party’s image is fundamental 
within one’s reference group and so is the avoidance of potential forms of shame (ibid. 
2013). 
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3. Dispute resolution in Asia

3.1. An Asian style or Asian styles?

International and intra-national diversity characterizes the Asian region from 
a cultural perspective, and this has a considerable influence on the legal culture. At 
the same time, certain Asian countries also display a number of commonalities. For 
example, it has been stated that “the customary law developed within ethnic groups 
that transcends national borders such as those of commercial networks in the Chinese 
Diaspora is a supra-national phenomenon” (ibid.: 7).

It is commonplace to affirm that ADR is a phenomenon which dates back to ancient 
times. This also holds true for Asia. In China for example, following the principles 
of Confucianism (see Section 2), conflict is generally seen as a means of potentially 
undermining the harmony of the community. Consequently, arbitration and in 
particular mediation 6 are considered more appropriate than litigation to minimize the 
risk of disharmony. 

Traditionally, Asia has often opted for conciliatory procedures, as Taniguchi (1997: 
31) remarks: 

Asia, especially East Asia is known for its emphasis on conciliation. For centuries, a con-
ciliation culture comprising a variety of forms has flourished there […] Litigation was 
condemned as a moral wrongdoing to the society and to the other party. A good judge was 
not supposed to give a judgment but to try to bring about good conciliation.

Hybrid forms such as Med-Arb are considered more popular in Asia than in other 
regions and are gaining momentum across the continent (Weixia 2014). This may be 
seen as an attempt to reconcile the traditional mediatory approach with the procedures 
typical of modern internal commercial arbitration. However, there seems to be no 
unequivocal evidence for this preference (Greenberg, Kee and Weeramantry 2011: 47).

It has been argued that alternative methods are somehow the cornerstone of dispute 
resolution in Asia. Indeed, aspects such as confidentiality play a crucial role, in line 
with the idea of a sort of “traditional Asian inscrutability, where it is taboo to wash 
one’s dirty linen in public” (Boo and Theng 1997: 240). However, this is often a form of 
oversimplification which does not take into account the individuality of a country and 
of the case in question.

Generalizations and myths regarding dispute resolution in Asia may be misleading 
during the decision-making processes of corporations. For instance, the idea that 
Asian dispute resolution is based on the traditional concept of consensus is in line with 
concrete, well-established cultural values, but may not be entirely applicable when 
dealing with multinational corporations operating in the new millennium (Taylor and 
Pryles 2006).

6  Although the two processes may assume different forms (including hybrid ones), traditionally there 
exists a basic distinction between arbitration and mediation. Arbitration is the submission of a dispute 
by consensual agreement to an arbitrator for a binding decision. Conversely, the mediator tries to help 
the parties to reach a mediated solution for a dispute, but the process does not imply the presence of a 
binding agreement (see Garner 2011: 74).
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Thus, the overarching question posed by Taylor and Pryles (ibid.: 1) in their seminal 
work, “Is there an ‘Asian’ style of dispute resolution?”, remains open. Different Asian 
countries are characterized by a certain level of uniformity, at least from a Western 
perspective, but at the same time by considerable differences between various 
geographical areas. Certainly, thinking that there might be a single Asian way to 
resolve disputes is enticing (ibid.: 1). However, although certain common features may 
emerge in different Asian countries, each area has specific legal constraints as well as 
cultural values which determine how dispute resolution is carried out.

In other words, we may argue that each South and Southeast Asian country has 
traditionally developed its own approach to dispute resolution, yet a sort of fil rouge 
links them together in that there is a general reluctance to adopt litigative procedures 
(often seen as detrimental to the harmony of a community). Moreover, a growing interest 
in arbitration and mediation in the region may be seen as a return to the traditional 
community norms of many Asian cultures (Lee and Hwee Hwee 2009: 29).

3.2. Mediation

Litigation was only introduced to Asia in the late 17th century, while the majority of 
Asian cultures have traditionally employed some form of mediation (Yin 2014). In some 
countries, especially in East and Southeast Asia, it is generally considered undesirable 
to solve disputes litigiously (Anesa and Locatelli 2015) and a non-adversarial attitude 
traditionally prevails. Indeed, face concerns are particularly important and the ability 
to manage relationships is deemed essential. As such, the need to resort to solving 
a dispute through litigation in certain contexts is often seen as a source of shame, 
and an amicable resolution of disputes is usually considered necessary. Together with 
arbitration, the use of mediation has also undergone a process of reform, gaining gradual 
popularity, and institutions such as the Singapore International Mediation Centre and 
the Hong Kong Mediation Council are now internationally renowned. 

Substantial similarities exist between Western and Eastern countries with regard 
to their attitudes towards mediation. As Paulsson (2012: 4) concisely states, all parties 
“desire – in principle – that justice come quickly, fairly, and effectively, at no cost to 
the deserving party.” However, mediation in Asia may assume different contours to the 
extent that commentators have come to affirm that “mediation in the more formalistic 
Western sense has not been correctly institutionalized by the relevant bodies to appeal 
to its Asian audience as a viable alternative to litigation in resolving business disputes” 
(Yin 2014: 158). Indeed, mediation (and in particular private voluntary mediation) 
seems to lack a solid legislative framework to regulate it. Thus, although traditionally 
mediation may intuitively be regarded as a more desirable means of dispute resolution 
in Asia, at the same time it is often perceived as unreliable and defective (ibid.) both by 
Asian and foreign parties.

3.3. Arbitration

In the 1990s Taniguchi (1997) posited the existence of a sort of ‘Arbitration craze’ 
to highlight the rapid development of alternative procedures for dispute resolution, 
and the Asian-Pacific region has indeed experienced an exponential growth in the last 
few decades in the use of international arbitration (Greenberg, Kee and Weeramantry 
2011: XVII).
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Traditional values are of course not the only ones which determine a sort of 
disinclination towards litigative procedures. In the business world we cannot 
underestimate the role played by convenience, rationality and pragmatism. Taylor and 
Pryles (2006: 15) stress that “the perceived ‘Asian’ preference for non-court dispute 
is pragmatic, as much as cultural. In most of Asia, courts do not provide dispute 
resolution services that are market-responsive, reliable or reciprocal. For these reasons, 
commercial arbitration remains a default choice in most cross-border transactions in 
the region.”

In recent years, arbitration has developed significantly in Asia; thus, the notion 
of a traditional preference for conciliatory procedures may be becoming less and less 
applicable. It has also been stated that it is not clear whether a cultural preference for 
softer, less adversarial procedures actually influences arbitration once that is chosen as 
a means to solve a dispute (Kim 2007: 26). 

In Asia arbitration is likely to continue growing, following internationalization 
trends without neglecting the cultural specificity of a system. This situation is 
effectively described by Taniguchi (1997: 13), who states that internationalization “does 
not necessarily mean the abandonment of the traditional characteristics as long as 
they are agreeable with internationalization. If successful, an international commercial 
arbitration with an acceptable Asia flavor will enhance the use of Asian arbitration.”

This concept cannot yet be applied in full to domestic court disputes, which maintain 
a high level of specificity varying from country to country. However, it can be stated 
that international commercial arbitration is also gradually influencing the culture of 
domestic courts and legal culture at large, within which the level of detailed knowledge 
of arbitration procedures is on the increase, and the respect towards ADR at large on 
the part of legal scholars and practitioners is growing constantly (Greenberg, et al.: 
53).

The way in which procedures develop is determined to a large extent by the individual 
nature of the arbitrators 7 and lawyers. In particular, a good level of knowledge 
and cultural sensitivity in the conduct of proceedings may affect the entire process 
considerably. As Bao (2014: 51) affirms, “to the extent that counsels and arbitrators are 
familiar with certain cultural nuances associated with doing business in Asia, this will 
inevitably result in a swifter means to resolving disputes with Asian parties.”

Kim (2007) insists on the importance of the behaviour and attitude of the arbitrator 
to ensure the smooth running of proceedings. Thus, the arbitrators themselves may be 
considered the most influencing cultural factor. An experienced arbitrator should also 
be familiar with different cultures and show sensitivity towards diversity. Of course, the 
arbitrator’s individual cultural background cannot be ignored and certainly influences 
proceedings (ibid.: 19).

7  Although the terms ‘arbiter’ and ‘arbitrator’ are sometimes used synonymously, Garner (2011: 75) 
points out that the former has a more general meaning and refers to anyone who is entitled to solve a 
dispute, while the latter has to be used in the case of legal arbitration. An old distinction which goes 
back to Roman Law is sometimes cause of misunderstanding. In Roman Law an arbiter had to make 
a decision according to specific rules, whereas the arbitrator could act according to his own judgment. 
Subsequently, this distinction lost its validity (Leff 1985: 2050), especially given the importance played 
by procedural and substantial rules in arbitration. 
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Kaplan (2002: 255) clearly posits that arbitrators play a key role, but at the same 
time stresses that lawyers also assume great importance in determining how the 
proceedings are conducted. In particular, he highlights that an experienced counsel 
“should not take on the assumed cultural attributes of his client.” Providing the example 
of an American counsel representing an American client, the author suggests that the 
lawyer cross-examine in a polite and courteous way, which is antithetical to common 
expectations regarding American practices in this domain (ibid.). 

With regard to arbitration, it may be argued that the American and European 
traditions continue to play a major role in the development of arbitration in Asia. Indeed, 
arbitration procedures seem to have been shaped according to Western principles, 
especially European. For instance, Greenberg et al. (2011) cite several factors which 
contribute to this influence. One is that the literature on arbitration has often been 
published by Western scholars, thus shaping, directly or indirectly, the arbitration 
culture in Asian countries (ibid.: 49). Moreover, Ali (2009: 26) stresses that the clear 
opposition between winner and loser typical of Western dispute resolution, in which 
there is also limited space for compromise, “has given rise to institutional bifurcation of 
conciliation and arbitration processes” also present in Asia.

Despite the widespread growth of arbitration in most of Asia, its use continues to 
be limited in some countries. This happens, for instance, in Japan (Anesa and Locatelli 
2015; Nottage 2004) and traditionally this is attributed to a cultural desire to avoid 
conflict. Some scholars such as Cole (2007) insist that specific cultural aspects undermine 
the use of arbitration in Japan. However, it has to be pointed out that other reasons 
may be the lack of effort on the part of governmental policies to promote arbitration 
and the relatively small presence of foreign lawyers (Nottage 2004). However, the new 
arbitration law adopted in 2004 seems in line with an underlying desire to gradually 
align Japan with other countries in the use of arbitration procedures. 

Countries such as Singapore and Hong Kong continue to be the preferred seat of 
arbitration. Drawing on Greenberg et al. (2011: 36), the following reasons may be listed:

- geographic convenience
- leading role as financial centres
- widespread use of English in business
- modern arbitration laws and efficient court system
- tradition and well-established reputation
- renowned international arbitrators and arbitration centres, e.g. Singapore Inter-

national Arbitration Centre (SIAC) and Hong Kong International Arbitration Cen-
tre (HKIAC)

- development of curricula including arbitration courses at tertiary level education.

The application of international standards and procedures is also seen as a source 
of credibility. For example, the New York convention is one of the milestones of modern 
arbitration. The expression ‘New York Convention Arbitration’ is sometimes used to 
refer to modern international commercial arbitration in general, in that the majority of 
countries are signatories to the convention and the awards are thus enforced pursuant 
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to the principles set out in that seminal text. Over the years, numerous Asian countries 
have also become signatories to the convention 8.

4. Analysing the websites of arbitration centres in East and Southeast Asia

4.1. Sample

The acceptance of arbitration in Asia has matured over the years to the extent 
that it has now become an attractive method adopted to resolve disputes. Competition 
has grown in this field where traditional European or US centres have to vie with 
internationally renowned Asian centres such as HKIAC and SIAC. Beyond these well-
established institutions, others across the continent are also experiencing growth.

Thus, several centres now operate in the Asian continent. This analysis has been 
restricted to those generally cited in the literature as the most popular. Other criteria 
for selection were:

- number of disputes per year
- seat in South and Southeast Asia 
- website also available in English.

The following centres have therefore been selected: 

1. Hong Kong International Arbitration Centre (HKIAC);
2. Singapore International Arbitration Centre (SIAC);
3. China International Economic and Trade Arbitration Commission (CIETAC);
4. Mongolian International and National Arbitration Center (MINAC);
5. Japan Commercial Arbitration Association (JCAA); 
6. Korean Commercial Arbitration Board (KCAB); 
7. Philippine Dispute Resolution Centre (PDRC); 
8. Kuala Lumpur Regional Arbitration Centre for Arbitration (KLRCA); 
9. Vietnam International Arbitration Centre (VIAC).

Broadly, the sample may be said to have been generated using a purposive sampling 
technique, i.e. the intentional selection of a sample which allows us to focus on specific 
issues (Patton 2015). This approach is particularly appropriate for the investigation of 
online material such as websites and web pages (Baran 2016: 220) given their fluid and 
dynamic nature.

Table 2 illustrates the websites analysed and the respective sections taken into 
account (first-level hyperlinks). This analysis is limited to the textual aspects of those 
webpages, as a multimodal approach would go beyond the scope of this paper. The 
sample amounts to approximately 290,000 tokens.

8  Namely, they are (excluding Middle Eastern countries and Oceania): Afghanistan, Azerbaijan, 
Bangladesh, Bhutan, Brunei Darussalam, Cambodia, China, Hong Kong, India, Indonesia, Japan, 
Kazakhstan, Kyrgyzstan, Lao People’s Democratic Republic, Malaysia, Mongolia, Myanmar, Nepal, 
Pakistan, Philippines, Republic of Korea, Russian Federation, Singapore, Sri Lanka, Tajikistan, Thailand, 
Uzbekistan, Vietnam (Source: New York arbitration Convention, http://www.newyorkconvention.org).
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4.2. Isomorphism

Institutional websites allow arbitration centres to promote their image and encourage 
the use of their services globally. They also constitute a practical and resourceful 
communication tool and a dynamic construct. In other words, webpages play a crucial 
role in what can be defined as ‘arbitration marketing’, where different institutions try 
to advertise themselves to an international public.

It is plausible to assume that (new and existing) arbitration centres may follow 
isomorphic processes in order to acquire institutional legitimacy as, typically, similarity 
with other renowned institutions in a particular field may enhance acceptability and 
credibility. More specifically, in the era of globalization, international arbitration 
centres and associations seem to deal with a certain level of discursive isomorphism. 
By and large, the concept of isomorphism is traditionally intended in social sciences as 
a process in which “units subject to the same environmental conditions […] acquire a 
similar form of organization” (Hawley 1968: 334; see also DiMaggio and Powell 1983), 
but it is used in this study with a different approach, adopting a discursive viewpoint. 

Centre Website Sections 

HKIAC http://www.hkiac.org/arbitration  Arbitration; Domain Name Disputes; 
Adjudication; Why HKIAC?; The Process; Model 
Clauses; Rules & Practice Notes; Guidelines; 
Fees; Arbitrators; Tribunal Secretary Service; 
What is Arbitration?; Costs & Duration 

SIAC http://www.siac.org.sg/  Home; About Us; Rules; Arbitrators; Model 
Clauses; Fees; Resources; Events; FAQs; YSIAC 

CIETA
C 

http://www.cietac.org/?l=en  About Us; Rules; Guide; Arbitrators; Multi-
Service; News; Activities; Data; Research 

MINAC http://en.mongolchamber.mn/eng/index.p
hp?option=com_content&view=article&i
d=126:2011-12-21-
114136&catid=30:departments-a-
divisions&Itemid=91 

MNCCI; History; Structure; Main goals;  
About Mongolia; Departments & Divisions; News 

JCAA http://www.jcaa.or.jp/e/ 
 

What's JCAA; History; Location; Member's 
Benefits; How to Apply; Japan As the Place of 
Arbitration; Rules & Regulations; Standard 
Arbitration Clause; Forms; Global Collaboration 

KCAB http://www.kcab.or.kr/jsp/kcab_eng/index
.jsp  

About KCAB; Arbitration; Arbitrators; 
Law/Rules; Mediation; Customer Center; 
International Arbitration; Rules (2016); Request 
for Arbitration; Arbitration Cost; Events 

PDRC http://www.pdrci.org/ 
 

Home; About us; Our Team; Services; 
Arbitrators; Rules; Fee Calculator; Library; 
Gallery; FAQs 

KLRC
A 

http://klrca.org/ 
 

About KLRCA; Dispute resolution; Publications; 
Events 

VIAC http://eng.viac.vn/ 
 

Home; About us; Why VIAC; Arbitration; 
Mediation; Library; Contact; Model Clause; Rules 
of arbitration; List of arbitrators; Costs of 
Arbitration; Publications; FAQs; Media; News; 
Testimonials 

 

 

2 

Table 2. Sample
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In particular, this analysis does not focus on the organizational or structural elements 
of different institutions, but rather on forms of ‘discursive isomorphism’ intended as a 
process of convergence of the discursive features which characterize specific types of 
organizations. In this usage the expression ‘discursive isomorphism’ does not imply 
any teleological overtone. On the contrary, it suggests that, inasmuch as certain 
forms of communication harbour similar discursive characteristics, those forms of 
convergence may belong to a single, broad process which may lead to uniformity and 
standardization. 

The presence of elements such as conventionalized generic conventions, replicated 
stylistic choices and uniformity in content presentation are indicative of this form 
of isomorphism. This study observes to what extent this phenomenon emerges even 
in institutions operating in countries characterized by different legal systems. More 
specifically, the analysis is based on the identification of the predominant semantic 
fields (see Section 4.3) and a qualitative investigation of international and local elements 
emerging in the texts (Sections 4.4 and 4.5).

4.3. Semantic fields

Isomorphic processes in the promotional discourse of arbitral institutions may take 
place at different levels. For instance, replicable semantic patterns are intuitively pres-
ent and this preliminary observation was verified using AlchemyLanguage 9. The three 
most relevant fields were selected for each institution and Table 3 presents an overview 
of the semantic taxonomies 10 present in the webpages. The value indicates the “confi-
dence score” 11. Only the ones with a confidence score ≥ 0.3 were considered.

The taxonomy function categorizes content into a hierarchical taxonomy (up to five 
levels). It is based on over 1000 semantic categories which represent the extended ver-
sion of Interactive Advertising Bureau Quality Assurance Guidelines Taxonomy 12.

‘Law, government and politics’ represent the most recurrent semantic field (as a 
general field or with specific subfields, e.g. ‘legal issues’ or ‘government’) across all 
webpages. Others such as ‘business and industrial’ or ‘science/mathematics/statistics’ 
are also present in different websites. A detailed semantic analysis does not represent 
the focus of this study, but the recurrence of specific fields across the sites seems to 
preliminarily confirm the presence of a form of convergence of the different texts 
towards isomorphic processes from a semantic perspective. 

4.4. Standardized features and cultural uniqueness

The sample underwent a qualitative analysis in order to identify features related 
to processes of standardization or cultural localization. The texts were coded manually 

9  See http://www.alchemyapi.com/products/alchemylanguage.
10  AlchemyLanguage service from IBM provides a set functions and APIs for natural language 

processing and analysis. In particular, the taxonomy function categorizes input into a hierarchical 
taxonomy, which is based on the Interactive Advertising Bureau Quality Assurance Guidelines Taxonomy 
and is extended to 1000 categories.

11  Confidence scores are calculated between 0.0 and 1.0 and are assigned according to the relevance 
of textual elements in relation to the semantic categories. The higher the score, the higher the relevance 
of a word or a lexical bundle to a semantic category. 

12  The taxonomy is available at: https://www.iab.com/guidelines/iab-quality-assurance-guidelines-
qag-taxonomy/?cm_mc_uid=87688354536814857852452&cm_mc_sid_50200000=1485785245.
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using QDA Miner Lite and two different coders conducted the process separately. The 
level of intercoder agreement was taken into account and, in the case of discrepancy, a 
third coder was consulted. 

4.4.1. Standardization

The webpages of the institutions analysed present a high level of uniformity 
with regard to structure and content. The discursive isomorphism mentioned above 
relates firstly to the visual organization of the text and their components. Moreover, 
recurrent patterns in terms of content are present and an emphasis is placed on a 
series of elements which allow the arbitration centres to enhance their credibility at an 
international level. 

The most recurrent theme is related to the international character of the centres. All 
institutions emphasize their international profile and all the webpages analysed stress 
the importance of international cooperation. In particular, most centres clearly list the 
international networks or associations they belong to. This is evident, for instance, in 
the presentation of MINAC (Mongolian International and National Arbitration Center):
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The MINAC is an internationally recognized institution and is a member of several in-
ternational arbitration organizations such as International Federation of Commercial 
Arbitration Institutes (IFCAI), Chartered Institute of Arbitrators and London Court of 
International Arbitration (LCIA). (MINAC)

Cooperation agreements are also referred to. For example, in the case of the MINAC, 
agreements with different centres and institutes are listed. No specific information is 
given regarding the nature and content of such agreements, but this simple reference is 
sufficient to convey an international appeal. The KCAB (Korean Commercial Arbitration 
Board) also presents a list of arbitration and cooperation agreements. Similarly, no 
links to the specific documents are provided, but the mention of robust relationships 
with countries ranging from Japan to Venezuela or from Denmark to China enhances 
the centre’s legitimacy and international status. In other cases, such as the JCAA 
(Japanese Commercial Arbitration Association) site, the list of international agreements 
is accompanied by links to the actual agreements (usually in English). Along the same 
lines, the PDRCI (Philippine Dispute Resolution Centre) also stresses the importance of 
cooperation with other centres and emphasizes its presence in international networks 
and associations (such as APRAG, the Asia Pacific Regional Arbitration Group).

The reference to international legislation is also present across the websites. For 
instance, the UNCITRAL (United Nations Commission on International Trade Law) 
Model Law is specifically mentioned in the vast majority of websites as a form of 
guarantee of the observation of international standards. Similarly, pointing out that a 
country is signatory to the New York Convention (see Section 3) contributes to enhancing 
the credibility and value of the institutions operating in that area. For example, in its 
section listing the advantages of choosing Singapore as the seat of arbitration, the SIAC 
website reads:

The UNCITRAL Model Law is the cornerstone of Singapore’s legislation on international 
commercial arbitration which is regularly updated to incorporate internationally accepted 
codes and rules for arbitration.
A party to the 1958 New York Convention (on enforcement of arbitration awards). Singa-
pore arbitration awards are enforceable in over 150 countries worldwide.

The international character of the centres is also conveyed by the presence of eminent 
foreign arbitrators. Some websites (e.g. VIAC, Vietnam International Arbitration 
Centre) list national and foreign arbitrators in separate lists, while others allow the 
user to choose a specific nationality as a filter.

In most cases, information about the number of cases administered is also offered, 
which emphasizes the experience of the centre (e.g. “More than 300 arbitration cases 
and 900 mediation cases are administered by KCAB per year,” KCAB).

On a practical note, two thirds of the websites also include a fee calculator tool which 
provides an estimate of costs. This contributes to conveying transparency and certainty 
about potential costs to be incurred.

For purely illustrative purposes, Table 4 summarizes the presence of the above- 
mentioned elements and shows their recurrence across the different websites. 

Elements of standardization and internationalization emerge among centres located 
in different countries. With regard to centres operating within the same countries, 
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uniformity is even more manifest. In some cases, centres clearly adapt their discursive 
practices to those most popularly used. This happens visibly in the case of Vietnam, 
where the most renowned centre is VIAC and, interestingly, a number of its webpages 
are to some extent replicated by other centres. Although not the specific object of this 
analysis, it is interesting to note that the arbitration rules of PIAC (Pacific International 
Arbitration Center) are to a large extent identical in their textual realization to those 
of VIAC.

4.4.2. Local elements 

As discussed above, the promotional discourse of the arbitration centres analysed 
is characterized by growing efforts towards standardization of discursive practices 
and a prominent emphasis on internationalization processes. However, some textual 
elements which are indicative of a specific geographic area or a specific culture also 
emerge.

For instance, the role played by mediation in South and Southeast Asia emerges 
clearly and is related to a specific legal tradition. Reference to mediation practice is 
present in all websites, and seven websites describe the activities carried out by a 
specific mediation centre. This procedure is often encouraged and, for example, in the 
case of KCBA it is clearly mentioned that there is no cost involved (e.g. “In order to 
encourage mediation by various users from Korea and other countries, KCAB provides 
mediation services free of charge” KCAB).
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Table 5. Reference to mediation
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An element which instead indicates the specificities of each country (rather than 
the macro-region) is the use of words in the local language. Such words have specific 
cultural implications and their translation may lead to imprecision. To illustrate, in the 
case of the Mongolian Arbitration Center, the word aimag occurs. 

MNCCI is also responsible for implementing some UNDP projects in regional aimags to 
support SMEs such as the Comprehensive community services to improve human security 
for the rural disadvantaged populations in Mongolia project.
In arbitration court of aimags, the arbitration fee will be deemed as paid to the arbitration 
court of aimag.

Originally used to mean ‘tribe’, an aimag in this context is an administrative 
subdivision of the Mongolian territory, corresponding loosely to the concept of province. 
Given its specificity, the Mongolian term is preserved within the English text.

Another option for the introduction of culturally laden words is the juxtaposition of 
an English formulation accompanied by the word in the original language. For instance, 
one text on the JCAA websites presents the juxtaposition of English translations and 
Japanese words. 

By this amendment, a foreign lawyer practicing outside of Japan may represent a party 
to the proceedings of an arbitration case in regard to civil affairs where the place of arbi-
tration is located in Japan and all or part of the parties have domicile (jusho) or principal 
place of business in a foreign country. A foreign law solicitors [sic] registered in Japan 
(Gaikokuho-jimu-bengoshi) may also represent a party in the above-mentioned case.

For instance, jusho broadly corresponds to the concept of domicile and should not be 
confused with the notion of kyosho, generally translated as residence, and a Gaikokuho-
jimu-bengoshi is a foreign attorney who has obtained registration on the Register of 
Gaikokuho-Jimu-Bengoshi kept by the Japan Federation of Bar Associations.

As foreign parties may not be familiar with the Japanese terms, which have a very 
specific meaning whose translation may be problematic and generate interpretative 
issues, the linguistic choice adopted guarantees both precision and clarity.

5. Conclusions and implications

Given the considerable growth of Asian arbitration centres, some scholars have 
argued that we are witnessing the ‘Asianization’ of arbitration, with the increasing 
bargaining power of Asian parties (Lew 2014). In this respect, this study resonates 
with Bao (2014: 48), who affirms that an Asianization process may be proven if we 
consider where international arbitration is seated. On the other hand, a phenomenon of 
‘Universal Arbitration’ is also emerging, and it may be defined as a form of “convergence 
of the way disputes are resolved so that disputants, advocates and arbitrators of any 
nationality can be found everywhere doing the same thing in the same way with an 
ever-decreasing number of linguistic barriers” (Paulsson 2012).

In recent years, relevant Asian legislation has undergone considerable changes 
generally aiming towards harmonization with international standards and the 
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reduction of discrepancies, especially in the field of international arbitration. Indeed, 
harmonization is fundamental in order to encourage foreign investment. Consequently, 
not only are legal reforms essential, but it is also important that ADR procedures be 
rendered clear and transparent. 

The influence of Western arbitration on Asian dispute resolution advocated in some 
endeavours should not be seen as an eradication of local culture, but rather as a natural 
process linked to the need for harmonization in a world where business transactions are 
inevitably conducted on a global scale. Given the flexibility of arbitration procedures, 
it is up to the arbitrators and counsels to preserve local values and principles when 
conducting arbitration, without necessarily imposing a model which may be unfamiliar 
or distressing to (one of) the parties.

This paper has made an attempt to examine the interrelation between cultural 
peculiarities and commonly shared practices in promoting arbitration in Asia, and 
to investigate its local, national and global dimensions. Although it was plausible to 
hypothesize that the variegated Asian continent may embrace considerably different 
communicative and rhetorical strategies in the promotion of arbitration, the data 
show that this diversity, although present, is strongly mitigated by the need for 
uniformity. This is not to contend that cultural backgrounds have not greatly impacted 
our understanding of arbitration theory and its practice, but rather that cultural 
peculiarities also demonstrate trends towards standardization. In other words, as 
arbitration centres target the same potential clients worldwide, local specificities are 
encapsulated within a globalized approach.

Consequently, if new centres want to emerge within this competitive market, 
it seems manifest that they should maintain their local features and their defining 
character while, on the other hand, following the path so clearly indicated by the 
established centres. This does not merely imply an alignment in terms of arbitration 
rules, costs and timing but also the implementation of similar communicative strategies 
in promoting their services. 

Despite evidence that specific cultures have an impact on Asian attitudes to law 
and dispute resolution, empirical analysis demonstrates that the discursive strategies 
employed in the different websites bear considerable similarities. Indeed, communicative 
practices in arbitration are being progressively influenced by standardization trends, 
as evidenced in the appropriation of textual resources. In this respect, observation of 
the websites investigated seems to confirm that the process of internationalization 
and standardization does not solely concern legislative developments but, in addition, 
the promotion of arbitration worldwide. Despite the vertiginous shifts which often 
characterize web design, arbitration centres show a high level of uniformity with regard 
to the discursive resources employed in their quest for competitive advantage. Indeed, 
the webpages of the institutions analysed, although inherently characterized by a 
dynamic and hybrid nature, display strong similarities. 

Drawing on these observations, at a theoretical level the paper conceptualizes the 
notion of discursive isomorphism, a process which determines a clear tendency towards 
uniformity of standardized structures and content, to the extent that entire sections 
are replicated in exactly the same form. Discursive isomorphic processes particularly 
emerge in semantic fields and overarching themes. For instance, failing to discuss 
issues such as the expertise of the arbitrators or the international recognition of an 
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award may alter perceptions of legitimacy, thus being detrimental to the credibility of 
the centre in question.

However, it should also be pointed out that there are some potential conflicts when 
considering the promotion of East and Southeast Asian arbitration centres on a global 
scale. On the one hand, the focus is on the implementation of international standards 
and international cooperation, but on the other hand cultural specificities emerge. 
For instance, there is a tendency to focus on the role of mediation, yet some websites 
demonstrate the use of local elements, such as terms in the national tongue. 

Beyond providing a description of the elements of arbitration procedures drawn upon 
in different countries, the reflections offered represent an initial step in pinpointing 
elements of comparison between the discursive features of webpages of different 
arbitration centres on the Asian continent, and provide an enhanced understanding of 
how their promotional strategies are developing. 

In order to construct a more robust and encompassing depiction of arbitration 
promotional discourse, supplementary studies may focus on the perceptions and 
choices of the parties involved to better understand to what extent cultural elements 
may influence arbitration practice. Indeed, given the growth of Asian centres as seats 
of arbitration, further investigation into the reasons determining this advance is 
particularly necessary, not only from a legal and economic perspective, but also from a 
discursive viewpoint.
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1. Introduction

The global marketization of tertiary education has inspired the prestigious world 
universities to compete with each other for a legitimate academic position by selling 
their academic, marketable products to the potential consumers and following the 
conventional practices of promotional culture (Coulter and Mandell 2012; Hemsley-
Brown 2012; Santoro and Snead 2013; Yang 2013). Currently, the survival of 
academic institutions largely depends on following the evolutionary marketing trends, 
transforming themselves into autonomous corporate bodies, and changing the role of 
students from co-producers to that of consumers (Askehave 2007; Osman 2008; Xiong 
2012; Han 2014; Woodall, Hiller and Resnick 2014). In this light, as Bhatia (2004: 
84) contends, the role of universities has considerably changed from that of enjoying 
“special status and dignity in society” to academic centres that “are finding it extremely 
difficult to maintain their privileged status of excellence”.

As Fairclough (1993) maintains, the universities entrusted with the enrolment of 
international students employ communicative promotional discourse and persuasive 
linguistic choices to realize the establishment of their social purposes. Under this 
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critical condition and by following the immediate advancement of online communication 
tools, “promotional genres […] have undoubtedly become the most versatile and fast 
developing area of discourse” (Bhatia 2005: 213). As Osman (2008: 59) argues, “The use 
of promotional literature in academic institutions is a recent development”. From this 
perspective, the universities shape their discursive practices on the basis of dynamic 
and flexible generic structures and in the process of reconstructing their socio-academic 
orientations in education.

In this context, Constantinides and Stagno (2011) highlight the role of formal 
academic websites as the available online resources for firmly establishing social 
interactions with the audience and profoundly influencing their decisions for the 
selection of universities. According to Askehave (2007: 725), “homepages on websites 
have become fully promotional texts in their own rights, not trying to hide or disclose 
their main purpose: to attract fee-paying students to come to the university to study”. 
Similarly, Zhang and O’Halloran (2013) highlight the importance of universities’ 
marketization practices in forming their academic-institutional identities by means of 
the linguistic discoursal resources on their websites. Yang (2013: 53) also explore the 
generic template of “why choose us” texts in university websites and identify a six-move 
generic structure, i.e. “establish a distinguished status”, “ensure excellent teaching 
quality”, “present a leading role in research”, “offer attractive incentives”, “enjoy a 
friendly environment”, and “end with suggestions”. 

University websites as student recruitment tools (Constantinides and Stagno 
2011) may practise the explicit information-giving and implicit persuasion-invoking 
mechanisms by reliance on some introductory generic resources. Accordingly, in 
response to the social changes in education, the rhetorical structures of the academic 
texts correspond to discourse context, actor involvement, and text function (Li and Ge 
2009). In this sense, “it has become something of a truism that all genres are embedded 
in their socio-historical contexts” (Swales 2004: 135) and they are established by the 
social interactions among the academic discourse community participants (Martin and 
León-Pérez 2014).

This study draws upon the concept of genre set. Hyland (2002: 124) argues that 
“the notion of genre sets and systems is likely to play an increasingly important role 
in the way we understand and study connections between the structural properties 
of institutions and individual communicative actions”. In this light, it has been 
acknowledged that “groups of related genres and subgenres have not been systematically 
investigated” (Connor and Mauranen 1999: 60). As Samraj (2005) similarly confirms, 
the interrelationship between the generic structures deserves to be further investigated 
in its own right within the academic boundaries.

Only a handful of studies have addressed promotional academic genres in the context 
of universities. For instance, Askehave (2007: 728) analyse four international student 
prospectuses and specified their generic templates consisting of six obligatory moves 
including “identification of sender”, “description of university”, “description of courses/
degrees”, “description of destination”, “providing practical information”, and “providing 
contact information”. Furthermore, Osman (2008: 63) identified the constituent moves 
of university brochures which included “name of the university”, “university slogan or 
motto”, “vision/mission statement”, “profile or background of the university”, “location 
and size of the university”, “academic programs offered at the university”, “facilities 
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available to support the academic programs”, “entry requirements, fees charged, 
and duration of the programs”, “career opportunities and recognition received by the 
university”, and “contact addresses and telephone numbers”. In another investigation, 
Xiong (2012: 325) identified the move constituents of advertisements for academic 
posts, such as “titling”, “establishing credentials”, “communicating future aspirations”, 
“announcing posts and requirements”, “offering remunerations and incentives”, and 
“providing contact details”. To bridge the present gaps in the literature of university 
homepage genre analysis, this investigation concentrates more closely on an introductory 
promotional academic genre set.

Following the widespread accessibility of websites and multimodal input, universities 
are given the opportunity to introduce themselves on an international scale, advertise 
their accomplishments, and disseminate the information prerequisite for the students’ 
application, admission, and attendance. By checking the university websites, the online 
visitor may click on the ‘about us’ section that provides them with different kinds of 
introductory perspectives entitled as ‘overview’, ‘mission statement’, and ‘introduction 
at a glance’ (see Section 3 for a definition). In practice, this study explored the rhetorical 
organization, move-step patterns, and optimal move orders of the three genres in order 
to investigate their memberships to the promotional academic genre set of university 
introduction on the academic homepages. 

To this end, the following research questions were proposed:

1. What is the generic structure and conventional move sequence of ‘university 
overview’?

2. What is the generic structure and conventional move sequence of ‘university 
mission statement’?

3. What is the generic structure and conventional move sequence of ‘university 
introduction at a glance’?

4. Can these three related genres be considered as members of a macro promotional 
academic genre of university introduction?

2. Methodology

2.1. Corpus

The corpus of this study comprised 210 texts selected from the first top 500 university 
websites through a purposive sampling method, i.e. the researchers extracted the corpus 
from the prestigious university websites which incorporated the promotional genres 
that met the criteria set in this study. The text length was set at about 130-230 words 
for ‘overview’ genre and 70-170 words for the ‘mission statement’ genre. For samples of 
‘introduction at a glance’, no length was set due to the varied nature of text length in this 
genre. For each genre, 70 sample texts were taken from the formal websites of different 
universities. The researchers started the purposive examination of the websites by 
focusing on the formal homepages of the highest ranked universities and selected the 
pages of the websites that demonstrated one, two, or three of the promotional genres. 
The problem of sample selection was that not all university websites provided the three 
genres of ‘overview’, ‘mission statement’, and ‘introduction at a glance’ on their formal 
websites. 
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The researchers assessed the leading world-level university rankings annually 
updated on an international scale by three major ranking systems including Academic 
Ranking of World Universities (ARWU), QS World University Ranking, and Times 
Higher Education World Universities. From among these ranking scales, ARWU was 
chosen as it uses ‘six objective indicators to rank world universities, including the 
number of alumni and staff winning Nobel Prizes and Fields Medals, the number of 
Highly Cited Researchers, the number of articles published in journals of Nature and 
Science, the number of articles indexed in Science Citation Index - Expanded and Social 
Sciences Citation Index, and per capita performance’. The latest updated ranking scale 
published internationally was employed for the selection of universities. 

Transparency and rationality of ranking, explicitness and practicality of methodology, 
depth and breadth of international coverage, specificity of evaluation criteria concerned 
with quality of education, quality of faculty, and research output, and concentration on 
a large audience could validate ARWU as the appropriate ranking scale for meeting the 
requirements of this study. 

2.2. Procedure

With no prototypical schematic model defined for the genres under study, we 
started with the three primary phases of coding, namely initial coding, axial coding, 
and selective coding of moves (Glaser and Strauss 1967). First, we identified the overall 
functional patterns of distinctive moves by consistently looking for their frequent 
patterns of occurrence. Then, axial coding was applied for the purpose of establishing 
the systematic relationship between the moves and their constituent steps. Finally, 
selective coding was employed in order to choose the main generic categories, identify 
the self-standing moves and steps, and integrate the similar or overlapping moves into 
a single independent category that takes their shared properties into account. It was 
at this phase that the frequency of obligatory and optional moves was calculated. In 
addition, the cut-off point of 60% (Kanoksilapatham 2005) was shown to represent the 
frequency of moves occurring at or above 60% as obligatory and below that level as 
optional. 

In order to enhance the reliability of the findings, an external coder with prior 
experience in genre analysis research analysed one-third of the corpus independently 
and identified the rhetorical organization of the genres. The inter-coder agreement was 
estimated to be about 95% for ‘mission statement’ genre, 97% for ‘overview’ genre, and 
98% for ‘introduction at a glance’ genre. After the specification of moves and steps of the 
three genres, we highlighted the common move sequences followed by addressing the 
joint properties of the genres for constituting a promotional academic genre set. 

3. Generic templates of the three promotional academic genres

In the following section, the definitions and examples of each genre are presented. 
This is followed by the quantitative representation of the moves and steps along with a 
brief discussion on the main generic patterns identified for each genre.
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3.1. ‘University Overview’ Genre 

The ‘University overview’ genre presents the visitors with the latest fundamental 
academic and professional information about the academic institutions. This genre is 
an academic digest in the form of short written texts that assumes the compilation 
of the available important facts about the universities. The universities take this 
rhetorical space as an opportunity for representing the holistic picture that bridges the 
gap between their past, present, and future. 

As illustrated in Table 1, the generic structure of ‘university overview’ encompasses 
six obligatory moves in order, i.e. ‘source of reputation’, ‘historical origin’, ‘current status 
of development’, ‘commitments, goals and orientations’, ‘global state’, and ‘services and 
supports’. 

3.1.1. Source of reputation

This move demonstrates what the university considers as its source of eminence, 
esteem, and prestige. At this stage, the universities introduce themselves as the 
authoritative, well-accredited, and highly acclaimed world-level academic centres. 
This move consists of five steps including ‘scholarly status’, ‘influential contribution’, 
‘honors and awards’, ‘hallmarks’, and ‘partnerships’. The third step itself incorporates 
international and local rankings, prominent figures, graduates, alumni, and awards. 
The fifth step also comprises academic associations, professional affiliations, and 
prestigious memberships. Some illustrative examples of the moves and steps are 
provided below.

 
(1) McGill University is one of Canada’s best-known institutions of higher learning and 
one of the leading universities in the world. (McGill University)

(2) Our activities focus on building a distinctive profile, exceptional performance in re-
search and teaching, excellent qualifications for our graduates and a forward-looking ad-
ministration. (Berlin Technical University)

(3) The University of Reading is ranked in the top 1% of universities in the world. (Uni-
versity of Reading)

(4) Stanford is known for its entrepreneurial character, drawn from the legacy of its found-
ers, Jane and Leland Stanford, and its relationship to Silicon Valley. (Stanford University)

(5) With five campuses and a network of more than 200 affiliated healthcare and educa-
tional partners spanning the state, we touch the lives of almost every New Jerseyan every 
day. (University of Medicine and Dentistry of New Jersey)

3.1.2. Historical origin

This move underlines the appeal of universities for highlighting their critical roles 
in establishing academic-professional scholarship, leadership, and partnership. This is 
characterized by their long-term establishment, eminent stakeholders, and historical 
milestones. This move incorporates three steps, i.e. ‘date of foundation’, ‘name of 
founder(s)’, and ‘historical highlights’ which itself includes historical developments and 
historical traces. 
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(6) Established in 1636, Harvard is the oldest institution of higher education in the United 
States. (Harvard University)

(7) Sun Yat-sen University, originally known as Guangdong University, was founded in 
1924 by Dr. Sun Yat-sen (also called Sun Zhongshan), a great democratic revolutionary 
leader of the 20th century. (Sun Yat-sen University)

(8) CU-Boulder has blossomed in size and quality since we opened our doors in 1877.  (Uni-
versity of Colorado) 

3.1.3. Current status of development

This move describes the current state of education and research at universities. The 
universities use this move to illustrate their superior position, condition, and function 
in comparison to other educational bodies. The move has five steps including ‘identity’, 
‘demography’, ‘educational infrastructure’, ‘community perspective’, and ‘location’. 
The educational infrastructure step locates educational programs at undergraduate, 
graduate, and post-graduate levels or academic degrees. Academic centres as well as 
scope of education and research are among the other sub-constituents of this step.

 
(9) UW is one of the oldest public universities on the West Coast. (University of Washing-
ton)

(10) At present, there are more than 32,000 students in University, receiving education 
in more than 323 specialties in 20 faculties. University’s staff comprises almost 14,000 
people, including nearly 6,000 teachers (1,000 Doctors of Science, over 2,000 Candidates of 
Science, 42 Academicians of state academies) who represent 289 academic departments. 
(Saint Petersburg University)

(11) Now in its third century, the University offers 78 bachelor’s, 112 master’s, 68 doctor-
ate and seven professional degree programs through 14 schools and the College of Arts and 
Sciences. (University of North Carolina)

(12) Our campus, overlooking the beautiful UNESCO World Heritage City of Bath, has a 
vibrant research culture driven by the enthusiasm and invention of our academic commu-
nity. (Bath University)

(13) The internationally renowned Technische Universitat Berlin is located in Germany’s 
capital city at the heart of Europe. (Technical University of Berlin)

3.1.4. Commitments, goals, and orientations

This move is closely associated with the universities’ obligations accompanied 
by what they seek to fulfil in future. This move assumes the commitments that the 
universities demonstrate, the ultimate goals that they are required to achieve, and the 
approaches that they pursue to operationalize their missions.

 
(14) We are committed to creating and disseminating new knowledge as a university of 
growing national and international stature. (University of lllinois at Chicago)

(15) As a world-renowned research university, Princeton seeks to achieve the highest 



THE PRESTIGIOUS WORLD UNIVERSITY ON ITS HOMPAGE: A MOVE ANALYSIS OF AN INTRODUCTORY GENRE SET  43

levels of distinction in the discovery and transmission of knowledge and understanding. 
(Princeton University)

(16) Today, CUNY faculty and staff members continue to benefit New York City — as well 
as the entire nation — by serving as policy experts to business and government, advisers 
to nonprofit institutions, civic organizations and community groups. (City University of 
New York)

3.1.5. Global state

The move explicitly manifests the international status of the well-respected 
universities. This reveals how the universities go beyond the national boundaries and 
address the international audiences. This move comprises four primary steps, namely 
‘international orientation’, ‘international scope of programs’, ‘admission of international 
members’, and ‘international partnerships’. 

 
(17) The London School of Hygiene & Tropical Medicine is a world-leading center for re-
search and postgraduate education in public and global health. (London School of Hygiene 
& Tropical Medicine)

(18) While the University maintains a strong and distinctive Tasmanian identity, our pro-
grams and research are international in scope, vision and standards. (Tasmania Univer-
sity)

(19) The Ruhr-Universitat Bochum (RUB) with its 20 faculties, RUB’s disciplinary insti-
tutional units is home to 5,000 employees and over 36,500 students from 130 countries. 
(Ruhr University, Bochum) 

(20) With numerous international partnerships and study programs, the world is our cam-
pus, and what we do has a global impact. (Dartmouth University)

3.1.6. Services and supports

This move represents the modern facilities of universities prerequisite for students’ 
advancement in both academic and extracurricular programs. The universities 
practically compete with each other over their capacities of properly equipping the 
faculty and students with adequate, first-class services. This move includes three steps 
including ‘extracurricular activities’, ‘facilities’, and ‘educational and financial supports’. 

 
(21) Anyone can enjoy and be enriched by all the UW has to offer, including world-class 
libraries, art, music, drama, sports and the highest quality medical care in Washington 
state. (University of Washington)

(22) In addition to granting the general public access to its twelve museums and many of 
its libraries, the University makes findings from cutting-edge research available to the 
public in accessible and engaging lecture series and panel discussions. (University of Zu-
rich)

(23) For students who are excited to investigate the biggest issues of the 21st century, 
Harvard offers an unparalleled student experience and a generous financial aid program, 
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with over $160 million awarded to more than 60% of our undergraduate students. (Har-
vard University)

 
By providing an introductory synopsis of the universities’ academic and professional 

orientations, the ‘university overview’ genre attempts to attract the attention of the 
potential visitors and encourage them to choose a particular academic institution as 
their future educational destination. This being the case, the ‘source of reputation’ 
move that highlights the tangible honours and accomplishments of the university is 

Move       Steps Frequency 
 

   
Source of 
reputation (69) 

Scholarly status 57 
Influential 
contributions 

62 

Honours, awards and 
rankings 

47 

Hallmarks  22 
Partnerships 37 

Historical origin 
(43) 

Date of foundation 43 
Name of founder 
 

10 
 
 

Historical highlights 
 

31 

Current status of 
development (65) 

Identity  27 
Demography  31 
Educational 
infrastructure 

60 

Community 
perspective 

26 

Location 
 

43 

Commitments, 
goals and 
orientations (52) 

Commitments 27 
Ultimate goal 52 
Approaches to 
fulfillment of goal 

 

40 

Global state (44) International 
orientation 

44 

International scope of 
programs 

26 

Admission of 
international members 

32 

International 
partnerships  

 

27 

Services and 
supports (42) 

Extracurricular 
activities 
Facilities 
Educational and 
financial  
supports                                        

13 
11 
42 

	Table 1. Functional moves of the ‘University Overview’ genre
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prominent. A very quick consideration of the historical contribution of the university 
to the advancement of scientific knowledge stands as another significant move. For 
the purpose of familiarizing the visitors with the academic infrastructure and research 
perspectives, the universities address their current state of progress towards the 
future which is pinpointed in the next frequent move, i.e. ‘commitments, goals, and 
orientations’ that describe the future horizons of universities. The international 
program, membership, and partnership could be another key for welcoming the 
international students who decide to join the academic centres that support them. A 
very brief description of the academic and financial facilities may motivate students, 
researchers, and professors to be the members of universities that could equip them 
with what they need to realize their ultimate educational and occupational goals in 
different scientific areas. 

3.2. ‘University Mission Statement’ genre

As Swales and Rogers (1995: 225) assert, the mission statement is the modern 
matrix of institutional principles, rationales, standards, and ideologies in the form of 
“short, pithy and mnemonic” entities in managerial contexts. “As a situated response 
to an emerging rhetorical need”, the academic mission statement “both shapes and 
reflects organizational attitudes and behaviors”. This genre addresses the most critical 
obligations and expectations on the basis of which the universities act. The academic 
mission statement has the primary concern of declaring the academic institutions’ 
purposes and independence (Connell and Galasinski 1998). 

This genre consisted of ‘commitments, goals and orientations’, ‘current status of 
development’, ‘source of reputation’, ‘global state’ as well as ‘services and supports’ (see 
Table 2). However, out of all these moves, only the first move was obligatory while the 
other four moves were optional. 

3.2.1. Commitments, goals and orientations

This move forms the backbone of the ‘mission statement’ genre by which the 
universities reveal the depth of their full-scale responsibility to the outside global 
world. This commitment is often integrated with the universities’ ultimate purposes 
and the approaches adopted to accomplish them. 

 
(24) UC San Diego is dedicated to the advancement of knowledge through excellence in ed-
ucation and research at the undergraduate, graduate, professional school and postdoctoral 
levels. (University of California San Diego)

(25) Indiana University seeks to create dynamic partnerships with the state and local com-
munities in economic, social, and cultural development and to offer leadership in creative 
solutions for 21st century problems. (Indiana University)

(26) Carnegie Mellon will meet the changing needs of society by building on its traditions 
of innovation, problem solving, and interdisciplinarity. (Carnegie Mellon University)

3.2.2. Current status of development

This move highlights a set of strategic plans for specifying what the academic centres 
are expected to accomplish in future on the basis of what they possess at present. 
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This move describes ‘identity’, ‘educational infrastructure’, ‘community perspective’, 
and ‘location’. In this sense, educational infrastructure includes academic programs, 
academic centres, and scope of education or research. 

 
(27) Cornell is a private, Ivy League university and the land-grant University for New 
York State. (Cornell University)

(28) The San Diego State University shall accomplish this through its many and diverse 
departments and interdisciplinary programs in the creative and performing arts, the hu-
manities, the natural and mathematical sciences, and the social and behavioral sciences.  
(San Diego State University)

(29) We seek to develop in each member of the MIT community the ability and passion to 
work wisely, creatively, and effectively for the betterment of humankind. (Massachusetts 
Institute of Technology)

(30) The University of New Hampshire is distinguished by its location in a beautiful and 
culturally rich part of the seacoast of New England. (University of New Hampshire)

3.2.3. Source of reputation

This move complements the first move by approving the academic honours of the 
universities. This move incorporates ‘scholarly status’, ‘influential contribution’, 
‘honours’, ‘hallmarks’, and ‘partnerships’. 

(31) The University of California, Santa Barbara is a leading research institution that 
also provides a comprehensive liberal arts learning experience. (University of California, 
Santa Barbara)

(32) The depth and breadth of our academic programs, the exceptional qualifications of our 
full-time faculty, the unmatched experiences of our adjunct faculty and the strengths of 
our research initiatives allow our students, our faculty and our staff to look at the world 
beyond the classroom. (Washington University)

(33) The University will develop stronger bonds with its alumni, whose success embodies 
the transformational power of a Temple education. (Temple University)

(34) Commitment, inspiration, ambition, and independence are Utrecht University’s core 
values. (Utrecht University)

(35) As a knowledge resource to the public, the university builds partnerships with other 
educational institutions, community organizations, government agencies, and the private 
sector to serve the region and impact the world. (Houston University)

3.2.4. Global status

Universities persistently attempt to draw the attention of the global community by 
establishing their missions in accordance with the prospects of international society. 
This move highlights the world-level perspectives of universities that approach and 
finally accomplish the ideals of a global community by addressing the global issues with 
global scope. 
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(36) As a great civic university, Edinburgh especially values its intellectual and economic 
relationship with the Scottish community that forms its base and provides the foundation 
from which it will continue to look to the widest international horizons, enriching both 
itself and Scotland. (University of Edinburgh)

3.2.5. Services and supports

This move presents the educational facilities that universities utilize for the purpose 
of providing their members with the tools that help them initiate, develop, and preserve 
knowledge in the process of reaching their full potential. 

(37) The university provides superior and comprehensive educational opportunities at the 
baccalaureate through doctoral and special professional educational levels. (University of 
Texas at Austin)

The ‘mission statement’ genre puts emphasis on the significance of universities’ 
commitments and defines the ultimate goals that the universities attempt to accomplish 
by encouraging their communities to focus on the potential plans and move towards 
the attainment of the predetermined academic-professional missions. To underline 
the importance of actual approaches to the realization of their large-scale goals, the 
universities highlight their educational infrastructure and influential contribution. In 
other words, first, the universities define their missions to demonstrate their forward-

Move Steps Frequency 

Commitments, 
goals and 
orientations (70) 

 
 

Commitments 28 
Ultimate goal 70 

Approaches to fulfillment of 
goal 

61 

Current status of 
development 
(30) 

 
 
 

Identity  20 

Educational infrastructure 
 

30 

Community perspective 23 

Location 
 

14 

Source of 
reputation (38) 

 
 

Scholarly status 21 

Influential contribution 38 

Honours and awards 10 

Hallmarks 23 
Partnerships 14 

Global state (24) 
 

International orientation 
 

24 

Services and 
supports (31) 

Educational supports 31 

	

	

Table		

Table 2. Functional moves of the ‘University Mission Statement’ genre
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looking progress to future. Second, they pinpoint how they moved in the direction of 
accomplishing these purposes in the past by relying on their influential contributions 
and significant hallmarks. Third, the universities quickly demonstrate their educational 
facilities to further support their members’ movement to the great missions set in 
advance. 

3.3. ‘University Introduction at a Glance’ genre

The ‘University introduction at a glance’ genre is an accurate and detailed 
framework of facts and figures with a wide scope that compiles the basic, relevant, 
and classified package of information in numbers. This brief genre affords the online 
visitors with the representative, comprehensive mainstream of statistical information 
in a straightforward manner. This may help the online visitors to get familiarized with 
university at a glance without going through the detailed texts replete with scattered 
pieces of information. 

As shown in Table 3, this genre encompassed seven comprehensive moves including 
‘historical origin’, ‘current status of development’, ‘global state’, ‘students’ admission 
and graduation rate’, ‘source of reputation’, ‘services and supports’, and ‘reference to 
other sources’. Moves 2,3,5,6 were obligatory, whereas the others were optional. 

3.3.1. Historical origin

This move presents the factual, numerical information about the historical origin 
of academic institutions for the purpose of establishing the universities’ long-term 
presence in education, research, and public service. This move addresses ‘date of 
foundation’, ‘name of founder’, and ‘historical development’.

(38) Founded as Throop University in 1891 in Pasadena (California Institute of Technology)

(39) Founded by Ezra Cornell and Andrew Dickson White (Cornell University)

(40) Founded in 1900 as the University of Dallas Medical Department

Affiliated with Baylor University in 1903

Moved from Dallas to Houston in 1943

In 1969, Baylor College of Medicine became an independent institution (Baylor College of 
Medicine).

3.3.2. Current status of development

This move familiarizes visitors with the detailed statistical scheme of universities’ 
current demographic, educational, and environmental conditions. More specifically, 
this move clearly shows the universities’ ‘identity’, ‘demography’, ‘educational 
infrastructure’, ‘community perspective’, ‘campus life’, and ‘institutional identity’. As 
a step, demography incorporates three sub-steps of student profile, faculty profile, and 
staff profile. The first includes undergraduate students, graduate students, professional 
students, full-time students, total students, students’ gender, and students’ origin. 
The second sub-step encompasses full/assistant/associate professor, full-time/part-
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time faculty, tenured/tenure-tracking faculty, total faculty, faculty’s degrees, faculty’s 
gender, and student/faculty ratio. Finally, staff profile consists of academic staff, non-
academic staff, full-time/part-time staff, total staff, and staff’s gender. Similarly, the 
third assumes academic programs, academic spectrum, academic centres, scope of 
education, and scope of research. Accordingly, academic program addresses academic 
calendar, undergraduate programs (Bachelor programs), graduate programs (Master 
and PhD programs), professional programs, major and minor programs, courses offered, 
and total programs. Academic spectrum also includes BA/BSc degree, Master degree, 
PhD degree, Diploma degree, Professional degree, other certificates and total degree. 
Academic centres count the number of colleges, schools, institutes, campuses, and 
faculties of universities. As another sub-step, scope of education deals with the most 
popular disciplines offered by the academic institutions. The more comprehensive sub-
step that represents scope of research signifies research budget, research sponsorship 
and expenditure, scientific publications and projects including patents and inventions, 
research areas, research centres, research partnerships, research rankings, and 
prominent researchers. Campus life describes the location, size, residential state, 
classroom size, and major buildings of universities. As the last step, institutional 
identity traces the universities’ identities realized by motto, colour, nickname, and 
mascot with occasional reference to shield, emblem, and religious affiliation. 

(41) Type of University: Coeducational, nondenominational, private (Lehigh University)

(42) We have 15,137 students enrolled, over 25% come from outside the UK, representing 
over 100 nationalities.
- 10,563 undergraduates
- 4,574 postgraduates
- 54% male students
- 46% female students  (Bath University)

(43) The university has 7 faculties: 
1. Humanities;
2. Law, Economics and Governance;
3. Geosciences;
4. Social and Behavioural Sciences;
5. Science;
6. Medicine / University Medical Centre Utrecht (UMC Utrecht);
7. Veterinary Medicine (Utrecht University)

(44) École Normale University offers its community a rich and dynamic campus life. (École 
Normale University)

(45) Location: Princeton, N.J. /Size of main campus: 180 buildings on 500 acres / Residen-
tial college system with 98 percent of undergraduate students living on campus (Princeton 
University)

(46) Motto: Vox clamantis in deserto (“a voice crying out in the wilderness”)
Color: Dartmouth Green
Nickname: Big Green (Dartmouth University)
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3.3.3. Global status

The move addresses the concept of globalization in the form of international 
student admission and transference. This move brings the international perspectives of 
universities into the statistical account of facts by showing the number of ‘international 
member admissions’, most specifically students, ‘international student exchange 
programs’, and ‘international partnerships’. 

(47) International students: 2,072; International scholars: 2,392 (Yale University)

(48) Outgoing students: 1,100; Incoming students: 1,900 (University College London Uni-
versity)

(49) The University of Bonn proudly maintains partnerships with 56 universities in Eu-
rope, America, Asia and Australia. (University of Bonn)

3.3.4. Student admission and graduation rate

This move informs the potential students about how the universities admit the 
students and what credentials the students need to have for application to these 
centres. The move also pertains to graduation and retention rate of the university. This 
specific move encompasses ‘freshman application’, ‘freshman admission’, ‘average score 
for admission’, ‘intellectual background of applicants’, ‘admission rate’, and ‘graduation 
rate’ in numbers. 

(50) In 2012, the Graduate School received more than 9,470 applications (Brown Univer-
sity)

(51) Freshman Admission, Class of 2016: Admits: 1,620 (Massachusetts Institute of Tech-
nology)

(52) GPA: mid-50% range 89-95///SAT: mid-50% range for Math: 600-70; Critical Reading: 
530-640; Writing: 530-640///ACT: mid-50% range 25-29 (Stony Brook University)

(53) 98% placed in the top tenth of their high school graduating class (California Institute 
of Technology)

(54) Undergraduate admission rate in 2011-12: 7.9 percent (Princeton University)

(55) For freshmen entering in Fall 2006: 70% graduating within six years (Stony Brook 
University) 

3.3.5. Source of reputation

This move illustrates the universities’ record of impressive achievements by 
immediately attracting the attention of the visitors to the statistical facts relating to 
honour and reputation. The move is realized in the form of ‘scholarly status’, ‘honours 
and awards’, and ‘partnerships’. At this level, honours and awards include ranking, 
prominent graduates, alumni, leaders, and scholars, graduates’ employability and 
placement rate as well as clusters of excellence. 
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(56) Its establishment revolutionized U.S. higher education; today, it remains a world 
leader in education, research and patient care. (Johns Hopkins University)

(57) Faculty includes an Abel Prize winner, Guggenheim Fellows, MacArthur “Genius 
Award” 3 Fellows, Pulitzer Prize winners, National Medal of Science and National Medal 
of Technology recipients, a National Endowment for the Arts “Jazz Master,” and many 
more. (Rutgers University)

(58) The ENS maintains a number of partnerships with universities and research centers. 
(École Normale University)

3.3.6. Services and supports

This move incorporates the universities’ academic and financial infrastructures 
facilitating the progress of academic and research programs. Financial service for 
students draws on tuition, fee, and other expenses, and financial aid package includes 
scholarships, fellowships, grants, and affordability options for students. But financial 
service for university represents the estimated values of income, budget, endowment, 
revenue, funding resource, economic impact, and expenditure. This move also highlights 
major facilities and extracurricular activities.

 
(59) Undergraduate tuition for academic year 2012-13: $42,808
Room, board, and required fees: $12,208
Total cost: $55,016 (Brown University)

(60) 57% of full-time enrolled freshmen receive need-based aid; average amount $8,553
37% of full-time enrolled freshmen receive merit-based aid; average amount $3,169
51% of full-time enrolled freshmen receive self-help aid; average amount $5,449 (Stony 
Brook University)

(61) The University of Toronto has 44 libraries
The University of Toronto has more than 21 million holdings
The University of Toronto library system is the third largest in North America (University 
of Toronto)

(62) NCAA Division I, Southeastern Conference
9 men’s varsity sports
12 women’s varsity sports 
38 national championships, including 26 since 1999 (University of Georgia)

3.3.7. Reference to other sources

This move leads the students to other resources for gaining more information about 
different statistical sections given in the ‘university introduction at a glance’ genre. This 
stage encourages the visitors to use other available links to see a complete, detailed 
introductory framework about the university.

(63) For more detailed information, please visit: http://www.provost.utoronto.ca/link/stu-
dents/fees13.htm (University of Toronto)
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	Move Steps Frequency 

Historical origin (34) 
 
 

Date of foundation 34 

Name of founder 9 

Historical development 
 

12 

Current status of development 
(70) 

 

Identity 22 

Demography 67 

Educational infrastructure 68 
Community perspective 8 
Campus life 32 
Institutional Identity 

 
14 

Global State (44)  
 

Admission of international 
members 

44 

International student 
exchange programs 

16 

International partnerships 
and associations 

 

10 

Students’ Admission and 
Graduation Rate (26)   

 

Freshman application 14 

Freshman admission 24 

Average score for admission 16 

Intellectual background of 
applicants 

8 

Admission rate 26 

Graduation rate 13 

Source of reputation (59) 
 
 
 
 
Services and supports (57) 
 
 
 
Reference to other sources 
(20)  

Scholarly status 21 

Honours and awards 59 

Partnership 
 

31 

Financial service  57 

Facilities 
Extracurricular activities               
----------- 

23 
23 
20 

Table 3. Functional moves of the ‘University Introduction at a Glance’ genre
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This genre provides the visitors with a set of facts and figures that enable them to 
develop an understanding of different aspects of university study and research. The 
‘current status of development’ move with its focus on the educational infrastructure 
and demography is the move with the highest frequency in the genre. In this genre, 
the aim is to convince the visitors by presenting a set of numbers about the community 
members, academic programs, honours and awards, and financial services. In other 
words, this genre attempts to draw the attention of the readers by numerical statistics 
rather than simply with words. 

4. Move sequence

In this section, we address the conventional move sequences of the three promotional 
academic genres as follows.

4.1. Conventional move sequence of the ‘University Overview’ genre

As shown in Table 4, the most conventional move sequence(s) in this genre occurred 
at the level of two moves with M1-M3 as the most repeated pattern. In addressing 
the conventional order of three moves, the sequence of M1-M5-M3 had the highest 
level of frequency. The move sequences M1-M3-M5-M4 and M1-M4-M3-M6 were the 
most common sequence of four moves. Finally, M3-M1-M4-M6-M5 showed the most 
conventional order with 5 moves. 

4.2. Conventional move sequence of the ‘University Mission Statement’ genre 

By analysing the conventional move sequence(s) of the genre, it was revealed that 
M1-M3 had the highest frequency of two moves in sequence. The most recurring three-

Conventional  Move Sequence            Frequency       
 
M1-M2                                                              6 

M1-M3                                                             24 

M1-M4                                                             15 

M1-M5                                                             15 

M1-M6                                                              6 

M2-M1                                                              5 

M3-M1                                                             13 

M3-M4                                                              6 

M3-M5                                                              7 

M4-M1                                                              5 

M1-M3-M5                                                       6 

M1-M5-M3                                                       9 

M3-M1-M5                                                       8 

	

	

4	

Table 4. The most frequent conventional move sequence in the ‘University Overview’ genre
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move pattern belonged to M3-M1-M5. The only case of sequencing four moves was M1-
M3-M5-M2.

4.3. Conventional move sequence of the ‘University Introduction at a Glance’ genre 

M2-M5 was the most frequent occurrence of two moves. M2-M5-M6 was the most 
common order for three moves. M2-M4-M5-M6 was the most common order for four 
moves.

	
Conventional Move Sequence                              Frequency 
 

M2-M3                                                                             18 

M2-M4                                                                             10 

M2-M5                                                                             51 

M2-M6                                                                             48 

M2-M7                                                                              9 

M5-M2                                                                             17 

M5-M6                                                                              6 

M1-M2-M5                                                                       9 

M2-M3-M5                                                                       5 

M2-M4-M3                                                                       6 

M2-M5-M3                                                                       6 

M2-M5-M6                                                                      12 

M2-M6-M5                                                                       8 

M2-M6-M7                                                                       7 

	Conventional Move Sequence                        Frequency    
 
M1-M2                                                                        15 

M1-M3                                                                        23 

M2-M1                                                                        10 

M3-M1                                                                        12 

M1-M2-M3                                                                  5 

M1-M3-M2                                                                  7 

M1-M3-M5                                                                  5 

M2-M1-M3                                                                  5 

M3-M1-M2                                                                  6 

M3-M1-M5                                                                  8 

Table 6. The most frequent conventional move sequence in ‘University Introduction at a Glance’ genre

Table 5. The most frequent conventional move sequence in the ‘University Mission Statement’ genre
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5. The promotional academic genre set

The analysis illustrated that although these genres were relatively distinct in their 
overall rhetorical structures, they had many similarities in move-step patterns and 
revealed the presence of common moves, such as ‘source of reputation’, ‘current status 
of development’, ‘global state’, and ‘services and supports’. In examining the frequency 
of these shared move patterns, the chi-square test, χ ² (6, N= 210) = 4.639, P=0.59, 
demonstrated that there was no statistically significant difference in the common 
four moves in the genres (see Figure 1). This indicated the close interactions between 
move constituents and highlighted their membership to the introductory promotional 
academic genre set.

It was also revealed that the overall distribution of common steps located in common 
moves could be indicative of the decreasing similarity in frequency of the shared 
components at the lower layers. In other words, as illustrated in the tables, some moves 
that are shared by the three genres may consist of different steps. These three genres 
had similar steps in the ‘source of reputation’ move that included ‘scholarly status’, 
‘honours and awards’, and ‘partnership’. As the chi-square test, χ ² (4, N= 210) = 21.84, 
P=0.00, demonstrated, the frequency of these steps statistically differed (see Figure 
2). ‘Current status of development’ move also incorporated ‘identity’, ‘educational 
infrastructure’, and ‘community perspectives’ in three genres. In this case, chi-square 
test, χ ² (4, N= 210) = 18.83, P=0.00, showed a significant distinction in frequency of the 
aforementioned steps (see Figure 3). 

In another line of investigation, the frequency of shared conventional move 
sequences in these three genres with different move labels was estimated. In this case, 
only M1-M5 and M2-M1 were recognized. But, as the chi-square test, χ ² (2, N= 210) = 
9.41, P=.00, demonstrated, the frequency of these two conventional moves in sequence 
significantly differed.

6. Discussion and conclusion

‘Genres are community resources which allow users to create and read texts with 
some assurance’ (Hyland 2015: 33). ’Overview’, ‘mission statement’, and ‘introduction 
at a glance’ genres as the members of a promotional academic genre set share similar 
participants, product, specific communicative purpose, general communicative purpose, 
and rhetorical acts (Bhatia 2004). Accordingly, the participants of the promotional 
academic genres are scholars, researchers, and students. These academic genres have 
these informative, promotional texts as their main products. The genres may differ 
in their specific communicative purposes, whereby the ‘overview’ genre demonstrates 
the overall introduction to a university, the ‘mission statement’ genre transmits the 
commitments and goals of university, and the ‘introduction at a glance’ genre provides 
the overall scheme of facts and figures about the university. However, they share one 
central purpose in general and that is persuading the readers to buy the university 
services in the process of receiving some preliminary general information. 

In practical terms, it was found that although these three genres relatively differed in 
their overall genre-based templates, type and number of moves, occurrence of obligatory 
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Figure 1. Overall distribution of common moves in three genres

Figure 2. Overall distribution of common steps in ‘source of reputation’ move
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and optional moves, and the presence of certain steps and sub-steps, they shared many 
similarities in their communicative purposes, rhetorical structures, socio-cultural 
contexts, information distribution mechanisms, descriptive-persuasive introductory 
orientations, and discourse community memberships. This could ensure significant 
contributions of the three genres to the construction of a promotional academic genre 
set. More specifically, these genres attempted to present some general information 
about the academic institutions for the purpose of meeting the communicative needs of 
a convincing introduction and attracting an increasingly growing number of academic 
members on an international scale. By investigating the rhetorical framework of these 
text genres, it was demonstrated that although the genres were fairly distinct in their 
move patterns, they shared some common key moves, such as ‘source of reputation’, 
‘current status of development’, and ‘global state’ along with ‘services and supports’. These 
generic texts encompass the synthetic use of descriptive and persuasive elements with 
the observable function of providing information and the hidden intention of selling the 
products and services of academic institutions to the target audience. As Hyland (2006) 
maintains, academic genres could be the representation of the larger generic structures 
that are not independent and may consist of different forms of genre colony. In this 
sense, the three genres were not formed in isolation. Instead, they were intertextually 
and interdiscursively correlated as embedded in the academic-professional contexts of 
universities’ online homepages. Constituting the macro-level framework of a set of texts 
with largely patterned relationships, these academic genres formed the building blocks 
of the more comprehensive levels of genre assemblage, i.e. genre constellation (Swales 
2004) and genre colony (Bhatia 2004) that account for the full range of communicative 
purposes and communicative events enacted by the full set of social participations and 

Figure 3. Overall distribution of common steps in ‘current status of development’ move
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contextualized relations among all members of the discourse community. Along this 
line, the move pattern templates of the three genres revealed that these texts were 
inextricably interwoven in their forms and functions as reflected by the structured 
relationships in their rhetorical frameworks and community memberships.

In comparison to the student prospectus genre (Askehave 2007: 725), the present 
genre set highlights the two moves characterizing the role of ‘university description’ and 
‘destination description’. Also, some of the moves present in the university brochure, i.e. 
‘vision/mission statement’, ‘profile or background of the university’, ‘location and size 
of the university’, ‘academic programs offered at the university’, ‘facilities available 
to support the academic programs’, and ‘career opportunities and recognition’ (Osman 
2008: 63) were also present in the genre set. In addition, some of the moves in “why 
choose us” texts on university websites (Yang 2013: 53), namely ‘establishing a 
distinguished status’, ‘ensuring excellent teaching quality’, ‘presenting a leading role in 
research’, and ‘offering attractive incentives’ could be located in the genres of the study. 

This study could be of importance to different academic community members. For 
instance, it may help students to find the necessary information they need to know 
before their application for and admission to different universities. Similarly, post-
graduate researchers look for the academic institutions that may supply them with 
the first-class, ultra-modern facilities for conducting major projects and solving world 
challenges. More importantly, discourse and genre analysts could follow the study 
to discover how academic community members communicate with each other and 
study the actual interactions between language, discourse, and society. The present 
study highlights the emergence of the new online genres that involve the large-scale 
communication among different members of the universities or academic communities. 
While research-based genres like research articles and proposals have been investigated 
from a variety of perspectives by several scholars in the field, the new online genres 
that could establish, sustain, and strengthen international communication among the 
academic community members have not been extensively investigated. 

This study focused on the rhetorical structures of three promotional academic genres. 
Subsequent studies might address the multimodality of online university introduction 
websites. Furthermore, the present investigation drew on ARWU university ranking 
and left the space open for future studies to concentrate on other ranking systems 
that classify universities according to eastern/western or discipline-based criteria for 
the purpose of making more detailed comparisons. Future research may investigate 
the universality of the university introduction genre set by expanding the scope of the 
research to include both prestigious and more modest world university websites. 
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Appendix A.  University Overview Genre Samples

1. Harvard University
2. Stanford University
3. Princeton University
4. Cornell University
5. Washington University
6. Swiss Federal Institute of Technology, Zurikh
7. University of Colorado
8. University of North Carolina
9. Karolinska Institute
10. University of Zurikh
11. Vanderbilt University
12. Rutgers University
13. McGill University
14. Stockholm University
15. Michigan State University
16. Texas A&M University
17. Catholic University of Louvain 
18. Emory University
19. Mayo Medical University
20. Seoul National University
21. University of Freiburg
22. University of Geneva
23. University of Liverpool
24. University of Miami
25. Erasmus University
26. Mount Sinai School
27. Oregon Health and Science University
28. University of Illinois at Chicago
29. University of New South Wales
30. University of Waterloo
31. Brandeis University
32. City University of New York
33. Keio University
34. Lancaster University
35. Queen’s University, Belfast
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36. Technical University of Berlin

37. University of Reading

38. Ruhr-Universitat Bochum

39. Fredrich-AlexanderUniversitat Erlangen-Nurnberg

40. Manotoba University

41. University of Medicine and Dentistry of New Jersey

42. Oregon University

43. Clemson University

44. Drexel University

45. Flinders University

46. King Saud University

47. London School of Hygiene and Tropical Medicine

48. Saint Petersburg University

49. Scuola Normale Superiore, Pisa

50. Sun Yat-Sen University

51. Temple University

52. Dundee University

53. Montana University

54. University of Alaska Fairbanks

55. Bath University

56. Duisburg-Essen University

57. Oulu University

58. University of Wollongong

59. Federal University of Rio Grande do Sul

60. Kent State University

61. North Caribbean University

62. Northwestern University

63. Portland State University

64. UConn Health Center

65. University of Nebraska Medical Center

66. University of Sherbooke

67. Tasmania University

68. York University

69. University of Wisconsin-Madison

70. Dartmouth University 
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Appendix B. University Mission Statement Genre Samples

1. University of California, Berkely

2. Stanford University

3. Massachusetts Institute of Technology 

4. Columbia University

5. Cornell University

6. University of California, San Diego

7. University of California, Santa Barbara

8. Texas University

9. Utrecht University

10. Rutgers University

11. University of Edinburgh

12. Carnegie Mellon University

13. Australian National University

14. Indiana University

15. University of Bonn

16. Texas A&M University

17. Lund University

18. National University of Singapore

19. Tokyo Institute of Technology

20. University of California, Riverside

21. University of Geneva

22. Manson University

23. Stony Brook University

24. University of Illinois at Chicago

25. Maryland University

26. Tennessee University

27. Warwick University

28. Virginia Commonwealth University

29. Virginia Polytechnic University

30. Washington University

31. University of Texas Health

32. Trinity University

33. Leipzig University

34. University of Central Florida

35. University of Cincinnati 
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36. Guelph University

37. Houston University

38. Missouri University

39. Washington State University

40. Yoshiva University

41. Clemson University

42. Okayama University

43. Polytechnic University of Valencia

44. San Diego State University

45. Syracuse University

46. Temple University

47. University of Montana

48. Texas Dallas University

49. Tokyo Medical and Dental University

50. Tulane University

51. Utah University

52. Graz University

53. University of Pittsburgh

54. Waseda University

55. Huazhong University of Science and Technology

56. Indiana University-Purdue University Indianapolis

57. Nankai University

58. Portland State University

59. Arkansas University

60. Jyvaskyla University

61. York University

62. Victoria University

63. Yale University

64. University of North Carolina

65. Michigan University 

66. University of Queensland

67. Dundee University

68. New Hampshire University

69. Tokushima University 

70. Rhode Island University 
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Appendix C.  University Introduction at a Glance Genre

1. Harvard University
2. Stanford University
3. Massachusetts Institute of Technology
4. University of California, Berkley
5. California Institute of Technology
6. Princeton University
7. Chicago University
8. Yale University
9. Cornell University
10. University of California, San Diego
11. University of South California
12. Utrecht University
13. McGill University
14. Toronto University
15. Rutgers University
16. Brown University
17. Uppsala University
18. Leiden University
19. Stockholm University
20. University of Bonn
21. Case Western Reserve University
22. University College London
23. Lund University
24. North Carolina State University
25. University of Freiburg
26. University of Massachusetts Amherst
27. University of Milan (Università degli Studi di Milano)

28. University of Rome ‘La Sapienza’
29. Stony Brook University
30. Hamburg University
31. Tennessee University
32. Brandeis University
33. KTH Royal Institute of Technology
34. RWTH Aachen University
35. University of Buffalo
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36. Vermount University

37. Yonsei University

38. George Washington University

39. Saint Louis University

40. Reitoria - Portal da Universidade

41. Bath University

42. Arkansas University

43. University of Graz

44. Karlsruhe Institute of Technology

45. University of Oulu

46. University of Turku

47. Aalto University

48. Carleton University

49. Kyungpook National University

50. Lehigh University

51. Polytechnic University of Turin

52. University of Texas at San Antonia

53. Nebraska University

54. University of Tehran

55. WHU Otto Beisheim School of Management 

56. Queensland University

57. University of California, Los Angeles

58. University of Georgia

59. Darthmouth University

60. Rockfeller University

61. Johns Hopkins University

62. Wisconsin-Madison University

63. Zurikh University

64. Munich University

65. Ohio State University

66. Ecole Normale University

67. Oslo University

68. Rochester University

69. Baylor College of Medicine

70. University of Versailles



1. Introduction

The globalization of markets in recent years has resulted in the rapid growth of 
economic and financial genres, including research articles, journals, magazines, 
contracts, agreements and annual reports, as well as the proliferation of collateral 
non-professional genres, such as comic books and films, which attempt to make thorny 
concepts (e.g. the banking system, money policy, financial crises), accessible to non-
expert readers. As a linguistic phenomenon, economics has attracted the interest of 
scholars from various research areas, and has even become a major concern in schools 
and universities that include in their programs the teaching of languages for specific 
purposes (LSPs) and specialized translation.

The need for a syllabus, designed for the training of the future professional 
translator, is indeed a conundrum for both researchers and teachers concerned with the 
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teaching of economics. As urged by the European Commission, within the framework 
of the European Master’s in Translation (EMT), any academic program concerned with 
the training of professional translators must be devised to equip students with different 
competences, including thematic competence 1. This is intended to help students learn 
to develop their knowledge in specialist fields and master the relevant concepts and 
terms (EMT Expert Group 2009).

Against this backdrop, this paper reports on the results of a teaching experience at 
the University of Bari with a group of students attending an MA program in specialized 
translation. It suggests methods and tools intended to boost students’ thematic 
competence in the analysis and translation, from English to Italian, of economic 
and financial texts. The methodology assumes that by translating texts belonging to 
different professional and non-professional genres in the economic and financial domain, 
students with no prior knowledge or only poor knowledge of economics can develop their 
thematic competence and consequently improve the quality of their translations. 

The paper is organized as follows. Section 2 outlines previous research on the use of 
comics and movies in didactics. Section 3 describes multimodality and humour in comics, 
adopting, respectively, Kress’s (2003) theorization of visual narrative and Attardo’s (2001) 
notion of Script Opposition as a source of humour in translation. Sections 4 and 5 describe 
the student profile, the syllabus design, and the approach used in the classroom. Section 6 
and 7 illustrate how a docu-movie and video-tutorials, on the one hand, and comic strips, 
on the other, were used for learning purposes. The Conclusions contain some final remarks.

2. Teaching with non-professional genres

Notwithstanding its global scope, which might suggest that knowledge of 
economics is accessible to anyone, at least two complementary obstacles undermine 
the comprehension of economic language and concepts by non-experts: the specialized 
nature of lexis (McCloskey 1983; 1990) and the professionalism of genres (Bhatia 1993; 
1997; 2008) used in economic communication. Professional genres are exclusive: they 
address the members of a discourse community, the insiders, who share the same 
specific purposes, terminology, unconventional cognitive metaphors and neologisms 
and obey the same conventionalized structures (Bhatia 1993; 1997). 

By contrast, non-professional genres, such as comic books and films, are more 
inclusive, even when they deal with domain-specific topics, since they tend to make 
specialized knowledge accessible even to non-experts. 

In this paper, we will focus on the use of these genres to teach economics for 
translation purposes. Attention will be paid to the students’ response to multimodality 
and, to a lesser degree, humour in comic books on economics.

2.1. Films in didactics

Films are often used for didactic purposes (Walldén and Soronen 2004) that fit the 
new learning needs of students who “are increasingly more visual learners that desire 

1 The competences described by the EU in the EMT are six: linguistic, thematic, translation service 
provision, intercultural, information mining, and technological.
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education in a more fun and engaging format” (Macy and Terry 2008: 48). They help 
teachers and trainers overcome the students’ hostility towards conventional “talk and 
chalk” learning methods and favour the development of critical thinking.

Docu-movies deserve particular attention as they play a socio-democratic and 
educational function (Kahana 2008): they construct the public’s knowledge about 
historical events or real persons in a factual way (Sebesta and Haynes 2010). The 
achievement of this socio-pedagogical purpose is made possible by the fact that a 
documentary is “an essentially transitional medium: it carries fragments of social 
reality from one place or one group or one time to another, and in transporting them, 
translates them from a local dialect to a lingua franca” (Kahana 2013: 2).

A number of studies have analysed the educational role of films used to teach, for 
example, medical professionalism (Lumlertgul et al. 2009; Baños & Bosch 2014); history 
(Donnelly 2014); economics (Sexton 2006; Zhang 2012); or the creation of undergraduate 
economics courses (Macy and Terry 2008).

This interest in the educational role of films, especially those on economic 
subjects, is grounded in their visual modality which, as Samaras (2014) argues, 
stimulates learning in students and solicits their empathy with the economic 
subject matter.

2.2. Comic books in didactics

Comics and graphic novels have traditionally been regarded as children’s genres or 
“funny papers” (Thomas 2010: xxiv). Nonetheless, recent literature has recognized the 
‘edutainment’ purpose of these genres, ascribing to comics a position in the educational 
panorama as a means to convey specialized topics. According to Mallia (2007) and 
Thomas (2010), both comic books and graphic novels play an important educational 
role and support literacy. They have the status of legitimate literary genres with a 
recognizable, conventionalized structure. For Kress (2003), the teaching purpose in 
comics and graphic novels is favoured by the successful combination of word and image. 
In these genres, the world is not only told; it is also shown (Kress 2003). The interplay 
of words and images contributes to changing the reading modalities of readers and 
enhances their interpretative skills (Eisner 1985: 8). 

The combination of different modes represents a new way of teaching, which can win 
over the students’ reluctance towards learning and be adopted for various instructional 
purposes. Accordingly, they can help students and non-expert readers in general 
improve their knowledge about specialized topics, including economics. In fact, studies 
on the use of comics as a resource to teach economics have grown significantly over 
the last years. Lawson (2006) uses comic strips as an introduction in order to discuss 
and teach economic principles in the classroom. For Van Wyk (2011), cartoons are a 
helpful resource in introducing students to economics, since they create an interest and 
stimulate critical thinking. McCutcheon (2017) resorts to Marvel hero comic books to 
illustrate the superiority of free market policies over the economic principles of self-
sacrifice that inspire socialism. Although they differ in terms of goals and methods, 
these studies agree on the important role that the multimodality of comics may play in 
economics education.
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3. Multimodality in comic books

Comic books are multimodal texts, as their meanings are realized through the 
intersemiotic interplay between the visual and verbal modes (Kress and van Leeuwen 
2006; Jewitt 2009; Kress 2009); such multimodality necessarily affects the process of 
translation (Kaindl 2004; Zanettin 2008; Borodo 2015). These visual and verbal modes 
may act separately to make a sum of different meanings or, rather, interact to make one 
comprehensive meaning (Kress and van Leeuwen 2006). 

We will use Kress (2009) as our reference to explore multimodality in comics. The co-
existence of different modes encourages a social-semiotic approach to texts rather than 
the conventional linguistic perspective, which claims the centrality of language and 
its capability of expressing all meanings. The social-semiotic theory of multimodality 
embraces meaning in all its forms. It is ‘social’ in the sense that meanings, semiotic 
processes and forms are generated by the social. It is ‘semiotic’ since it involves a 
motivated relationship between a form and a meaning based on aptness, on a ‘best fit’, 
whereby the form has the requisite features to be the carrier of the meaning (Kress 
2009: 55).

Form and meaning combine in signs and sign-complexes; these are newly-made 
metaphors and include not only the written modes, but also, and above all, the visual 
mode. Each mode exploits its own resources which tend to vary in their materiality, 
i.e. the way in which they ‘embody’ meaning: writing embodies meaning through 
morphemes, words, clauses, sentences and paragraphs; speech embodies meaning 
through rhythm, accent, intonation, tone and silence; image embodies meaning through 
gaze, facial expression, gestures, spatial positioning, number, colour, size, lines, shape 
and proxemics. Moreover, the resources of writing and speech modes are organized 
according to the logic of time, spatially mimicked by syntax and grammar; image, by 
contrast, is based on the logic of space and uses icons of various kinds which interact 
in meaning-making relations. The way these resources are positioned and spatially 
arranged, and turned into metaphors, can produce or represent different meanings, 
including the meanings of specialized terms. The final result is a multisemiotic 
landscape in which the reader is concerned with the identification of the mode carrying 
the main informational weight; the ‘reading’ of the visual narrative represented; the 
interpretation of symbols, icons and visual metaphors that are materializations of the 
sign-maker’s interest; and, where social, economic and political issues are involved, the 
understanding of irony, satire, caricature, parody: in a word, humour.

Much research into the use of humour in comics draws upon the General Theory 
of Verbal Humour (GTVH), initially elaborated by Attardo (2001) to investigate 
humour in jokes. According to GTVH, the production of humour (Attardo 2001) and 
its translation (Attardo 2002) relies on six Knowledge Resources: Language, Narrative 
Strategy, Target, Situation, Logical Mechanism, and Script Opposition (Attardo 2001: 
22-26). Script Opposition, which is acknowledged by scholars as the most problematic 
parameter, deserves particular attention, especially when translation is implicated 
(Shipley Young 2007; Jüngst 2008; Zanettin 2008). In comics, the humorous effect arises 
from the incongruity between two overlapping, though opposite scripts, e.g. the visual 
script and the verbal script. Thus, translating a comic book implies the reproduction 
of this script opposition, which can be achieved either by recreating in the target text 
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(TT) the same script opposition as the source text (ST), or by devising a different type of 
incongruity between the visual script and the verbal script (Zanettin 2008).

In either case, as the visual script remains unchanged translators may act on the 
verbal script only. Reinventing in the target culture a brand new text that overlaps 
and ‘explains’ the visual script gets harder if the facts represented in the ST are closely 
related to the source culture; a literal translation of the ST, for example, would fail to 
convey humour to the target culture readers.

All these problems are intensified in comic books dealing with specialized subjects 
that are used for educational purposes; in such cases, students are expected to interpret 
and translate sign systems and humour across modes within a culture and between two 
cultures.

Some questions arise then: can the interplay between images and words be a valid 
support for readers in their interpretation of terms, in the case of comic books dealing 
with specialized topics? Or, rather, does such an interplay actually prejudice our 
understanding of economic facts?

4. Student profile

The paper reports on a teaching experience with second-year students of an MA 
program attending a course in specialized translation held at the University of Bari. 
The data in the paper refer to the academic years 2015-16 and 2016-17. In 2015-16 the 
number of students enrolled on the course was 75, while in 2016-17 the number was 60. 
In both cases, figures refer to the students officially enrolled. The number of students 
attending classes was in fact lower, as attendance is not compulsory.

The following profile applies to both academic years. Specifications will be provided 
in Section 8 as far as the tasks relevant to comics are concerned. 

On average, students had a B2-C1 level in English, but poor or no knowledge of 
economic concepts and terminology. They were able to manage texts linguistically, but 
they struggled to understand the meaning of economic texts, either in English or in 
Italian. Most of them had attended a three-year BA program at the University, and 
taken a degree in Languages for Tourism or in Intercultural Mediation; some had taken 
a degree in specialized translation at the School for Interpreters and Translators. 

During their first year on Specialized Translation MA, they had been trained to 
translate semi-professional genres, such as magazine and newspaper articles on 
scientific topics. The theoretical background adopted in the course included Systemic 
Functional Grammar (SFG) and notions of Corpus Linguistics. 

5. Syllabus design

As one of the fundamental aims of the course is to enhance students’ thematic 
competence in economics and finance, a syllabus has been designed which, besides SFG, 
also includes Cognitive Linguistics and genre analysis. All of them adopt a socio-semiotic 
perspective, based on the interplay between language and the social-context. This is the 
perspective that also informs the multimodal approach in comic books and films.
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Genre analysis (Bhatia 2008) has been introduced to help students recognize move 
organization in professional genres used in economics and finance.

The integration of Cognitive Linguistics in the syllabus aims at developing the 
students’ encyclopaedic knowledge of the economic domain, to the detriment of 
terminological knowledge which is traditionally taught to students in specialized 
translation. Much attention is paid to the notions of metaphor and image schema 
(Lakoff and Johnson 1980; Evans and Green 2006), with particular emphasis on the 
use of metaphors in economics (Resche 2013).

The course, with a duration of 63 hours, was structured in different stages and 
included both theoretical and practical lessons. Initial lessons (four hours) were devoted 
to the presentation of the problems generally accompanying economic texts and their 
translation from English to Italian. Special emphasis was placed on terminology, 
conceptual metaphors, syntax, text typology, generic structure, translation strategies. 
The following lessons were mainly dedicated to practice; they were supported by 
theoretical details whenever the need arose.

Students were asked to analyse and translate texts belonging to different genres 
and dealing with economic subjects, in particular the 2008 financial crisis and corporate 
structures: specifically, the Introduction section of three research articles from three 
online journals, a newspaper article, two Letters to the Shareholders and a merger 
contract. The exceptional specificity and complexity of the subjects dealt with in the texts, 
i.e. the subprime mortgage crisis in 2008, and corporation discourse, would normally 
require the support of experts in the economic and financial domain to explain terms 
and concepts to students before and while translating the texts. As these professionals 
were unavailable in the classroom, alternative tools were introduced to support 
students, namely video-tutorials, available from Investopedia (www.investopedia.com), 
and a docu-movie. 

At the end of the day, students were expected to:

- manage major linguistic, conceptual and textual difficulties in the professional 
economic and financial genres, in particular problems related to cohesion, terminology 
and phraseology, text organization and genre patterning, that characterize economic 
and financial texts, both in English and Italian;
- know how to make different translation choices depending on genre conventions.

As a final stage of their course, students were asked to analyse and translate some 
pages taken from a comic book dealing with the 2008 financial crisis. Considering their 
non-professional nature, we assumed that interpreting and translating economic and 
financial terms in comic books would be an easy task for students. 

6. Documentaries: a support to economic translation teaching 2

Considering their status as edutainment genres, comics and films were included 
in our MA course in translation for economics with two different goals in mind: 1) 

2 The description in this section includes students of both academic years, 2015-16 and 2016-17.
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testing the efficacy of comics and films as activities supporting students in economic 
translation; 2) verifying the difficulties that students with no skill in economic issues 
would meet in interpreting and translating comics about economic subjects.

During the first term students were advised, as part of their homework, to watch some 
video tutorials explaining the 2008 financial crisis and the key concepts that it involved. 
The video tutorials, one on the 2008 financial crisis, the others on collateralized-debt 
obligations and on securitization, are available from Investopedia (www.investopedia.
com). They were introduced into the syllabus as a source for students to evaluate and 
verify contents that were treated in printed genres and help them understand and 
translate texts. Each video touches upon a specific concept but calls into question other 
concepts. The final result is an overview of the terms and concepts belonging to the 
same semantic landscape.

Moreover, at the end of the first term, students were shown a docu-movie, Inside 
Job, which is available in both English and Italian, and was released as a DVD in 
combination with a guide-book, Pandemia. This includes a glossary of the main financial 
terms in Italian, and a list of tasks intended for teachers of economics.

Inside Job 3 is a docu-movie, directed by Charles Ferguson, that recounts the events 
which led to the collapse of the global economy in 2008. It also explains terms and 
concepts which accompanied the crisis, such as securitization, derivatives, CDOs, ABS, 
and how they work together. Terms are not shown as self-standing lexical elements, 
but as links in a lexical-semantic chain, set in their cultural and historical context. 
Moreover, a narrating voice describes, step-by-step, the different phenomena that 
accompanied the financial crisis. The students’ attention was drawn to certain parts 
in the documentary. A case in point was securitization which is given as an example in 
Figure 2. The sequence of frames follows a linear syntax. Unlike comic books, as we will 
see in the next section, neither the video-tutorials nor the documentaries contain visual 
metaphors which might distract the students from the core economic subject. Images 
tend to explain rather than obfuscate the meaning of terms. Relations between concepts 
must not be enacted by students, but they are clearly shown and elucidated in the film 
by the narrator, who acts as an expert or acts on behalf of an expert, in economics and 
finance. 

To further simplify the students’ interpretative tasks, some sequences from the films 
were initially shown in English, with English subtitles, and then replayed in English, 
but with Italian subtitles.  

The combination of the docu-movie and of video tutorials enhanced students’ 
encyclopaedic knowledge and improved their translation performances. These results 
were documented in two ways: first of all, through the compilation of an encyclopaedic 
glossary by each student, which contained extended linguistic (e.g. word patterns, 
collocations), semantic, pragmatic and cultural information about each term; and 
secondly, with a practical exercise in the classroom. This included the translation, 
from English into Italian, of a text about the subprime crisis, in particular CDOs and 
derivatives 4. Results were satisfactory. The majority of students of both academic years 

3 The film is released by Feltrinelli.
4 The text was “The fallout from the bankruptcy of Lehman Brothers”, from The Economist (September 

18th, 2008)
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Figure 1. Sequence of frames from Inside Job



ECONOMIC AND FINANCIAL TERMINOLOGY IN NON-SPECIALIZED GENRES 75

proved to be at ease with the subject and used their own glossary rather than specialized 
dictionaries to translate terms in the text.

7. Translating economics in comic books

At the end of the course, some sample pages from a comic book were submitted to 
the students for translation and analysis. We expected that, given the non-professional 
nature of comics, students would have found it easy to interpret and translate economic 
terms and concepts; indeed, the assumption was that comics would even have improved 
their domain knowledge. Surprisingly, the interpretation and translation of the comic 
strips caused a plurality of linguistic, cultural and technical difficulties to students, 
owing to a combination of their multimodality, the blending of common and specialized 
language, frame constraints and humour. 

The strips were extracted from Economic Meltdown Funnies (Collins and Thorkelson 
2008), which narrates the subprime crisis that hit the US in 2008. 

Before illustrating the results, some caveats are required. Students attending the 
course in the academic year 2015-16 were asked to translate only one page from the 
comic book. For students attending the course in 2016-17, other tasks and pages from 
the book were introduced. Not only were they asked to translate the texts, but they also 
had to analyse some strips, namely identify and interpret verbal and visual metaphors 
and other tropes, such as onomatopoeia, and the symbols used by the authors to 
represent concepts visually; they were asked to rewrite, using technical terms, the titles 
of the strips that represented economic and financial facts metaphorically.

The strip in Figure 3 was submitted to both 2015-16 and 2016-17 students, although 
with different tasks to perform. 

In 2015-16, students had only to perform the translation task. The outcomes are 
documented in another paper (Falco 2016). In brief, the majority of students managed 
to translate the text, opting for a literal translation even for those parts which needed 
a TT-oriented adaptation, such as “Whine away, you peons!, “It’onyx! Get me more!”, 
“No! What! It’s mud! Get it offa me!”. They dealt especially well with the specialized 
terms in the frames on the right-hand side of the page, credit default swaps, subprimes, 
mortgage-backed securities, derivatives, naked short selling, hedge funds, tranches, 
collateralized debt obligations, and adjustable rate mortgages. Surprisingly perhaps, 
the lack of syntax did not seem to jeopardize the students’ understanding of the terms. 

What emerged from post-task discussions in the classroom with the 2015-16 
students was that they were not very concerned about the interpretation of the visual 
sign system. As a consequence, a questionnaire was prepared for the 2016-17 students 5 
which was intended to check their ability to explain visual modality as a means of 
representing economic facts and events.

In particular, these students were asked to a) focus on the central strip at the 
bottom of the page and explain the metaphor conveyed by the butcher slicing a sausage; 

5 The following results are based on the answers provided by 41 students out of the 60 officially 
enrolled.
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b) identify the character behind the curtain and his would-be addressees (Who is he 
mocking? Who is he supposed to be gazing at?). 

None of the students recognized that the butcher’s slices referred to portions of debt, 
i.e. tranches of CDOs, although this had been widely discussed in the classroom in the 
first term. Their feeling of frustration with this scene was caused by their difficulty 
in understanding that the scene is an illustrated, simplified parody of structured 
financing in which the author teaches, while ironizing on, what structured debts are. 
The humour originates from the overlapping between the verbal script, i.e. the woman 
asking “What’s in it?” and the butcher answering “Nobody knows”, and the visual script 
representing the repackaged debt obligations, e.g. credit card debts, mortgages, car 
loans, into portions or ‘tranches’ sold to investors. This task proved that students were 
adrift when dealing with high levels of iconicity and that thematic competence tended 
to fail as the semiotic mode changed. 

Students of the academic year 2016-17 also had trouble with the translation of 
the expression “Whine away, you peons”. In fact, although they managed to gather 
information about Gramm and provide satisfactory explanations, they failed to interpret 

Figure 2. Page 13: Playing chicken with the markets
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and translate “peons” correctly. Even though they had been instructed to focus on the 
proxemics of the character, they presumed that Gramm was addressing working people, 
people in general or even the “horrors”. Very few answered that the target of Gramm’s 
mockery and gaze in the strip are the American people who had invested in CDOs. The 
strip was in fact a parody of Gramm’s interview published by the Washington Post in 
July 2008 in which he described America as a “nation of whiners” 6. Failure to interpret 
the scene was probably due to the lack of an explicit visual script ‘explaining’ the verbal 
utterance. Possibly a complete script opposition would have helped students identify 
the target of the sarcasm.

The strips in Figures 3 and 4 were utterly new tasks introduced in the 2016-17 
syllabus. As far as the strip in Figure 3 is concerned, students were asked to comment 
on the visual representation of the term bailout and to propose a translation in Italian 
for the English onomatopoeia pop. They also had to explain why the Automated Teller 
Machine (ATM) is represented as a house.

For the term bailout, most students reported the definition provided by Investopedia 
or some other specialized dictionary. Very few students (3) explained the term in their 
own words. As a whole, they interpreted bailout figuratively as “a flow of banknotes 
coming out of the pockets of a man”. The majority of students provided an onomatopoeic 

6 http://edition.cnn.com/2008/POLITICS/07/10/mccain.gramm/index.html?_s=PM:POLITICS.

Figure 3. Page 3: Four trends in search of a financial crisis
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sound for pop in their translation, e.g. bum, bang, boom, puf. A couple of students 
suggested the literal translation, scoppio, botto, thus eluding the need for an equivalent 
onomatopoeia in the Italian version. One student looked for an equivalent sound in 
comics about economics published in Italian newspapers and queried Sketchengine, thus 
finally proposing the sound plop. Students had major problems with the interpretation 
of the house-like representation of the ATM. They were puzzled by the visual script 
and struggled with interpreting its relation with the verbal, although they eventually 
understood, by way of intuition, that this was a metaphor correlated to the 2008 house 
price bubble; in fact, they realized that the house-like ATM stands for the easy access to 
money that banks were offering borrowers before the mortgage crisis burst.

The tasks set for the strip in Figure 4 included a literal explanation of the 
characters’ actions and a description of the scene in technical terms. Students also 
had to translate the title That was then, this is now, using a technical term rather 
than rendering it literally. To carry out this task, students were encouraged to use the 
teaching material used in the first term, including the docu-movie Inside Job. Many 
students did not perform the task as they found it hard to make sense of the strip; some 
failed to understand the real meaning. Once again, the main difficulty arose from the 
interpretation of the script opposition. In particular, most students failed to grasp the 
irony conveyed by the visual script. Only a few realized that the “hot potatoes” that get 
passed around by investment banks and other investors stand for collateralized-debt 
obligations. Harder than this was the task of rendering the script opposition in Italian 
since none managed to translate the title with technical terms. Indeed, they failed to 
understand that the strip was a metaphorical representation of securitization, although 
the process had been explained in the first term and had been widely illustrated in the 
docu-movie Inside Job.

As their final task, students had to express their impressions regarding the level of 
difficulty they had met in interpreting and translating the strips and the usefulness of 
comics in learning a complex subject such as economics. 

On balance, they complained about the overuse of visual metaphors, which they 
sometimes found misleading and hard to relate to the verbal text. They underlined 
the importance of prior knowledge in interpreting the strips correctly. In this sense, 
they had found the teaching material developed in the first term useful. Lack of notes, 
paraphrases or comments explaining the situational and/or cultural context, was, in 
their opinion, another drawback. Likewise, the combination of specialized terms and 

Figure 4. Page 9: That was then, this is now
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idiomatic expressions made the translation task harder. Nevertheless, they argued that 
visual elements could often enhance their understanding of economic facts, especially 
in the case of internationally recognizable symbols and icons, which they found self-
explanatory. 

8. Conclusions

Empirical research has demonstrated that films and comics can be useful resources 
to teach economic translation to students with no skills in economics. Films, and 
docu-movies in particular, contribute efficiently to this didactic purpose, since they 
portray facts and events as they are normally represented in familiar factual contexts. 
Multimodality, specifically the interplay between the visual and aural modes, seems to 
stimulate the students’ understanding of economic concepts and terms.

The use of comics for educational purposes has its pros and cons. Major problems 
for students arise when they deal with complex sign systems which embody complex 
economic concepts. Difficulties are also due to the narrative structure of comics, which 
implies a grammar and a semantic architecture based on the interaction between 
different semiotic modes, e.g. words and images, and the humour effect that such 
interplay entails. Notwithstanding these drawbacks, our study has shown that comics, 
in the same way as films, tend to stimulate students’ curiosity and their thematic 
competence. 
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1. Introduction: the challenge of publishing cultures in flux in a global age

As English has become a lingua franca of the academic community, and its 
knowledge a basic qualification for modern academics, much is being said about how 
the use of English affects discourses within local and international academic domains. 
The increased academic exchange, the growing cultural diversity of student composition 
(Hyland 2009), the intensified competition among the universities for attracting 
prospective students’ attention, and the importance of lifelong learning in the span of a 
modern professional’s career are some of the reasons for the current scholarly interest 
in academic discourse. All of these changes in educational domains have affected 
academic publishing, most of which is presented in English to be heard or read at the 
international level. As Canagarajah (2002b: 34) points out: “the Anglophone grip on the 
publishing industry is well documented”. Indeed, more than ten years ago, publications 
in English already constituted about 75% of all RAs (ibid.).

Abstract
Lately there has been growing pressure on modern academics to be a part of the globalized 
community. As a result, in all genres of communication, international academia has adopted 
Anglo-Saxon patterns of research presentation, both written and oral. 
The first aim of this paper is to describe the differences in how scholars present their findings 
in research articles (RA) in international journals in English and in local journals in Russian. 
The second aim is to present the reasons for these differences, seeking explanations from the 
sociocultural contexts in which these RAs were written, as well as to provide advice to local 
authors as to how to make their RAs more competitive at the international level.
To achieve this aim, this study examines six RAs in English and six RAs in Russian, published 
in peer-reviewed international and local journals. The analysis draws upon the theory of 
contrastive rhetoric (Kaplan 1966; Connor 1996), which stresses the necessity of studying texts 
in the contexts of society and thus views academic writing as a culturally conditioned activity. 
The methodology used to unveil discursive conventions of RAs relies on a contrastive approach, 
which facilitates the identification of the structural differences and linguistic features of RAs in 
both English and Russian. The conclusion is made that the RAs differ in terms of writer/reader 
responsibility, form/content orientation, and reader engagement level. These differences are a 
result of sociocultural environments that affect the process of identity construction in academic 
discourse.
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The growing pressure on local scholars to publish in international peer-reviewed 
journals can be explained by the need to integrate into the international scientific 
community, which brings an awareness of the most recent research conducted globally. 
Taking a more active part in various international academic projects (for instance, 
publishing in multi-authored monographs or research journals) also offers researchers 
the possibility of gaining access to international scholarly journals to increase the 
Hirsch citation index, which is currently the international standard for measuring a 
scholar’s productivity. 

Russian academics are no exception to this trend. Officials of the Ministry of 
Education, as well as university management, began to introduce incentives in early 
2013 to encourage Russian academics to publish in international peer-reviewed 
journals. However, there are a number of reasons why Russian scholars face numerous 
obstacles when publishing their research.

Firstly, there is the poor knowledge of English (according to the EF website). The 
research conducted by the English First Company in 2015 showed that the Russian 
people’s knowledge of English is very poor. Russia took 39th place with respect to its 
English knowledge rating among 70 countries (http://www.ef-russia.ru/epi/). Secondly, 
the peer-review culture in the Russian academic environment has been very weak. The 
acceptance of RAs to local peer-reviewed journals for many years was determined by 
proper formatting, a timely paid fee, and an easily obtainable reference from a reputable 
scholar in the same field. Most importantly, the academic writing traditions in Russia, 
as well as in other non-English-speaking countries, are different from what is expected 
of a research paper by international English-language journals. These differences stem 
from writers’ sociocultural backgrounds, which are reflected in their thought patterns 
and language use. 

Drawing upon the research in contrastive rhetoric, this paper strives to determine 
the main differences between RAs published in international English-language journals 
and those published in local journals by Russian scholars. To achieve this aim, it is 
necessary first to describe the main developments in studies in contrastive rhetoric. 
Then this paper will go on to explain the methods of research based on these studies. 
After that, having analysed the RAs published in English and in Russian, it will be 
possible to uncover their typical characteristics and differences. Having summed up the 
differences that might prevent local linguists from publishing in international English-
speaking journals, this study will formulate the main strategies that will prove helpful 
to scholars willing to publish in English.

2. Studies in contrastive rhetoric in uncovering cultural traditions in academic 
writing 

Contrastive rhetoric is an area of research that is mostly concerned with explaining 
how rhetorical traditions in the first language, conditioned by culture, are reflected 
(and often interfere with the process of writing) in the second language (usually 
English). The American applied linguist, Robert Kaplan (1966), initiated the research 
on this topic and, though highly criticized, laid the foundation for the new perspective 
on contrastive rhetoric (Connor 1996).
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In his paper, Kaplan (1966: 12) claims: “logic per se is a cultural phenomenon.” Logic, 
according to Kaplan, is the basis of rhetoric. That is why foreign students who have 
mastered English demonstrate difficulties in academic writing, which appears to native 
English readers to be “out of focus” since foreign students are employing a rhetoric and 
sequence of thought that is accepted in their culture (ibid.: 13). Kaplan describes the 
typical structure of the English expository paragraph, which usually consists of a topic 
statement, a series of subdivisions that are supported by examples and illustrations, and 
the central idea of the essay. Thanks to this structure, the academic essay (or research 
article) successfully proves or argues something. Analysing the paragraph written by 
Macaulay, Kaplan describes it as the one with normal paragraph development because 
“[w]hile it is discursive, the paragraph is never digressive. There is nothing in this 
paragraph that does not belong here; nothing that does not contribute significantly to 
the central idea. The flow of ideas occurs in a straight line from the opening sentence to 
the last sentence” (ibid.: 14). As can be deduced from Kaplan’s analysis of the paragraph, 
linearity in English-language academic writing is understood as a straight line; any 
kind of digression disturbs the coherence of the text. 

Kaplan’s ideas were later modified and elaborated upon by linguists, whose findings 
were similar to Kaplan’s original observations. Clyne (1987), for instance, observed that 
digression to extraneous information indeed occurs in Italian, Spanish, Latin American, 
and German discourses. Regarding the latter, he indicates that linearity – the English 
ideal of academic written discourse – “is not a prerequisite of academic writing in 
German” (ibid.: 163). East European and Russian academic discourses usually feature 
an absence of rounding-off information (Bowe and Martin 2013).

Cultural differences in rhetorical traditions have become especially evident in 
the context of globalization, particularly when international students from different 
cultures appear in the same university classroom. Shea (2011) points out that 
American academic writing follows the Socratic (and Aristotelian) tradition (see also 
Connor 1996), according to which the main idea should be stated at the beginning – a 
rhetorical tradition not shared by many other cultures (ibid.). The conclusion, which 
often provides guidelines for further research, is also very important in Western 
rhetoric. However, Chinese scholars ascribe a different function to their conclusions: 
they may finish their essay with a proverb or another question. Shea notes that Chinese 
scholars may never voice their opinion and instead focus on both sides of the argument, 
which stems from the Confucian tradition of peace and harmony. The classical Chinese 
pedagogical tradition of writing does not stress the importance of expressing one’s 
opinion, but instead focuses on expository and argumentative writing styles (ibid.). 

A certain degree of indirectness in Chinese writing is also explained by the political 
climate of the country, in which it was unusual to stress one’s opinion. Thus, the pronoun 
I was always substituted by collective nouns such as party, country, or the pronoun we 
(Shen 1989). For Shen, a linguist of Chinese origin, mastering academic writing in 
English meant acquiring a new identity, switching from the passive voice and plural we 
to I. In order to learn writing in English, Shen (ibid.) recommends reprogramming one’s 
mind and redefining one’s values about society and the universe.

Contemporary studies of Arabic writing from the perspective of contrastive rhetoric 
maintain that such cultural characteristics as the principles covered in the Quran, 
loyalty to one’s family and larger in-groups (that is, a community of friends or relatives 
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with which one communicates on a regular basis and provides all kinds of support) 
affect students’ writing styles both in Arabic and in English. This can be seen in the use 
of we or us, as well as in other discursive tools that allow individuals to express all kinds 
of group orientation, digression from the topic, and repetition as a form of persuasion 
(Hamadouche 2013).

The analysis of the differences in how Russian- and English-speaking linguists 
treat their readers in terms of dialogicity reveals that the use of engagement features1, 
which help scholars establish a dialogue with their readers, is culturally conditioned. 
Russian linguists frequently do not strive to express their personal stance on a given 
subject in their research (by using reader pronouns); they do not establish a rapport 
(by asking questions and inserting personal aides) with their readers. The scholars 
often feel that it is improper to express their opinion openly and to convey authority 
(Khoutyz 2013). 

The fact that Russian academics are reluctant to include engagement features 
and follow international standards for research presentation can be explained by 
the isolation of the Russian scientific community from the international community. 
More importantly, this fact can also be explained by the country’s past: the Soviet 
collectivist system was not conducive to professionals expressing their individual, 
creative arguments. This collectivist influence continues to make authors less inclined 
to express their identity and state their contribution to a particular area of research 
(which is similar to what Shen writes about the Chinese society, see Shen 1989). This 
influence affects the clarity of their writing: Russian linguists – representatives of a 
high-context culture (see Dumetz, for instance), in which a message is “either in the 
physical context or internalized in a person, while very little is in the coded, explicit, 
transmitted part of the message” (Hall 1976: 91) – often write their RAs starting with 
very general information about their research, and never getting into the specifics. This 
generality coupled with a lack of concluding information, as well as the absence of a 
linear structure, makes RAs written in Russian very different from RAs written in 
English. By comparison, English-language cultures were characterized by Hall as being 
low-context, which means that when communicating, “the mass of the information is 
vested in the explicit code” (ibid.). Thus, there is a longstanding tradition to verbalize 
the message clearly for the benefit of the addressee.

The collectivist past and high-context characteristics of Russian culture appear to be 
the factors that have most greatly affected the cultural rhetoric and, therefore, existing 
traditions of Russian academic writing. 

An analysis of the differences between English and Russian academic writing 
rhetoric found in RAs, however, might help to determine how the role of academic 
writing is perceived by scholars from these cultures. Understanding that academic 
writing as an activity integrated into the socio-historic flow of events (Canagarajah 
2002a) will help Russian scholars create their new international identities and join the 
global scientific community. 

1 According to Hyland (2009), these engagement features include reader pronouns, directives, 
personal aides, appeals to shared information and questions.
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3. Description of the methodology and the corpus

The methodology used in this research to uncover the main difficulties which local 
scholars might face when trying to publish their research in English mostly relies on 
the methodology described by Suresh Canagarajah (2002b) in his book A Geopolitics 
of Academic Writing. Canagarajah compares the structure of RAs in English and 
Tamil and identifies both linguistic tools of discourse construction and such culturally-
specific phenomena as the understanding of the role of knowledge in society, as well 
as the ownership of knowledge and plagiarism, establishing authority, reader/writer 
responsibility, and so on.

For the analysis presented here, six RAs in English and six RAs in Russian were 
selected. The RAs are devoted to the issues of linguistics or communication theory. 
Two of the English-language RAs come from the Journal of Pragmatics (published by 
Elsevier), one from Discourse & Society and one from the Journal of English Linguistics 
(Sage), and two from the Journal of Communication (International Communication 
Association). The journals are peer-reviewed and have a consolidated international 
reputation. 

A similar approach was used when compiling the corpus of RAs in Russian: 
six analysed RAs were found in highly reputed peer-reviewed journals: Vestnik 
Leningradskogo gosudarstvennogo universiteta imeni A.S. Pushkina, Vestnik 
Maikopskogo gosudarstvennogo technologicheskogo universiteta, Vestnik VGU: Seria 
“Lingviskita I mezhkul’turnaya kommunkiatsiya”. The journals are all university 
publications. The RAs from three different publishers are selected in both languages 
to make sure their possible structural and discursive variations are taken into 
consideration.

Thus, the RAs included in the corpus are written in the native languages of their 
authors. In order to uncover local traditions of academic discourse construction, it is 
essential to analyse RAs written by scholars in their native language (here Russian 
and English). In this way it is possible to see how local scholars organize their thoughts, 
present their arguments and view their readers. 

The corpus of RAs was analysed by means of a top-down approach that consists in: 
first, identifying a unit of analysis that is a part of an RA aimed at fulfilling a certain 
communicative function (for instance, introduction); then, analysing typical linguistic – 
grammatical and lexical – features of these parts. This type of analysis is also described 
as a move analysis (Swales 1981, 1990; Upton and Cohen 2009) when the text is viewed 
as a sequence of moves, each serving a certain communicative purpose. This type 
of analysis is typical with texts from the same genre. The use of a corpus in a move 
analysis allows us, according to Upton and Cohen (ibid.), to better understand typical 
linguistic features applied to fulfil a communicative aim which often means clearly 
transmitting information on some professional issues. The results, obtained from such 
analysis, according to the same scholars, are very important in instructional contexts, 
as they can be used when teaching English for Specific Purposes (English for lawyers 
or academics, for instance). 

The seven steps required for the top-down analysis are described by Upton and 
Cohen (ibid.) who, in their research, adopted the steps originally recommended 
by Biber et al. (2007). These steps include: determining communicative/functional 
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categories presented in the analysed texts, segmentation of texts into units of analysis 
and their classification; conducting linguistic analysis of each unit and presenting a 
description of discourse categories used in each unit; presenting a characteristic of the 
text structure and discourse organization tendencies after the study of all texts in the 
corpus. Communicative categories were determined by identifying a rhetorical purpose 
of each unit. In the RAs in English each unit coincides with a part of an RA that has a 
title (the conclusion, for instance). In RAs in Russian these communicative units were 
identified by means of determining a function of each segment of an RA. The analysis 
of the linguistic characteristics of each unit was conducted manually and is qualitative 
in its nature. 

As this paper attempts to identify and compare the structural and linguistic features 
of RAs in Russian and English, a contrastive analysis approach is also applied. This 
approach brings the two languages into focus and allows the researcher to ascertain 
the differences between them. The data are further examined qualitatively to explore 
the culturally specific features of RAs as a sample of academic writing to describe and 
explain the differences in the analysed RAs. The author of this paper has translated 
the examples from the Russian RAs and has strived to preserve the grammatical and 
lexical features of the original version.

The contrastive analysis showed the greatest differences between the RAs in 
Russian and English in terms of writer/reader responsibility, form/content orientation, 
and reader engagement level – the aspects moulded by the sociocultural environments 
in which scholars work and construct knowledge.

 

4. Contrasting conventions of the research article

4.1. The structure and the abstract

The analysis of the RAs published in English in international journals showed that 
usually the articles are very carefully structured into sections. The body of the RA is 
always preceded by the abstract. Though rather short (not more than 165 words), the 
abstract performs several functions: it provides brief but precise information about the 
aim of the RA, and also describes the steps that the authors undertake in their research 
to reach this aim. The abstract can also point out the limitations of previous research, 
as well as the methodology used by the author. The abstract sums up, sometimes in one 
final line, what the RA is going to achieve: 

(1) This article uses the excited utterance exception to develop a theory of recontextual-
ization, building on research that shows that texts do not merely constitute contexts [...] 
(Andrus 2011: 115)

The RAs in Russian have no apparent structure. The only clearly delineated section 
is an abstract followed by its translation into English (obligatory for peer-reviewed 
journals) and keywords; the rest of the sections can be identified only intuitively. The 
abstract typically consists of one or two sentences and briefly informs the readers about 
the main topic of the RA (not its purpose), and sometimes (in four analysed RAs out of 
six) gives a very general idea about the corpus used by the authors to bolster their point 
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of view. The author may describe the actions performed in an RA; the discourse is very 
impersonal due to the use of passive voice and reflexive verbs. 

(2) Анализируются функции данных текстов […] Затрагивается вопрос о причинах номинации 
книг лексемой “theatrum”. (Бычков 2014: 13)

The functions of these texts […] have been analysed. The reasons for the nomination of the 
books by the token “theatrum” have been considered. (Bichkov 2014: 13)

Thus, the abstract in English language journals provides readers with all the 
information about the essence of the RA – its aim, methods, and stages of the research, 
often describing the author’s personal input into the area of research (thus establishing 
the research niche). By reading an abstract in an English RA, readers can determine 
whether they need to read the presented research or not. For Russian authors, the 
abstract is just a formal part of the research that is not granted any special attention. 
By preserving a very detached and impersonal tone, the authors either enumerate the 
actions that they perform in the presented RA, or they give a general idea about the 
topic of the research. 

4.2. The opening: introduction, overview of previous research, and the methods sections

The introduction section in English RAs (although this section might be called 
differently or have no title) states the main idea of the RA, presents the overview of 
the previous research, creates a niche for the findings, and describes the stages of the 
research. The methodology can be presented separately or might be incorporated within 
a bigger section. The authors describe the methods used and explain why these were 
the preferred methods by correlating them with the aims of their RA and the corpus. 
Great attention is paid to how the corpus was collected, why these particular data were 
chosen, and so on. 

The authors often reference their previous works, showing the readers that this 
particular RA is part of a bigger and more complex study (see Bolden 2009; Kelleher 
2009). When they want to highlight their personal input in the research, they switch to 
first-person pronouns: In this article, I continue (Andrus 2012: 116); Here I will give a 
very brief discussion (ibid.). By switching to the pronoun I, the authors show what they 
will do to fill in the gaps. The aim of the paper is usually stated in the first paragraph 
of the introduction section.

(3) It is the aim of this article to better understand the relationship between texts and 
contexts that results from […] . (Andrus 2011: 116)

All the authors use references to previous research to place their RAs in the proper 
context. They touch upon the challenges that they had to overcome while working on 
their research. In this section, authors draw their readers’ attention to the main idea, 
often by asking a question.

(4) When ‘so’ is not used to mark inferential connections, what is it used for? The article 
argues that […] . (Bolden 2009: 975)
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Having introduced the readers to the main points (or terms) of the RA, the authors 
might present a more detailed overview of previous research (or “literature review”) 
while at the same time informing readers about what has been done in this particular 
area of research. The purpose of these discursive actions, according to Canagarajah 
(2002b: 114), is to “aggressively demonstrate the importance of the paper and assert its 
place in the disciplinary discourse”.

English-speaking authors use tables and figures to better illustrate the material of 
analysis to the readers. This information is then explained in detail. The authors end 
the introduction section, once again underlining their points of view, and discussing 
how they use the mentioned research to reach their goals, often presenting the outline 
of the RA.

(5) I analyze the definitional structure [… ] I use this precedential backdrop to analyze the 
discourse ... I focus here on [… ]. (Andrus 2011: 119)

The introduction section in the RAs in Russian consists of about two to five short 
paragraphs long. First, there is an enumeration of the names of those who devoted their 
works to a similar field of study (this section was absent in two of the analysed RAs). 
The differences in their approaches or views are not usually explained. The authors 
sometimes cite outstanding linguists to prove the significance of their research. The 
quotes from these linguists are not necessarily explained. There are also two RAs in 
which no introductory information is presented (see Bichkov 2014; Kravchenko 2012).

Russian authors usually view the topic of an RA from afar. For instance, when 
trying to present readers with the right definition for the term “national mentality,” 
the author (Nechaeva 2009) begins with linguistic relativity theory; the creators of this 
theory are cited in Russian. In five out of the six analysed RAs, the aim of the research 
and the methods used by the author are not stated. The material content of the research 
may be pointed out in the middle of an RA.

(6) Мы используем в качестве материала диалоги из серии книг о Гарри Поттере т.к. нам видится 
крайне выгодным пошаговое развитие персонажей. )Букин 2014: 228)

As a material for the research we use dialogues from the series of books about Harry Pot-
ter, as a gradual development of characters seems very beneficial for us. (Bukin 2014: 228)

The development of the RA in Russian is quite unpredictable, as there is no aim 
defined at the beginning, nor is any plan of action presented. Therefore, a series of 
observations (which I call a bullet-point strategy) related to the title of the paper are 
presented. The authors do not describe their personal inputs into the development 
of the topic. Two of the analysed RAs in Russian have no opening section and they 
immediately start with the main ideas. None of the authors provides readers with 
information on the methods used in their research.

4.3. Results and discussion

To make the discussion and results section clear for the reader, the English-
speaking authors repeatedly enumerate their arguments and steps undertaken to 
prove them. The authors explicitly inform their readers when they move to a new stage 
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of discussion. The beginning of the next section is the continuation of the information 
provided previously (the linearity that Kaplan mentioned in 1966). 

(7) First, the excited utterance must be about an event [… ] . Second, the context to which 
the utterance responds is [… ]. In sum, the excited utterance is [… ]. (Andrus 2011: 120)

To prove their points of view, the authors use examples profusely. For instance, 
Binnick (2005) uses 145 examples in his RA to illustrate the markers of habitual aspect 
in English. In a case study (Kelleher 2009; Lwin et al. 2010), all of the components 
(survey procedure, samples, operational definitions, hypotheses, etc.) are explicitly 
stated: although excerpts from transcripts might seem self-explanatory, the authors 
analyse them carefully, providing the reader with detailed explanations. Thus, this 
section is usually filled with numerous examples, tables, and figures, as well as 
explanations that connect theory with real-life contexts. To hold the readers’ attention, 
as in the previous sections, the authors ask questions, which are then answered.

(8) How, then, do we account for the use of would in such cases of an unambiguously habit-
ual simple past? […]. The key to answering these questions is the concept of distributivity. 
(Binnick 2005: 361)

The discourse of the RAs continues to be very interactive. Questions establishing 
dialogue and enhancing the friendly tone of the RA, the inclusive we involving the 
reader in the scope of the discussion, collective directives that invite the readers to 
participate in the discussion help the authors establish a dialogue with their readers 
and grab their attention.

At the end of the discussion section, the authors once again sum up the results of 
their analysis. To guide the readers’ attention, the authors often use such words and 
expressions as indeed, thus (Binnick 2005; Lwin et al. 2010), once again (Bolden 2009), 
what if, but if, what it does show, what we can know, what I have labelled (Hanks 2011), 
and in fact, specifically (Lwin et al. 2010). Needless to say, each subsection ends with a 
short summary of the results as well.

The results and discussion section in Russian RAs begins by presenting more 
general information about the area of research, and then the author marks the theory 
that he/she is going to elaborate on. Usually, the author supports the choice of his or 
her line of thinking by including at least one reference to a scholar who is considered to 
be important in the research area. If there is a citation, it is not critically incorporated 
within the text. Referencing in general is not given much careful attention. For instance, 
the author might say that numerous scholars have come to a certain conclusion, yet 
these scholars will not be referenced.

(9) Как известно, в современном языкознании получило широкое хождение положение о том, что 
речь по своей неизменной природе диалогична. (Букин 2014:  226).

It is well known that in modern linguistics there is a widespread assumption that speech 
is dialogic in its nature. (Bukin 2014: 226)

In this part of an RA, while the authors might mention what their theoretical 
conclusions are, once again the corpus is not specified; the methods that allowed the 
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authors to collect and analyse the examples used in an RA are not described. Some of 
the authors, when they do mention what they will try to accomplish in an RA, provide 
no further explanation about how they intend to support their thesis and elaborate on 
the topic of the research presented in an article:

(10) Мы остановимся на некоторых наблюдениях, касающихся описания одного из подобных 
интернет-сообществ, попытаемся через «жанровое окно» отразить ценностные предпочтения его 
участников. (Денисова 2014: 11) 

We will pay attention to some observations concerning the description of one such In-
ternet-community; by means of the “genre window” we will try to understand the value 
preferences of its members. (Denisova 2014: 11)

Here, the terms “Internet-community” and “genre window” appear for the 
first time, but further on in the RA the author does not make an attempt to make 
these concepts clearer for the reader or to connect them with the title of the paper. 
Moreover, after this information is presented, the author then switches to the topic of 
Internet shopping without, once again, establishing any logical connections between 
paragraphs. Basically, the results and discussion section is presented by a series of 
author observations, often with scant examples that are not thoroughly explained; the 
information regarding where exactly the examples come from might also be missing. 
However, some authors might try to illustrate their brief observations with examples. 
For instance, Shishkina (2012) uses 21 examples (which is a large number when 
comparing it with the number of examples used in the other RAs in Russian) when 
describing differences in communicative strategies (no explanations are provided). 
What becomes apparent (especially after reading RAs in English) is the absence of 
logical transitions and explanations of the connections between the Russian author’s 
thoughts that are presented in separate paragraphs. A similar observation about the 
minimal attempt at the “building of smooth transitions between sections” is made by 
Canagarajah (2002b:144) when analysing RAs by local scholars in Tamil. 

Therefore, in the results and discussion section of the Russian RAs, the authors 
do not present clear arguments; in fact, their thoughts might not seem to be directly 
connected with the title of an RA. The research is mostly theoretical with just a few 
examples, which the author does not integrate into the text of the article (and does not 
carefully explain to the reader). 

4.4. Concluding section

The conclusion is a very important part of the Anglo-American RA. While in some 
academic cultures it seems that the conclusion is obvious from the discussion, and that 
it is not necessary to repeat what has already been said, in the IMRD model (Swales 
1990), the conclusion cannot be omitted. In addition to summing up the results of 
their research, the authors inform the reader as to how they can continue their work 
described in the RA in the future and how they can improve it:

(11) In our study we emphasized symbols that were highly identified with a specific coun-
try. In future studies, we could identify and examine symbols that […]. (Lwin et al. 2010: 
510)
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In the final paragraph of the conclusion, the authors give advice about how to 
efficiently conduct a research study in the specific area of interest and how their RAs 
can help in this endeavour. The authors either stress the fact that their aims have been 
fulfilled, or they once again underline what they have achieved in their RA (the first-
person singular pronoun is often used in this case).

The conclusion section in Russian RAs is usually one final paragraph, which is 
sometimes introduced by discourse markers to sum up information, such as итак (thus/
so) (Denisova 2014), подводя итог/to sum up (Bichkov 2014), таким образом/therefore 
(Kravchenko 2012). In three out of the six analysed RAs, the concluding section has 
no obviously logical connection to the previous information; rather, it presents a 
generalized idea that is distantly related to the topic addressed in the discussion. This 
idea is sometimes filled with emotional and grandiose connotations. For instance, in an 
RA that is devoted to the study of non-cooperative dialogue (Bukin 2014), the conclusion 
tries to speak about the topicality of the research presented. For this purpose, the author 
deviates from the main research topic by switching to a discussion of globalization and 
intercultural communication, which gives the conclusion a connotation of pathos.

The conclusion can be partially devoted to the topic of the RA; in an RA about the 
means of manipulation in political discourse (Kravchenko 2012), the conclusion sums 
up the role of these means in political discourse, and engages in a discussion of when 
these methods are most actively applied by the mass media (the precise means of 
manipulation are not mentioned). The author makes no mention of how she has come 
to these findings. Thus, the conclusion presents the author’s conjectures rather than 
the data based on a case study or the use of a quantitative method. The Russian authors 
clearly suppose that it is the work of the reader to make an attempt to understand how 
the information in the previous part of an RA is connected with the conclusion. 

5. Discussion of the results

Having analysed the six RAs published in prestigious international English-
language journals by three different publishers and the six RAs in Russian published 
by local peer-reviewed journals, we can identify the main differences in how the 
authors present their research in an RA. The English-speaking authors structure the 
presentation of their research very carefully. The analysed RAs written in Russian 
have no obvious structure: for instance, the introductory section might be absent. The 
RA in English usually includes an abstract, introduction, methods, literature review, 
results and discussion and, finally, conclusion and reference sections. 

The purpose of the paper is stated repeatedly in RAs written in English: first, it 
is stated in the abstract, and it is then repeated in the introductory and discussion 
sections. The reader is presented with the results of the research at the beginning of 
the RA, and he/she is informed as to how the research contributes to the development 
of the academic field. In RAs in Russian the purpose is not stated, and the methodology 
and research corpus are not described. The English-speaking authors describe the 
methodology in detail to let the reader clearly understand how the conclusions were 
reached. Much attention is paid to the corpus; the authors scrupulously discuss why 
and how it was compiled. If citations are used, they are integrated critically into the 
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text. Numerous examples help the authors illustrate their points of view. The Russian 
authors cite well-known scholars to give weight to their research; however, quotations 
are usually not carefully incorporated within the discourse. There are few examples; as 
a rule, authors do not explain their use.

The conclusion in RAs in English reminds the reader about the aim of the paper and 
how it has been achieved. The authors often describe their personal views on the topic 
of discussion and provide the reader with further insight into the possible development 
of their research. The conclusion is usually featured in the last paragraph. A reader 
with insufficient background knowledge about the topic of a Russian RA might see no 
cohesion between the paragraphs due to the lack of logical connections or discourse 
markers. Enumerating their ideas, the authors use a so-called bullet-point strategy, 
presenting their observations to readers without establishing obvious connections 
between these concepts. There is no enumeration of the results, unlike in English-
language RAs. Often a conclusion only partially corresponds to the topic of an RA and 
appeals to the emotional state of a reader by adopting a solemn or grandiose tone.

Thus, RAs in Russian, compared to those written by English-speaking authors, 
are implicative. Russian authors stress the collective nature of the research by hiding 
their identity; there are no arguments set forward by the authors to lay claim to the 
originality of the research. The impersonal tone, the use of the collective we and the 
hidden voice of the author make the RAs in Russian sound humble and modest.

The main differences in how English and Russian language scholars present their 
research in RAs are summarized in Table 1:

RAs in English RAs in Russian

are very carefully structured into sections. have no apparent structure. 

The purpose of the paper is stated 
repeatedly.

The purpose of the paper is not stated.

Methodology is described in detail to let 
the reader clearly understand how the 
conclusions were reached. Much attention 
is paid to the corpus.

Methodology and research corpus are not 
given much attention.

Citations are integrated critically into the 
text. Numerous examples help the authors 
illustrate their points of view.  

Citations are usually not carefully 
incorporated within the discourse. There 
are few examples; as a rule, authors do not 
explain their use. 

The conclusion reminds the reader about 
the aim of the paper and how it has been 
achieved.
The authors often describe their personal 
views on the topic of discussion and 
provide the reader with further insight 
into the possible development of their 
research. 

The conclusion places the research in a 
wider social context. As a result, a reader 
with insufficient background knowledge 
about the topic of an RA might see 
no cohesion between the title and the 
conclusion. There is no enumeration of the 
results.

The discourse is interactive and 
explicative.

The discourse is impersonal and 
implicative.
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The results obtained from contrasting English and Russian academic traditions 
of constructing an RA have obvious pedagogical implications and can be used in a 
classroom setting with students of graduate and postgraduate levels as well as with 
academics wishing to learn how to publish their research in English. Looking into 
cultural background and finding explanations for these differences equips students 
and scholars with a better understanding of these differences and makes it easier to 
interiorize and use the approaches to writing an RA in English in a proper way.

We can speculate as to what causes these differences in writing traditions. 
Contrastive rhetoric recommends examining them within the context of societies that 
affected the construction of these traditions.

Canagarajah (2002b) cites Mauranen (1993) who observes that for American authors 
it is necessary to compete to publish in respectable journals “to sell the findings to the 
readership for a variety of symbolic and material rewards” (Canagarajah 2002b: 115). In 
many local cultures, including Russian, for scholars there is no need to attract the attention 
of their readers. Hence, there is a lack of engagement markers and a less aggressive tone 
of stressing one’s personal input in the academic field. As there is no pressure to market 
one’s RA, authors see no need to explain everything to the reader (ibid.).

The need to attract attention to one’s findings is connected to the writer/reader 
orientation that determines who is responsible for making an effort in order to decipher 
information. In a writer-responsibility language (English), it is the writer who is 
expected to present information clearly to the reader. The examples of this kind of 
relationship in an RA are illustrated by presenting a reader with the overview of a field 
of research, explaining the methods and corpus, and constantly summing up the results. 
Any questions that the readers might have are foreseen and answered by the author. 

Other cultures have different expectations about information exchange: “It is the 
reader’s responsibility to understand what the author intends to address” (Qi and Liu 
2007: 148). This approach is adopted by Russian writers and is representative of a high-
context culture. Russian academic writing follows the tradition of a reader-responsibility 
language, in which it is assumed that much information is shared by the writer and 
the reader, and if not it is the reader’s duty to fill in the gaps. The methods must be 
deduced from the presented RA; the reader trusts the writer in that the corpus has been 
compiled and analysed, and the author’s aims are worthy of an RA being published. 
The reader-responsibility languages are also called diffuse or intuitive, whereas the 
writer-responsibility languages feature discourses with logical organization (Hinds 
1990). That is why RAs written in Russian have no distinct structure; the conclusion 
section can be absent as authors expect their readers to draw a conclusion on their own. 
The writing styles of scholars can be indirect. When form-oriented cultures – including 
many English-speaking cultures – present information in linear structures, it might 
seem simplified to those cultures accustomed to a content-oriented presentation of 
ideas: “Content orientation often appears to be associated with a cultural idealisation 
of knowledge and the authority of the academic or intellectual work. For example, if 
a text can be readily understood, then, from a German perspective, it may be seen to 
be dubious and unprofessional” (cited in Bowe and Martin 2013). In content-oriented 
cultures the reader is supposed to “make an effort to understand the text produced by 
the knowledgeable, and therefore, authoritative person” (ibid.). “From the perspective of 
content-oriented cultures, the English linear structure might be considered simplistic, 
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due to its high usage of advance organisers and its emphasis on the careful presentation 
of thought structures and strategies of expression” (ibid.).

Finally, the hidden identity of Russian academics in their RAs, which causes them 
to adopt an impersonal and formal style, can also be explained by two factors. First, this 
style can be attributed to the country’s Soviet past, when the collectivist system kept 
people from voicing their opinions. Second, Russia’s strong collectivist past certainly 
influenced the academic writing tradition, as “collectivists employ ‘we’ often and they 
depend on context […] to convey meaning” (Triandis 1995: 76).

6. Conclusion

The differences outlined in the analysis of the six RAs in English and in Russian 
suggest that modifications need to be made when presenting local scholars’ research so 
they can publish their RAs in international journals.

When publishing in international English-language journals, local scholars should 
understand that they need to appeal to a much wider audience than when presenting RAs 
in their native tongue. This makes it necessary to place the research in an international 
context, referencing local and international scholars and clearly describing one’s input 
in the research field. As the discourse is expected to be more explicit, attention should be 
given to the methodology section. The reader, who might be lacking sufficient background 
to understand all of the author’s ideas, should be provided with necessary explanations. 
When competing at the international level to make their research more widely known, 
authors strive to establish a dialogue with their readers and claim responsibility for 
their results, which should be presented in a conclusion section.

All of these changes presuppose that an author will switch from a reader-responsibility 
(Russian) approach to a writer-responsibility approach (English). This can be enhanced 
by adopting a clearly structured RA (form orientation), in which the authors explain 
at the very beginning what they are going to write about and what their findings are. 

As a result of adopting all of these discursive changes, scholars will construct new 
international identities, different from their local ones, in voicing their opinions by 
the use of the pronoun I, while at the same time engaging the reader in a discussion 
with the help of dialogic tools. Shedding their local identity and constructing a new 
international one, authors will have more chances to succeed when competing for 
publishing space and readers’ attention; however, at the same time, being aware of 
all the changes that Russian (and other international) authors need to introduce into 
their RAs when presenting their research in English scholarly venues also means that 
the author gains a major opportunity to be globally connected with scholars who have 
similar research in a meeting of minds and a sharing of ideas. 
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1. Introduction

The financial and economic crisis that hit the United States in 2008 and spread to 
Europe and the euro zone between 2008 and 2012 has provided scholars with substantial 
material to investigate the linguistic tools used by journalists to inspect and interpret 
the thorny conditions and effects of economic instability. A plethora of research studies 

Abstract
This paper investigates the use of verbal and visual metaphors in economic-media discourse 
within the context of the euro crisis. The correlation between linguistic and pictorial metaphors 
is studied and text-image intersemiotic relations are analysed. The research is based on a 
cross-analysis of two corpora, respectively of English and Italian editorial articles published 
between 2009 and 2012. In both corpora, metaphorical realizations frame the economic crisis 
which hit the single currency and the euro zone in 2009 as a partial collapse and hint at a 
possible return to stability in the form of a recovery. The aim of this paper is thus to analyse 
the collapse/caduta and recovery/ripresa metaphors across languages in the press. The findings 
reveal similarities in linguistic vehicle terms and groups identified in both corpora, even 
though the quantitative congruence of metaphor occurrences highlights a marked difference 
between the English and the Italian articles: data analysis indicates a higher frequency of 
both the Collapse 1 and Recovery vehicle groups in the English corpus. Moreover, the frequency 
patterns of image-text relations ascertained for the English corpus do not yield similar results 
for the Italian corpus. Metaphorical interrelations in the verbal and visual modes are pivotal 
in the English data, but they are only marginally realized in the Italian editorials. These 
results indicate that metaphorical illustrations in the English editorials accompany either the 
elaboration or the anchoring of the verbal metaphors, while the Italian press relies principally 
on a linguistic (metaphorical) message to convey meaning. The visuals of the Italian corpus are 
predominantly non-metaphorical images (i.e. graphs, tables), which either add or show data 
from the text. To conclude, in terms of image-text relations, in the British editorials integration 
between the visual and verbal metaphors is always achieved; conversely, in the Italian corpus 
images are essentially realized as independent forms, thus reducing the degree of image-text 
dominance in economic-media discourse.

METAPHOR AND THE EURO CRISIS: 
A CROSS-NATIONAL STUDY OF METAPHOR 

USE IN ENGLISH AND 
ITALIAN EDITORIALS

Luisella Leonzini
(Università Cattolica del Sacro Cuore, Milan, Italy)

1 In this paper I refer to vehicle groups of metaphorical expressions with an initial capital.
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have discussed the ubiquitous practice of using verbal crisis metaphors to understand 
abstract or complicated events (Charteris-Black and Ennis 2001; Charteris-Black 
and Musolff 2003; Orts and Rojo 2009; Lopez and Llopis 2010; Silaski and Durovic 
2010; Slintáková 2010; Esanger 2011; Tourish and Hargie 2012; Dalalau 2013; Wang 
et al. 2013; Pühringer and Hirte 2013; Breeze 2014; Joris et al. 2014; Arrese 2015; 
De Landtsheer 2009, 2015; De Landtsheer and Van de Voorde 2015; Nerghes et al. 
2015; O’Mara-Shimek et al. 2015; Arrese and Vara-Miguel 2016; Ho 2016). Conversely, 
less research has been made on pictorial and verbal-visual multimodal metaphorical 
representations of either the global (Cortes de los Rios 2010; Forceville and Bounegru 
2011) or the euro crisis. 

Noticing that intersemiotically related verbal-visual metaphors discussing and 
illustrating the euro crisis have been broadly adopted by The Economist, an influential 
English-language magazine, I decided to investigate whether a similar frequency and 
degree of multimodal intersemioticity could be found in the Italian press, and chose 
Il Sole 24 Ore as a quality newspaper of a similar high prestige. In this perspective, 
my study focuses on exploring to what extent metaphorical crisis representations can 
either converge or diverge across press publications in different countries. Taking 
into consideration that different nations may have a different view of the same event, 
the above-mentioned studies did not display any major divergence in the metaphors 
chosen to portray the global/euro crisis; conversely, there were differences in terms 
of the frequency with which some of these metaphors were used. Relying on previous 
research findings, I tentatively develop metaphor analysis across modes and languages 
and focus on semantic interrelation as a tool to shape and comment on the euro crisis. 
Moreover, the present paper investigates whether multimodal metaphors of the verbal-
visual type adopted by The Economist and by Il Sole 24 Ore either converge or diverge in 
framing the euro crisis, in the form of collapse/caduta and recovery/ripresa. Finally, the 
frequency of metaphor used will be statistically tested to highlight possible differences 
in their frequency.

2. Metaphor, framing and economics

With Lakoff and Johnson’s (1980) publication, the classical image of metaphor as 
a means for rhetorical effect, seen as an ornament to embellish discourse, changed. 
Metaphor is now ascribed a role of relevance and pervasiveness in everyday language, 
thought and action (ibid.: 3). The scholars’ cognitive approach advocates that “metaphor 
is primarily a matter of thought and action, and only derivatively a matter of language” 
(ibid.: 153), thus prompting the conceptualization of abstract ideas (target domains) in 
terms of more concrete experiences (source domains). By eliciting the transfer of one 
conceptual domain to a different conceptual domain metaphor interacts as a point of 
connection between thought and communication. The Lakoff-Johnsonian approach to 
metaphor, both in its cognitive and linguistic forms, highlights the power it exercises 
among communicators (addressors and addressees) as an instrument intended to 
facilitate and foster the perception, understanding and interpretation of reality. In this 
perspective, some correlation can be established between cognitive metaphor theory 
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and the theory of framing as developed by Entman (1993: 52). The process of framing 
involves selection and salience, which the scholar discusses as follows:

to frame is to select some aspects of a perceived reality and make them more salient in a 
communicative context, in such a way to promote a particular problem definition, causal 
interpretation, moral evaluation, and/or treatment recommendation.

By selecting and prioritizing certain aspects of reality and omitting others, 
messages are usually produced and framed in a way that can be quickly and clearly 
understood, and can also monitor and influence those to whom they are addressed. 
Taking into account that the way a specific topic is portrayed may affect both the 
addressee’s understanding and her/his concern with what is discussed, framing comes 
to play a major role in communication. From this perspective, the process of frame 
inspection gives the researcher the opportunity to demonstrate how powerful discourse 
becomes when such a tool is carefully selected to make information more striking and 
meaningful. Similarly, metaphors, both in their conceptual and linguistic realizations, 
may be acknowledged as framing instruments forged to highlight different aspects of 
life.

The present research builds on a growing interest in the language of economics in 
the press for the investigation and analysis of metaphorical patterns in discourse. In 
the late 20th century, in order to provide evidence of metaphor use, function and effect 
among the interactors of economic issues, studies found the language of economics to 
be “heavily metaphorical” (McCloskey 1983; Mason 1990; Henderson 1994). In The 
Rhetoric of Economics McCloskey’s (1985) assumption that economics was a suitable 
field to investigate metaphor use in discourse laid the foundations for highlighting the 
persuasive power of metaphor in economics. A growing interest in metaphor analysis 
contributed to the publication of studies on the role of metaphor in economic matters 
across the media (e.g. Koller 2003; Sarmiento 2007; Herrera Soler 2008; Greco 2009; 
Koller 2006; Porto and Romano 2013).  The economic and financial crises both in 
America and Europe have been a prolific ground of interest for studying metaphors 
as cognitive and linguistic tools adopted to explain the nature and gravity of ongoing 
monetary instability. The following section provides an overview of how crisis metaphor 
research has developed from different perspectives. 

3. Crisis metaphors and journalism

Financial and economic crises evoke strong emotions in the populations involved. 
As De Landstheer shows (2009, 2015), journalists tend to use metaphors extensively to 
express emotions and frame crisis concerns. 

In 2008 the financial and economic crisis that started in the United States provoking 
the collapse of the American banking system, spread to Europe the same year, with 
the risk of driving some euro zone member states to economic and financial default. 
Taking this topic as a point of reference, studies have examined the use of metaphors in 
economic discourse, based on Lakoff and Johnson’s conceptual metaphor theory, which 
point to conceptual and linguistic convergence in the use of metaphorical patterns 
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across languages, cultures and media. Some divergences were found in the frequency 
of some different culturally-oriented linguistic metaphors. Silaski and Durovic (2010) 
found uniformity of metaphor use in the British and the Serbian press; Esager (2011) 
arrived at similar results investigating British and Danish newspapers; Wang et al. 
(2013) analysed metaphorical occurrences across English and Russian newspapers 
articles; Pühringer and Hirte (2013) oriented their investigation on metaphorical 
realizations across seven leading German, Austrian and Swiss newspapers and 
magazines; Joris et al. (2014) examined the frames used by reporting articles on the 
euro crisis in the Low Countries. On the basis of a quantitative content analysis of 
articles in Dutch and Flemish newspapers, Nerghes et al. (2015) investigated toxic 
metaphors as used to frame the 2008 global crisis before and after its development 
in British and American dailies with different orientations and addressed to different 
types of audiences. De Landtsheer (2015) and De Landtsheer and Van De Voorde (2015) 
provided meaningfully measurable evidence of how financial and economic news articles 
show a deliberate tendency to adopt metaphorical patterns during periods of crisis. In 
their study, the scholars discuss the power of conceptual and linguistic metaphors as 
strategic framing devices deliberately selected and employed to influence the readers on 
the discussed topic. Arrese and Vara-Miguel (2016) focused their analysis on the euro 
crisis metaphorical frames across countries severely hit by sovereign debt problems 
and others which the crisis did not damage. The findings highlight that conceptual and 
linguistic metaphor frequency varies across countries, although a common view of the 
euro crisis across ideologically different publications is shared. 

Other researchers studied how and to what extent either positive or negative 
metaphor frames were used across different press publications to illustrate the social 
context of the crisis, its results and the economic consequences on the countries affected. 
Orts and Rojo (2009) explored metaphorical crisis frames in two corpora of English 
and Spanish financial articles and measured a higher frequency of negative metaphor 
patterns in the English corpus. Slintáková (2010) focused on how metaphor frames 
similarly turned from positive to negative both in Czech and German press publications 
after the crisis broke out. 

Other publications deserve being mentioned, although they did not carry out a 
comparative analysis of metaphor across different languages, cultures and the press. 
Dalalau (2013) made a quantitative and qualitative study of metaphorical occurrences 
in a selection of articles published by The Economist between 2009 and 2012, outlining 
how both the financial and economic crisis and its effects tended to be metaphorically 
conceptualized by the British press. Breeze (2014) focused uniquely on Britain and 
inspected negative metaphorical patterns used by the British press to frame southern 
Europe as a poor, lethargic yet dangerous area. Similarly, Arrese (2015) investigated 
economic metaphors framing the euro crisis in a selection of Spanish newspapers 
of different ideological stance. In addition, O’Mara-Shimek et al. (2015) examined 
convergent and divergent metaphors in the 2008 American stock market crash 
as portrayed by three different American newspapers. Ho (2016) discussed which 
metaphors were chosen by American journalists to conceptualize negative emotions of 
fear and anxiety when the 2008 global financial crisis occurred. 

Finally, visual realizations of conceptual metaphors in the media were studied too. 
Cortes de los Rios (2010) explored natural disasters, weather and apocalyptic metaphors 
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as used to portray the 2008 economic crisis in a selection of covers published by The 
Economist in 2008. Forceville and Bounegru (2011) contributed to multimodal discourse 
analysis with their research on a corpus of visual metaphorical representations made 
by cartoonists to illustrate and comment on the economic instability prompted by the 
2008 global financial crisis. Relying on Lakoff and Johnson’s tenet, the scholars found 
systematic recurrence and dominance of catastrophe/natural disaster, illness/death 
and begging as source domains in the text-image (captions) multimodal corpus.  

To date, all the research studies on metaphor occurrences across corpora discussing 
the global euro crisis have followed Lakoff and Johnson’s conceptual metaphor theory. 
Although my contribution to metaphor analysis seeks to develop a study of metaphor 
across different languages, cultures and press publications, as most of the research 
above mentioned has done, it is different from these studies in the methodological 
approach to data investigation. Linguistic and visual metaphors are not analysed as 
being the realization of conceptual constructs but are seen as they naturally emerge 
and are realized in the communicative context used by the journalist and the cartoonist. 
Furthermore, this study provides an alternative to previous studies on crisis metaphor 
because it investigates multimodal patterns of crisis metaphor. Intersemiotic relations 
between visual and verbal metaphors are scrutinized to frame the euro crisis across 
modes. Intersemiotically constructed discourse provides the addressees with an 
enhanced representation of reality, which favours the understanding and reflection 
on the topic under discussion. What is either missing, ambiguously expressed or 
excessively complex, is usually elucidated, simplified and made more comprehensible 
in the visual mode. 

Ultimately, Lakoff and Johnson’s (2010: 60) cognitive theory is rejected in favour 
of Cameron’s discourse dynamics framework to metaphor examination because, as the 
scholar claims:

metaphorical expressions can themselves become resources in the negotiation of a shared 
social reality, and the use or adaption of a particular metaphor can become meaningful in 
itself, independently of the meaning or interpretation of the metaphor.

4. The study

The paper sets out to compare the use of linguistic and visual metaphor pertaining 
to the instability of the single currency that impacted on the euro zone between 1999 
and 2012 in English and Italian editorials. The study seeks to provide an account of the 
similarities and differences in the use of metaphor in English and Italian editorials. 
Metaphorical occurrences concerning the fall and recovery of the euro are investigated. 
Visualized realizations of metaphors illustrating the threat to the economic stability of 
the euro and the euro zone are compared with verbal metaphorical expressions. 

Moreover, possible intersemiotic relations across verbal and visual modes are 
explored in both corpora. Embracing the claim that metaphor pervades linguistic 
expressions (Lakoff and Johnson 1980) but cautiously rejecting the cognitive side of the 
scholars’ approach which claims that our mind is dominated by universal metaphorical 
constructs, I adhere to Cameron’s (1999, 2003, 2007, 2008, 2009, 2013) discourse 
dynamics framework of metaphor analysis. Considering that her framework was meant 
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to examine uniquely verbal metaphor, I cautiously use and adapt it to visual metaphor 
and employ Forceville’s (2006, 2008, 2009) definitions of monomodal and multimodal 
metaphors to examine metaphors that are realized in both visual and verbal forms.

5. Theoretical background

The aim of this section is to introduce the theoretical background lying behind the 
study.

5.1. Cameron’s discourse dynamic framework

Driven by the idea that metaphor both reflects and may have a significant influence 
on people’s feelings and thoughts, Cameron (2003: 2) studies metaphor as a research 
tool to “understand better how people think, how they make sense of the world and 
each other, and how they communicate”. Partially agreeing with Burke’s (1945: 503) 
definition of metaphor “as seeing something in terms of something else”, Cameron (2013: 
3) stresses that metaphor is a connecting device which “brings together two different 
ideas and, through some interaction of their meaning, produces a further sense”. In 
this process a semantic transfer of meaning is activated and words or phrases are used 
incongruously. Semantically anomalous expressions, which Cameron calls vehicle 
terms, are used to better understand the abstract and more complex ideas being talked 
and written about.  

In order to fully understand the use and function of metaphor, Cameron (2010: 
77) has developed the discourse dynamics framework, which takes inspiration from 
Lakoff and Johnson’s conceptual metaphor theory, but “rejects its formulation of 
metaphor in terms of highly generalised and abstract conceptual domains that pre-
exist actual uses of metaphors in language”. Cameron’s framework relies on the 
principle of interconnectedness between language, thought and culture. Behind any 
act of interaction, linguistic, cultural, cognitive and affective processes are interwoven 
and dynamically adapt, flow and evolve into different discourse activities. As discourse 
develops, “people negotiate meanings, extend their ideas, or enjoy exploiting an 
unexpected possibility opened up by metaphor” (ibid.: 88). Metaphor is thus integrated 
in the context and its linguistic realizations may evolve and shift into patterns that 
frame attitudes, ideas and topics.

Since the purpose of this study is to examine both verbal and visual metaphors, 
Cameron’s framework, which was created and used exclusively for linguistic metaphor 
inspection, will be tentatively adapted to identify and inquire into visual incongruity. 
Furthermore, metaphors as realized within and across modes will be analysed in order 
to track metaphor intersemioticity. From this perspective, verbal-visual metaphor 
analysis is assigned a pivotal concern in the paper which examines how and to what 
extent the graphic designer depicts metaphorically what the journalist writes about 
metaphorically in the article.

Finally, in order to identify monomodal and multimodal metaphors, I rely on 
Forceville’s studies on metaphor realizations across modes, as discussed in the following 
subsection. 
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5.2. Forceville’s approach to monomodal and multimodal metaphor analysis

In his early research, Forceville (1994: 2) investigates visual metaphor and 
postulates that when a metaphor is rendered visually an expected visual element is 
replaced by an unexpected one. He then turns to the analysis of metaphors as realized 
through other modes of communication (i.e. music, sounds and gestures). According 
to Forceville (1996: 60), the process by which “one domain is taken from its original 
context and reclassified in the new context” not only demands that the reader and 
viewer of visual metaphorical expressions understand the anchoring verbal part, but 
also that they activate their knowledge of extra-linguistic sociocultural contexts, as 
theorized by social-semioticians (e.g. Hodge and Kress 1988; van Leeuwen 2005; Kress 
2009, 2010; Kress and van Leeuwen 2011).

The investigation of modal categories 2 and the various realizations of metaphor 
led Forceville to distinguish between monomodal and multimodal metaphor. Faithful 
to Lakoff and Johnson’s cognitive approach, Forceville develops metaphor analysis 
identifiying monomodal and multimodal metaphors. When “both target and source 
domains are exclusively or predominantly rendered in one mode” (Forceville 2006: 383), 
a metaphor is monomodal. Conversely, a metaphor can be classified as multimodal when 
the source and target domains are “each represented exclusively or predominantly in 
different modes” (ibid.: 384). 

A combination of the aforementioned approaches frames the present study and 
guides reflections on the following concerns: first, discourse in the English editorials 
is seen as using visual and verbal metaphors to discuss and frame economic issues, 
while the Italian editorials essentially rely on metaphor use in the verbal form; second, 
some linguistic metaphors seem to be prioritized over others in both corpora; third, 
co-occurrences of visual and verbal metaphors in the English corpus develop semiotic 
interrelations which shape multimodal metaphors; finally, systematic expressions 
in the English corpus are found where related linguistic and visual metaphors recur 
frequently.

In the following section, both the data collected and the method used to analyse 
them are presented.

6. Data and methodology

This section presents the data I collected to develop my study and the methodological 
approach adopted to analyse it.

6.1. Data presentation: English and Italian corpora in comparison 

This study draws on two purpose-built corpora, respectively, of English and Italian 
economic publications. The English data collection comprises 133 editorial articles 
from The Economist, while 193 are sampled from Il Sole 24 Ore to comprise the Italian 
corpus. The two corpora are unequal in size because the Italian newspaper is published 
daily while the British magazine is published weekly. The rationale for choosing 

2 The categories are as follows: pictorial, written, spoken, gestures, sounds, music, smell, taste, touch 
(Forceville 2006: 383).
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The Economist and Il Sole 24 Ore was determined by the need to guarantee as much 
equivalence as possible between text type. Moreover, the editorial, as a subgenre of 
journalism designed to comment overtly on a specific subject, was expected to exhibit 
a higher frequency in the use of metaphors. Priority in the selection process was given 
to content and text type, thus all articles had to be editorials dealing with the economic 
imbalance and fragility that hit the euro zone between 2009 and 2012. 

The criterion adopted for choosing editorials in both corpora was to read all the 
articles linked to monetary union within the euro zone and the European Union. I 
then selected those commenting on the euro’s instability and possible rehabilitation. As 
Table 1 below illustrates, The Economist corpus (132,884 tokens) was balanced in the 
use of verbal and visual modes; all articles were either introduced or accompanied by at 
least one picture, comprising a total of 130 cartoons and 67 tables or graphs. On initial 
inspection, this data set seemed to provide solid ground for visual and multimodal 
metaphor identification and analysis, since cartoons are usually metaphorical 
representations, either summarizing or commenting on the topic under discussion. 
Conversely, the Il Sole 24 Ore corpus (169,618 tokens) produced different results; out 
of 193 articles, 73 editorials were accompanied by illustrations, among which only four 
were cartoons and 67 were either tables or graphs, i.e. objective pictures providing 
statistical data. The possibility to track visual and multimodal metaphor was reduced 
to a minimum. Reading through the 130 British editorials and the four Italian 
equivalents, the visuals were metaphorical realizations: suggestions of intersemiotic 
complementarity between the verbal and visual modes within each corpus were 
confirmed after an in-depth analysis. These early results did not allow me to conduct 
a quantitative cross-analysis of possible similarities or differences in monomodal and 
multimodal metaphor use between the two corpora, hence I could only proceed with a 
quantitative cross-analysis of linguistic metaphorical expressions relating to the euro 
crisis. In addition, among the 67 tables and graphs in the British corpus and the 69 
equivalents in the Italian data set, all could be read as independent from the text, yet 
adding useful statistical information. For this reason, in order to examine image-text 
intersemiotic relations, I had to rely on the British corpus to provide evidence of how 
visual and verbal metaphors are intersemiotically related. 

CORPUS TYPES TOKENS N. ARTICLES VISUALS VERBAL / VISUAL INTERSEMIOTICITY 

THE 

ECONOMIST 

(EC CORPUS) 

9812 132,884 133 

133 

130 

political 

cartoons 

67 

tables, graphs 

133 articles 

all articles are 

accompanied by a 

visual representation 

100% 

verbal/visual 

intersemiotic complementarity 

IL SOLE 24 ORE 

(S24O CORPUS) 
13,990 169,618 193 

73 

4 

political 

cartoons 

69 

tables, graphs 

193 articles 

120 only verbal 

(62.2%) 

73 verbal/visuals 

(37.8%) 

70% 

verbal/visual 

intersemiotic complementarity 

 
1 Table 1. The corpora
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6.2. Method

The study sets out to search for possible visual and verbal metaphorical realizations 
calling on the principle of incongruity and the principle of transfer that Cameron draws 
on in her procedure. Metaphor identification started with analysing the visuals and it was 
done manually. Visual metaphor vehicles were searched for and those illustrations whose 
basic meaning was used incongruously to describe the topic and highlight a contextual 
meaning were chosen. Relying on the same criterion, in order to search for linguistic 
metaphor vehicles that could match and intersemiotically relate to visual equivalents, 
verbal metaphors were investigated after visual metaphors were identified. As the present 
study combines a quantitative corpus-based analysis with a manual qualitative inspection, 
I followed a blended procedure of metaphor identification. I began with a manual analysis 
of two sample subcorpora each composed of five articles, respectively taken from the EC 
and the S24O corpora. In order to identify linguistic metaphors I set the limit of a word 
using the Metaphor Identification Procedure (MIP) introduced by the Pragglejaz group 3 
(2007). Once the metaphorical expressions had been identified in the sample subcorpora, 
the selected word tokens were inspected in both corpora drawing on some descriptive 
principles and notions of corpus linguistics (Sinclair 1991; McEnery and Wilson 2001; 
McEnery and Hardie 2012). The Antconc 3.4.3 (Anthony 2014) freeware concordance 
program was used to conduct a quantitative analysis. Concordance data were extracted 
from both corpora to carry out a further manual analysis to determine which items were 
used metaphorically in relation to the euro crisis. Conversely, the process of metaphor 
coding meant to track possible patterns of metaphors within and across modes was 
developed at a different level of analysis. Cameron’s approach to metaphor identification 
and grouping was adopted. In this perspective, incongruity was not limited to the level 
of individual words so that metaphorical expressions were allowed to comprehend multi-
word units. As Cameron (2010: 104) claims “when people use language to express their 
thoughts and ideas, they assemble words and phrases, adjusting them as they go for 
effective communication of meaning”. In that view, either a single word or even a phrase 
might be identified as a metaphor vehicle term; starting from the most incongruous or 
contrasting word the analysis worked outwards on condition that the stretch of language 
under scrutiny was used as a single phrase and its components had a contextual meaning 
as a phrase. Borrowing Cameron claims, the identification of linguistic metaphor is 
simpler with nouns and verbs that have a strong lexical content (like collapse/caduta or 
collapsed/caduto), because their more concrete or basic meaning is easily contrasted with 
the metaphorical use. In case of difficulty, the support of a corpus-based dictionary may 

3 The Pragglejaz group suggested four steps of metaphor identification (2007: 3): first, in order to 
establish a general understanding of the meaning the entire text-discourse must be read. Second, the 
examiner must determine the lexical units in the text-discourse. Third, (a) for each lexical unit in the 
text, the examiner must establish its meaning in context, that is, how it applies to an entity, relation, 
or attribute in the situation evoked by the text (contextual meaning). What comes before and after the 
lexical unit must be taken into account; (b) for each lexical unit, it is necessary to determine if it has a 
more basic contemporary meaning in other contexts than the one in the given context. Basic meanings 
tend to be more concrete (what they evoke is easier to imagine, see, hear, feel, smell, and taste), related 
to bodily action, more precise (as opposed to vague); historically older. Finally, if the lexical unit has 
a more basic current-contemporary meaning in other contexts than the given context, a decision must 
be taken whether the contextual meaning contrasts with the basic meaning but can be understood in 
comparison with it. If the lexical units satisfies what is mentioned above, it is identified as a metaphor. 
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be useful to check for idiomatic conventionalization (ibid.: 108). In my study, I used a 
dictionary to check basic versus incongruent meaning of words/phrases 4. 

To sum up, the multi-stage methodology enabled me to carry out a combined 
quantitative and qualitative analysis. Verbal metaphor identification was reported on 
the individual-word level. Potential metaphor candidates were searched both manually 
and electronically. Metaphor disambiguation occurred through examining concordance 
lines. The following stage involved metaphor coding and tracking possible systematic 
patterns of metaphor, which was done by inspecting multi-word units. Visual metaphor 
identification and analysis was qualitatively produced. I relied on Cameron’s terminology 
but examined visualized incongruous elements; each component was investigated 
as a unit, an individual participant either interacting with the others or in isolation. 
Metaphorical visualized participants in connection within the picture and across the 
picture-text development contributed to framing patterns of metaphor intersemiotically 
related across modes.

Visual metaphor vehicles from The Economist revealed a dominance of objects, natural 
elements or places, human beings or animals either crashing/burning/threatening or 
moving downwards/upwards/forwards/backwards, as Table 1 illustrates (see Appendix 1).

The Il Sole 24 Ore corpus, in contrast, prefers sports competitions to predict possible 
losses, parlour games (warships/Risiko 5) to display data and prompt reflection on potential 
negative reactions and consequences (Table 2 in Appendix 2). For the identification of 
verbal metaphors in the data set, I drew on the corpus linguistics methodology (Sinclair 
1991; McEnery and Wilson 2001; McEnery and Hardie 2012).  A detailed inspection of the 
word list was carried out, after which the words closely related to the euro topic, both in 
terms of the currency development and its decline, were examined and searches of their 
frequency, forms, concordances and functions were processed, in order to distinguish the 
metaphorical and non-metaphorical uses in the corpus. 

After identifying the verbal and visual metaphor vehicles in each corpus, similarities 
and differences in the choice of visual and lexical vehicles across corpora were examined. 
Then, visual metaphors as either monomodal illustrations or multimodal realizations 
were analysed through a sample text from the English corpus, since none of the four 
Italian editorials whose pictures were metaphorical cartoons could be cross-compared to 
a corresponding English editorial. A possible relation across Italian / English editorials 
was set in terms of comparing two articles whose content, visual and metaphor vehicle 
terms were similar and which were published during roughly the same week, month, and 
year. Although both corpora used visual metaphor displaying sports competitions, no 
correspondence was found in the function of these pictures (all published in 2011). In the 
British corpus, caricatured competitors (mountain-bikers, cyclists and canoeists) were all 
racing to crash or fall over a mountain precipice. Conversely, in the Italian corpus, the two 
images illustrating sporting rivalry (baseball players and a discus-thrower) were photos 
of an existing German discus player and an Irish baseball team. Both competitors had 
performed proficiently and achieved excellent results; the reason behind choosing these 
pictures was, as claimed by the journalists in the article, to predict the same results, yet 

4 As regards the British corpus I used the Macmillan English Dictionary for Advanced Learners 
(Rundell and Fox 2007). For the Italian corpus I relied on the Il Ragazzini (Zanichelli, 2016).

5 Risiko is the Italian version of the strategy board game Risk.
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in economic and not sporting terms, being achieved respectively by Germany and Ireland 
during the harsh period of the euro crisis. To conclude, both corpora used multimodal 
sports metaphors to suggest sports events in order to discuss economic issues, with the 
vehicle displayed in the visual mode and the topic in the corresponding verbal mode. 
Yet, while in the English corpus the whole article developed the metaphoric pattern of 
competition, in the Italian corpus the visual metaphor was only used as an attention-
catcher, because no systematic sports pattern was developed throughout the article. 
Forceville’s (2011: 213) terminology was taken up when examining monomodal and 
multimodal visual metaphors analysis. When a relation of identity was found between 
a source and target domain as two phenomena that, in a given context, belong to different 
modal categories, the metaphor was referred to as multimodal. The ‘source’ and ‘target’, 
the terms used by Forceville, were changed to Cameron’s terminology of ‘vehicle’ and 
‘topic’. Intersemiotic relations between the verbal and visual metaphors in the discourse 
dynamics activity of the text were inspected. After identifying visual and verbal vehicle 
terms, metaphor vehicles were grouped according to their semantic relation and their 
basic meaning. Once groups were formed, they were labelled (e.g. Collapse), relying 
as much as possible on the word used in the article. Setting vehicle terms in groups 
made it possible to track the euro crisis trajectory, as outlined by the journalist/visual 
designer in the flow of discourse. Finally, the topics, in terms of what the contextual 
meaning of the anomalous vehicle is, were identified and subsequently investigated. 
Once the euro crisis/recovery topic was detected, vehicle terms were matched to the 
corresponding topic. Intersemiotic relations across modes were finally analysed aiming 
at understanding how the euro issue was framed in multimodal terms.

7. Metaphor analysis

The present section investigates to what extent and how The Economist and 
Il Sole 24 Ore made use of visual and verbal metaphoric expressions to convey the 
economic instability of the euro between 2009 and 2012 and await the single currency’s 
rehabilitation. The discussion starts out with a quantitative analysis that provides the 
numbers of visual and verbal metaphors used by both corpora, and following on from 
that it details the frequencies of dominant metaphoric vehicle groups in either mode. 
This part gives rise to a qualitative inspection of the way (verbal, visual) metaphors 
come to be dominant through their function in multimodal discourse.

7.1. Quantitative analysis across corpora

Looking at metaphor use in economic-media discourse across corpora, it can be 
seen that the English corpus (EC corpus) records a higher overall number of visual 
metaphoric expressions illustrating the state of crisis than the Italian data set (S24O 
corpus), as Table 2, below shows: 

CORPORA No. ARTICLES VISUAL METAPHORS % 

EC CORPUS 133 130 97.7% 

S24O CORPUS 193 4 2.3% 

 Table 2. Metaphor frequency in the corpora



110 LUISELLA LEONZINI

An imbalance is also recorded for verbal metaphoric expressions, which were 
tracked and classified into two main vehicle groups, i.e. the Collapse (EC corpus) and 
Caduta (S24O) group and the Recovery (EC corpus) and Ripresa (S24O) group, as 
Tables 3–6 below display. As mentioned above, verbal metaphors and verbal vehicle 
groups were identified after visual metaphors had been classified. Since most of the 
visual metaphors were retrieved from the English corpus, showing a frequency of 97.7% 
versus 2.3% for the Italian corpus, the EC corpus became the lead corpus in metaphor 
research. The results of the visual investigation prompted a search for verbal metaphors 
discussing the instability of the single currency as the result of decisions and events 
which had caused the currency to move downwards and backwards, thus endangering 
the entire economic and geographical unity of the euro zone. Conversely, hints of a 
possible economic recovery of both the single currency and the euro zone member 
states were displayed by metaphoric illustrations which monitored the exploration of 
verbal vehicle terms recording movements upwards and forwards, as well as evoking a 
possible preservation of monetary unity within the euro zone. Tables 3-6 below provide 
an overview of the respective figures, illustrating the frequency of the words identified 
to track the metaphoric vehicle groups in both corpora.6

As can be seen, it is realizations of the Collapse vehicle group 7 that dominate verbal 
metaphor in the economic-media discourse of both corpora, with a significant difference 
between the EC corpus (1,055 occurrences) and the S24O corpus (336 occurrences). 
Although both corpora seem more inclined to discuss the possible collapse and caduta 
of the single currency rather than its recovery and ripresa, the vehicle-groups count 
tracked to support the euro’s salvation, respectively, record 448 (EC corpus) and 235 

6  In this paper I use the italicized form of a word (e.g. crisis, decline, salvation, recovery etc.) as a 
small case phrase, when I refer to it as a vehicle term.

7 A vehicle group is composed of related vehicle terms.

 

TOPIC 

 

the economic crisis which hit 

the eurozone and threatens 

the collapse of the single 

currency 

METAPHOR 

lexis  
VEHICLE GROUP FREQUENCY 

 (euro) crisis 
6 

 

Collapse 

343 

decline 34 

collapse 96 

fall 67 

failure 52 

break up 98 

crash 57 

burst 39 

destruction 38 

disaster 46 

end 87 

recession 98 

   1,055 

 
3 

                                                
1 In this paper I use the italicized form of a word (e.g. crisis,	decline,	salvation,	recovery etc.) as a small	case 
phrase, when	I refer	to it as a	vehicle term. 

Table 3. EC corpus: linguistic metaphors on the collapse of the euro
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(S24O corpus) metaphors (as before, the difference between the two corpora is statically 
significant), with a general dominance of metaphor use in The Economist corpus, as 
Table 7 below displays.

Although the frequency with which metaphor occurs across corpora is quite small 8, it 
prompts reflection on how both English and Italian economic-media discourse relies on 

8 A z test was performed to provide statistical evidence of how significant the differences in the use 
of the Collapse/Caduta and Recovery/Ripresa between the two corpora were.

4	
	

 

 

 

 

 

TOPIC 

 

the economic crisis which hit 

the euro and threatens the 

caduta/fall of the single 

currency 

METAPHOR 

lexis  

VEHICLE GROUP FREQUENCY 

crisi (dell’euro)  430 

caduta  

 

 

 

 

Caduta 

22 

crollo 20 

collasso  15 

tracollo 13 

fallimento  39 

declino 6 

rottura 14 

disastro 11 

fine 118 

recessione 78 

   766 

 

 

 

 

TOPIC 

 

The possible recovery of the 

euro 

METAPHOR 

lexis  

VEHICLE GROUP FREQUENCY 

recovery 

Recovery 

56 

rescue 170 

save 99 

safeguard 34 

salvation 31 

saving 58 

 448 

 

 

 

 

TOPIC 

 

The possible recovery of the 

euro 

METAPHOR 

lexis  

VEHICLE GROUP FREQUENCY 

recovery 

Recovery 

56 

rescue 170 

save 99 

safeguard 34 

salvation 31 

saving 58 

 448 

 

 

 

 

TOPIC 

 

The possible ripresa/ recovery 

of the euro  

METAPHOR 

lexis  

VEHICLE GROUP FREQUENCY 

ripresa 

Ripresa 

80 

salvaguardia 31 

salvezza 15 

salvare 36 

salvaguardia 5 

salvataggio 68 

 235 

 
6 

Table 4. S24O corpus: metaphors on the caduta (fall) of the euro

Table 5. EC corpus: linguistic metaphors on the possible recovery of the single currency

Table 6. S24O corpus: linguistic metaphors on the possible ripresa (recovery) of the 
single currency
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metaphor to discuss economic issues. Furthermore, there are considerable similarities 
between the two languages in terms of linguistic metaphor. Those similarities may be 
attributed to the fact that English and Italian cultures have more than just some areas of 
language and thought in common, with Latin as the most prominent linguistic reference 
point for both (Charteris-Black 2001: 261). In addition, some of the Italian editorials, 
whose level of metaphoric and semiotic interrelation with the English equivalents 9 was 
high, were written 10 by English native speakers working for Il Sole 24 Ore. That said, it 
should be borne in mind that the English language dominates internationally in various 
fields, including economics and finance. Thus Italian journalism may be influenced in 
the choice of linguistic expressions, and possibly metaphors too. 

The following section investigates and asserts the dominance of the Collapse verbal 
and visual vehicle group, as qualitatively instantiated by a sample article from the data 
set.

7.2. Qualitative analysis: a case study

A sample editorial was chosen among the articles of the EC corpus to illustrate how 
the collapse multimodal metaphor frames the euro crisis, both visually and verbally, 
being thus a testimony of a high degree of semantic interrelation across modes. After a 
manual inspection of the British corpus, the sample editorial entitled Is this really the 
end?, published on 26 November 2011, was chosen because it best provided substantial 
evidence of multimodal semantic interrelation. Metaphorical discourse is analysed 
on different levels; first, the visual level is examined: then, the analysis tracks the 
linguistic organization of metaphorical items in the text and examines how the micro-
levels of discourse events are addressed. Then the interaction between visual and 
verbal metaphorical occurrences is discussed. Metaphors, in their visual, verbal and 
mono/multimodal forms, are labelled and vehicle terms, as semantically different from 
but related to their topics, are highlighted. Finally, patterns of systematic metaphor are 
tracked and discussed.

The visual realization matches the linguistic occurrences, which signifies that 
the Collapse vehicle group has a central role in the text. Tracking the verbal forms 
discussing a possible euro collapse shows that it dominates the discourse, with 

9 The articles were written in approximately the same period and were commenting on similar 
subjects.

10 These articles were later translated into Italian.

METAPHOR 
EC CORPUS S24O CORPUS 

Frequency No. per 1,000 words Frequency No. per 1,000 words 

Collapse/ Caduta 1,055 7.94 % (sd=5.927694e-08) 336 1.98 % (sd= 1.168117e-08) * 

Recovery/ Ripresa 448 3.37 % (sd=2.5275e-08) 235 1.38 % (sd= 8.146314e-09) * 

Total tokens  132884  169618  

 Table 7. EC and S24O corpora compared: Collapse/Caduta and Recovery/Ripresa of the 
euro/dell’euro metaphor group frequency

Test on * mean differences p value < 0.001



METAPHOR AND THE EURO CRISIS: A CROSS-NATIONAL STUDY OF METAPHOR USE 113

expressions being developed accordingly 11. Furthermore, always in terms of dominance, 
a small but prominent slot is allotted to the (metaphorical) visualization of the topic 
under investigation, which is developed in the top, ideal, position, leaving two thirds 
of the layout space to the real linguistic distribution of events and the elaboration of 
information. 

7.2.1 Identifying visual metaphors12

The picture introducing the article depicts a foregrounded falling meteorite shaped 
like a burning euro coin against a black background, thus facilitating the reader’s 
comprehension of the alarming economic, financial and political concerns surrounding 
the euro currency. Both the topic and the vehicle of the metaphor are thus visualized. 
The meteorite and the euro coin, which we normally perceive as two different entities 
belonging to two different domains, are here “physically merged into a single gestalt” 
(Forceville 2008: 465). The metaphorically shaped meteorite vehicle item and the 
literalized illustration of the euro currency vehicle item both contribute to highlighting 
the crash topic. A meteorite is a solid piece of debris that originates in outer space 
and which eventually crashes on the Earth’s surface. When a meteorite enters the 
atmosphere, friction, pressure and chemical interactions with atmospheric gases cause 
it to heat up and radiate energy, thus forming a fireball, also known as a falling star. On 
striking the ground, the meteorite has a strong impact and makes a crater, whose size 
depends on the dimensions, composition, degree of fragmentation and incoming angle of 
the fireball. The destruction which the force of such a collision may have is potentially 
very great. All the features characterizing a meteorite are here attributed to the single 
currency. Like a fireball, the euro’s trajectory is visualized and it obliquely falls from 
the top left to the bottom right of the image; a fall seems inevitable, although no actual 
impact is portrayed. The metaphtonymic (Goossens 1995) visualization of the meteorite 
trail illustrates how metaphor and metonymy interact here: in metaphorical terms, the 

11 As Cameron (2008) outlines, the vehicle terms of a metaphor can shift, with the vehicle developing 
when the metaphorically used word/phrase is applied to the same topic.

12 Reprinted with the permission of the publisher.

Figure 1. The Economist, Is this really the end ? 26 November 
2011 12.
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celestial body falling down stands for the whole of the causes which brought the euro to a 
condition of instability and consequent crisis (i.e. the meteorite), which thenceforth was 
destined to a tragic (i.e. burning) downfall (economic and financial crash); in metonymic 
terms, the meteorite trail visualizes the inevitable decline of the euro. The burning trail 
shows a burning twenty-euro banknote as a condensed 13 (Morris 1993) visualization 
metonymically symbolizing the euro currency and its inevitable crash. 

7.2.2. Identifying and tracking verbal metaphor in discourse dynamics activity

Zooming in on the focus of the article, the journalist highlights the critical condition 
the euro is in, which risks provoking the currency collapse. As a vehicle term, the 
word collapse 14 alerts the reader’s attention to the journalist’s fear of the impending 
end of the euro as the single currency adopted by the member states of the euro zone. 
Metaphor investigation is organized following the distribution of visual and verbal 
information in the article as studied by Bell (1991) 15. In this analysis, I prioritize what 
is visually represented and then study the verbalized parts the article is composed of. 
Evidence is given by pointing out the different reasons for as well as consequences of 
a looming collapse and crash. Tracking the expressions discussing a possible fall of the 
euro, it may be assumed that this term dominates the discourse with expressions being 
developed. Table 8 below illustrates how the metaphorically used collapse vehicle term 
develops although both vehicle and topic are maintained.

An analysis of metaphor distribution across the text reveals that the prospect 
of a euro collapse dominates the introductory part of the text, the vehicle term 
is relexicalized (destruction) in the middle and concluding parts. Although both 
visualization and verbalization of a catastrophic collapse pervade two thirds of the 
article, the pessimistic tone of a possible destruction gradually diminishes towards 

13 As Morris (1994: 200) pointed out, “condensation involves the compression of a complex phenomenon 
into a single image that is purported to capture its essence graphically”.

14 In this paper I use the italicized form of collapse as a small case phrase, when I refer to it as a 
vehicle term.

15 In his research, Bell provided a layout of news distribution in the media, which starting from the 
headline, develops in the sub-headline, is visualized by an introductory picture, and is then discussed 
in the body of the article.

VEHICLE 
DEVELOPMENT* 

DESCRIPTION EXAMPLES 

VEHICLE REPETITION the term is repeated in the same or  
in a transformed form 

1. the single currency’s collapse is looming 

2. an eventual collapse of the single currency 

VEHICLE 
RELEXICALIZATION 

a near synonym or equivalent is chosen 
1. The consequences of the euro’s destruction are 
catastrophic 
 
2. A euro break-up would cause a global burst 

VEHICLE CONTRAST an antonym or contrasting term is adopted 1. (…) save the euro currency 

2. safeguard the euro currency 

* When the vehicle term develops, it can be repeated, re-lexicalized, and an antonymic or contrasting term may be used. In the case of 
metaphor development, both vehicle and topic are maintained. 

Table 8. Development of the collapse vehicle term
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the conclusion, leaving space for the possibility of saving the currency. The discourse 
activity frames and contextualizes the reasons why such a catastrophe might occur; it 
then develops by arguing how much damage it could cause. The sequential distribution 
of metaphoric expressions, as listed below, reveals and tracks the daunting prospect of 
a euro fall, metonymically used in lieu of the financial, economic and political issues 
behind currency failure:

(1) a euro break-up would cause a global bust 
(2) the eurozone could shatter into different pieces 
(3) the chances of the eurozone being smashed apart have risen alarmingly 
(4) without a dramatic change of heart by the ECB and by European leaders, the single 
currency could break up within weeks 

Conversely, the pace seems to change with the hopeful ‘Yes’ reply to the point-blank 
question ‘Can anything be done to avert disaster?’, which introduces the journalist’s 
view that the end of the single currency might be avoided. The discourse progresses 
with a detailed description of who should intervene, and what should be done to prevent 
catastrophic failure. As the leading country of the euro zone, Germany is expected 
to intervene and collaborate with the ECB to suggest strategic fiscal manoeuvres to 
avoid the crash of the single currency, promote stability and possible economic growth. 
The collapse vehicle term reappears prior to the conclusion in order to highlight the 
forthcoming danger as well as to leave some hope of finding a way out in the end.  The 
metaphor discussing the fall of the euro does not only evolve around the euro itself, but 
metonymically involves the euro zone, too. 

7.2.3. Intersemiotic relations between verbal and visual metaphors in discourse-dynam-
ics activity 

In this section, the intersemiotic relations between text and image metaphoric 
realizations are examined. The incongruous portrayal of the meteorite/euro and the 
burning falling star/20-euro banknote take a topical position in the layout of the text, 
being placed just below the headline and the sub-headline. In supporting the visualized 
representation of the economic fall of the euro like a burning meteorite, the text 
discusses the causes and consequences of this possible collapse. It may be assumed that 
the image is important as an attention-getter; it directs the addressee’s reading through 
the metaphoric illustration and prompts her/his scrutiny of the verbalized expressions 
as intersemiotically related to the pictorially depicted vehicle terms. The verbal mode 
supports, clarifies and predominates over the visual both in terms of how discourse is 
spatially distributed (two thirds of the multimodal discourse is expressed verbally) and 
how metaphorical realizations develop in the flow of discourse (the verbal vehicle terms 
outnumber the visual ones). 

That said, notwithstanding the anchoring function of the linguistic expressions, the 
present analysis highlights how the verbal and visual modes support and reinforce 
meaning-making. A mutual influence between the verbal and the visual modes within 
the text is recorded and investigation is made on how visual and verbal messages 
appear mutually supportive. Table 9 summarizes the intersemiotic relations between 
the visual and the verbal metaphoric vehicle terms. 
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The meteorite/euro and fire trail/20-euro banknote visual representations, as 
aforementioned, are pictorial manifestations of two monomodal metaphors whose 
vehicles and topics are simultaneously cued by visual and verbal modes. The meteorite 
visual vehicle illustrates the condition of instability and crisis of the single currency 
and matches with the topic vehicle metaphtonymically represented by a euro coin. 
The fire trail vehicle visualization matches with the 20 euro banknote as the topic, 
both depicting metaphtonymically the inevitable crash of the single currency. In 
metaphorical terms, we see a 20 euro banknote burning and imagine the tragic 
conflagration of the euro-celestial body. A high degree of intersemioticity between 
the visual and the verbal representation of a crash is highlighted in the downfall of 
the meteorite and the verbal use of ‘hurtling down towards a crash’. As a celestial 
body the falling meteorite is destined to end with impact on the ground. The viewer 
anticipates that the disintegration of the burning fireball will evolve in an uncontrolled 
way and will progress relatively quickly. The visualization of an imminent crash is 
semiotically related to the journalist’s description of the destiny of the euro zone which 
is ‘hurtling down towards a crash’; the economic and fiscal crisis which hit the euro zone 
is progressing in an unrestrained and expeditious way, leaving neither time nor space 
for salvation. Both visual representations are hybrid metaphors 16 (Forceville 2008). 
The objects are visually depicted like pair-matched objects, with each part possibly 
being understood in terms of the other. The first pair can be alternatively read as a 
meteorite shaped like a euro coin or a euro coin drawn like a meteorite; the second set 
displays either a fire trail in the form of a 20-euro banknote or a banknote depicted 
like a fireball. Following Gombrich’s (1963) concept of fusion, the meteorite and the 
euro, as well as the fireball and the 20-euro banknote, are visually and conceptually 
merged. The illustration of the euro coin visualized like a meteorite, and a 20-euro 
banknote shaped like a fireball, activates a process of simultaneous physical / spatial 

16 The elements involved, although they normally belong to distinct entities, are here merged into a 
single gestalt (i.e. the meteorite and its trail).

VISUAL 
VEHICLE 

INTERSEMIOTIC RELATION  
AND TOPIC 

VERBAL VEHICLE 

Meteorite/ euro 

coin; 

20-euro banknote 

and burning trail 

moving 

downwards 

Visually the euro is destined to 

disintegrate; verbally its crash is not 

certain, but if it occurs, it will provoke 

negative consequences   

 

Topic: the end of the euro as a shared 

currency is imminent and the 

consequences of this crash are going to 

endanger the eurozone too. 

 

The euro: the single currency’s collapse is looming; the consequences 

of the euro’s destruction are catastrophic; a break-up of the euro would 

cause a global bust; the odds of a safe landing are dwindling fast; 

today’s conflagration; the single currency could break up within weeks; 

the attitude has to change, or the euro will break up; 

 

The euro zone: the eurozone hurtles towards a crash; the world’s most 

financially integrated region would be ripped apart; the euro zone 

could shatter into different pieces; the chances of the eurozone being 

smashed apart have risen alarmingly 

 

 
9 Table 9. Vehicle terms related in the visual and the verbal modes
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identification of two objects, although semantic fusion is made possible only through 
incongruous, i.e. metaphorical visualization. The meteorite incongruously represents 
the dangerous condition of the euro currency, while the burning banknote indicates the 
consequences of this crisis. In metonymical terms, the meteorite refers to the reasons 
which provoked the euro’s instability, while the 20-euro banknote stands for the single 
currency and the euro zone economies. 

Interestingly, the interpretation of both meteorite and fireball is verbally mediated 
by semantically related linguistic expressions. Words such as destruction and collapse 
refer to the impact of the meteorite when it crashes to the ground, while conflagration 
clearly describes the damaging and violent effects of a raging fire, similar to a blazing 
falling star. No hints are given either in the picture or in the text of it as a star before 
turning into a falling star; in metaphorical terms, this transformation may refer to the 
inception of the euro in 1999, once a star, and to its gradual and damaging crisis, the 
falling star. 

Moreover, the depiction of a complex phenomenon like the collapse of the euro 
currency is illustrated by the familiar visualization of a single coin and a banknote, 
both referring to the complexity of the financial, economic and political concerns 
underlying the euro crisis. The process of domestication 17 (Morris 1993), espoused and 
adopted by the visual designer in this image, enhances the viewers’ understanding 
of more abstract concepts which are developed and explained in the verbal text. 
Furthermore, the condensed (ibid.) portrayal of a coin and a banknote draws on the 
viewer’s supposedly shared knowledge and contributes to focusing on the core issue the 
text producer wishes to develop and discuss. Borrowing from Morris’s (ibid.) studies on 
political cartoons, the concept of condensation, which compresses complex phenomena 
into a single image (i.e. a coin and a banknote), is used in this image to entrench the 
specific metaphoric model underlying the multimodal discourse on the possible end of 
the euro. 

The vector tracking the fire trail’s movement downwards is highlighted in the form 
of a foregrounded oblique trajectory, which fills the image with a yellowish blazing 
falling star that is a modulated reddish colour at its extremes. The saturated black in 
the background directs the viewer’s attention towards the foregrounded visualization, 
but it also contextualizes the alarming negativity which led to the emergence of the 
fire trail (as the topic and not as the vehicle). The obliqueness of the burning light 
traces the fireball’s fall. The action is plotted in the form of a chronologically sequenced 
movement from top-left towards bottom-right; in its gradual fall, the fireball aligns with 
the viewer’s reading path. Involvement is further activated because the threatening 
euro / meteorite is illustrated in its entirety, distance is reduced to a minimum, and 
an immediate crash seems unavoidable, although it does not actually occur. There is a 
tension between the inevitability of the crash in the visual mode and the possibility of 
‘saving’ the single currency in the verbal mode. The temporal immediacy of a threatening 
collapse is stressed by expressions such as ‘the single currency’s collapse is looming’, 
‘the euro currency could break up within weeks’ and ‘[this] makes an eventual collapse 
of the currency more likely’. 

17 As defined by Morris (1994: 201), domestication is “the process by which abstract ideas and 
distant, unfamiliar persons or events are converted into something close, familiar, and concrete”.
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Although the text talks of the euro risking collapse, the image portrays an inevitable 
disaster, with no chance left for a future of the single currency. Conversely, the text 
gives an opportunity to the single currency and hints at a possible recovery. 

Regarding the action of moving downwards, as illustrated in the picture, the 
journalist starts the article by stressing the immediacy of the crash, ‘the euro zone 
hurtles towards a crash’, while the repetition and the development of the collapse 
vehicle term underline the possible economic failure of the euro currency and the end 
of the euro zone. 

Finally, intersemiotic complementarity is partly achieved in the visual illustration 
and verbal expression referring to a possible collapse, which is certain in the visual 
mode, but in the verbal one it is no more than probable or even just possible. The 
meteorite falls but does not crash, ‘the chances of the eurozone being smashed apart 
have risen alarmingly’ but, as the journalist claims, disaster can be averted, although 
huge efforts must be made in order to save the single currency. 

7.2.4. Tracking systematic metaphor

Once the Break-up (visual/verbal) vehicle group was identified and the key discourse 
topic identified, the visual and linguistic metaphors relating to it were collected into a 
systematic metaphorical set. 

As argued by Cameron (2010: 128), the collecting of metaphorical occurrences 
into groups, in terms of the literal and/or metaphorical meaning of the vehicle terms, 
enables the researcher to frame her/his analysis and “summarise metaphorical ways of 
expressing ideas, attitudes and values”. 

TOPIC METAPHOR VEHICLE 
GROUP 

The economic crisis of the single currency and the possible decline  

of the euro zone  

The single currency’s collapse  

Break up 

The euro zone hurtles towards a crash 

Euro’s destruction 

A euro break-up 

Ripped apart 

Shatter into different pieces; fragmented 

south 

Disaster 

Smashed apart 

Collapse in business 

Fall in output 

Downwards spiral 

Conflagration 

Collapse of the currency 

The single currency could break up 

Failure of a bank 

Collapse of a government 

The euro will break up 

 Table 10. The crisis is breaking up The euro trajectory
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Relying on a discourse dynamics approach to classify metaphorical patterns in 
discourse, I identified, labelled and tracked The crisis is breaking up The euro metaphor’s 
trajectory in the discourse event. Table 10 highlights the metaphors relating to the 
Break-up vehicle group which were used to argue how, unless decisions were made and 
solutions provided, the already endangered single currency would gradually worsen, 
thus leading the euro zone to inevitable fragmentation and the end of monetary union.

As Table 10 above displays, The crisis is breaking up The euro metaphor (henceforth 
the breaking up metaphor) develops in the flow of discourse. Scrutiny of metaphors and 
their occurrences in the text show that a metaphoric pattern emerges and develops 
throughout the text.

On investigation of linguistic metaphors and how they are distributed in the 
discourse, it can be attested that they allude uniquely to the economic collapse of the 
euro and the euro zone, as for instance is argued in the sub-headline ‘unless Germany 
and the ECB move quickly, the single currency’s collapse is looming’. Moreover, it 
should be noted that repetitions and/or very similar formulations of the breaking up 
metaphor appear throughout the text, thus contributing to the spatial and semantic 
stability of the The crisis is breaking up The euro’s systematic trajectory. The journalist 
and cartoonist both apply the breaking up metaphor to illustrate how imminent the fall 
is. That said, after the cartoonist’s catastrophic portrayal of a euro coin that is burning 
and falling, the journalist develops a detailed scenario in which action is taken in order 
to moderate if not arrest this process. Although there is little hope of a recovery, or of 
the German chancellor’s and the ECB’s prompt intervention, the journalist seems to be 
confident in their expectations, as seen in the following quotes:

(5) Even as the euro zone hurtles towards a crash, most people are assuming that, in the 
end, European leaders will do whatever it takes to save the single currency. 
(6) Mrs Merkel and the ECB cannot continue to threaten feckless economies with exclu-
sion from the euro in one breath and reassure markets by promising the euro’s salvation. 

In both citations, the discourse events develop around opposing actions, i.e. crash 
vs salvation, and polarized groups, threaten vs reassure, with the single currency as 
the trait-d’union between the contrasting processes and actors. Metaphors are used to 
describe status as action; although the incongruous terms ‘crash’ and ‘save’/’salvation’ 
do not belong to the domain of economics and politics they are routinely used to 
discuss economic and fiscal issues, such as the monetary status of the single currency. 
Conventionally, ‘crash’ may preferably be allocated to the field of transport (i.e. cars 
crash), while ‘save’ commonly refers to the world of medicine and medical treatment 
(i.e. doctors save their patients’ lives). 

Nevertheless, much of the discourse turns on the break-up of the euro. The 
degree and intensity of this disastrous event are focused on with expressions such as 
‘global bust’, ‘ripped apart’, ‘shatter into different pieces’, and ‘being smashed apart’. 
Metaphorical language leaves little space to pick up a fragmented and destroyed 
euro zone. Although the breaking up metaphor interacts with metaphors from other 
semantic fields, i.e. recovery/salvaTion (e.g. ‘save the euro currency’, ‘safeguard 
their currencies’), the discourse is dominated by references to a catastrophe which is 
approaching and will probably be devastating. The emphasis on this is couched in the 
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intersemiotic metaphorical climax, which the image illustrates in the form of a euro 
coin burning and careering downwards, and whose verbal counterpart is discussed in 
terms of ‘today’s conflagration’. Both expressions carry the sense of a burning process 
leading to tragic consequences. The metaphorical movement downwards, going in the 
direction of a metaphorical collapse, viz. the break-up and end of the euro currency, 
is used by the authors (journalist and cartoonist) to visualize the economic difficulties 
the euro zone and the single currency are encountering. To conclude, the emergence of 
the systematic pattern of the breaking up metaphor provides the reader with a visually 
and verbally coherent pattern of repeatedly co-occurring tools that are necessary to 
understand, think about, and share the journalist’s and the cartoonist’s worries of a 
menacing and irreversible monetary crisis.

8. Discussion

This paper has implications for metaphor study at a combined level of computer-
assisted quantitative analysis in large data sets and at a manual and more detailed 
qualitative inspection in a selection of documents. 

The present cross-country research on verbal and visual metaphors used to discuss 
the euro crisis supports a growing line of studies on metaphor occurrences in language 
being interconnected with thought and culture. In this view, a range of contextualizing 
variables was taken into account, metaphor patterns were tracked and generalizations 
were made from a discourse-based perspective; evidence was thus given of how 
systematic patterns of metaphor frame the dynamic interaction of multimodal discourse 
as being interconnectedly thought about, talked about and visualized. That said, the 
prevailing collapse/caduta and recovery/ripresa metaphorical frames made it possible 
to postulate an understanding of the crisis as looming menacingly and obliging the euro 
zone member states to behave sensibly, find an agreement and take uncontroversial 
decisions aimed at avoiding the disintegration of the euro and pave the way for a viable 
recovery. Semantically speaking, uniformity in the use of language metaphors was 
found, which led me to confirm that both corpora reflect a common view of the euro 
crisis. Although statistical analysis displayed differences in metaphor frequency, both 
the quantitative and a more detailed verbal analysis of metaphor as occurring in each 
corpus displayed significant similarities in incongruous expressions used to frame the 
crisis. In these terms, the metaphorical framing as identified and analysed in my data 
suggests that although the euro zone seriously risks falling into pieces and crashing, 
the European leaders will intervene in order to hasten a recovery, thus avoiding a tragic 
end. The analysis of quantitative figures showing metaphorical manifestations across 
data, combined with a qualitative investigation of systematic metaphors occurring 
recursively in a stretch of texts, are significantly meaningful indicators of how difficult 
it is for the press to stand aside and avoid any form of personal intervention. From this 
perspective, metaphors have been identified as powerful framing devices which were 
used in both corpora to forge economic events such as the euro crisis, thus providing the 
readers with subjective reflections on the topic. The findings of this research confirm 
that neither of the journals has been able to distance itself from providing the reading 
public with an incongruously framed discussion of the crisis. 
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9. Conclusions

To sum up, it may be assumed that economic-media discourse featuring the topic of 
the euro crisis, in terms of a threatening collapse/caduta as well as a hopeful recovery/
ripresa, provides a number of visual and verbal metaphoric expressions in the English 
corpus, while the Italian data set highlights dissimilar recurrences of metaphor at 
the levels of both visual and verbal discourse. In addition, it is of relevance that the 
editorialists in both languages rely on the same metaphoric vehicles to discuss and 
comment on the progressive economic downward turn of the single currency, and they 
both auspiciously hint at the rehabilitation of economic and monetary equilibrium 
within the euro zone. Overall, there is similarity and intersemiotic cross-cohesion in 
the verbal development of the vehicle’s trajectory in both data sets. It is not surprising, 
perhaps, that in looking for metaphors to describe the topic of the euro, the journalists 
and cartoonists/visual designers focus on and select culturally entrenched models such 
as the Collapse/Caduta and Recovery/Ripresa vehicle groups. By doing so, they draw on 
the reader’s shared background knowledge to facilitate and prompt familiarity with the 
complex political interests and economic reasons behind the euro crisis as dynamic and 
interrelated across the English and Italian languages and cultures. Finally, it may be 
affirmed that metaphor plays a salient role in the economics-oriented discussion under 
investigation. This process works pragmatically and cognitively at the micro- and macro-
discourse levels and, besides offering the reader a better understanding of the topic 
under discussion, it contributes to highlighting the distinctive house style of the English 
and Italian editorials examined. In these terms, metaphoric verbal expressions and 
visual illustrations of the euro crisis can add prestige to the newspapers’ entertainment 
value. In that sense, when verbal and visual language are closely aligned and build 
intersemiotic relations within discourse shaping specific economic issues, as the results 
from the quantitative and qualitative analyses of the English corpus show, not only 
will they probably achieve greater appreciation on the part of the receiver, but they will 
also contribute to conveying metaphor use with a role of relevance in economic-media 
discourse.

To conclude, I hope I have shown what can be achieved by combining a quantitative 
corpus-based analysis with a qualitative one to investigate metaphor as occurring 
in economic-media discourse across countries, with particular insight into its role 
discussing the crucial topic of the euro crisis and the feasibility of the single currency 
collapse. Furthermore, relying on Cameron’s approach to track systematic metaphor 
in discourse, I could account for how metaphor can be conceived as a powerful framing 
device to discuss momentous phenomena such as economic instability.

Due to funding restrictions, the present research was carried individually, which 
forbade me from validating the linguistic metaphor identification procedure by involving 
a group of coders. No intercoder reliability test was carried out, which is certainly a 
methodological weakness when investigating a large data sample to carry out reliable 
quantitative analysis. Further quantitative research is needed to explore metaphorical 
realizations and frames different from the ones investigated in this paper to discuss 
periods of economic instability; a group of coders will then be required and the results 
of the process can be validated with a reliability test.
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Appendix

THE EURO FREQUENCY 

OBJECTS 

Cake: burning, breaking into pieces 2 

Euro coin: burning, breaking, falling, bursting 13 

(Euro banknote)-Flag: flying, burning 4 

Train: falling, crashing 2 

Bridge: breaking 2 

Engine: jamming 2 

Vase: breaking into pieces 2 

Ship, boats: listing, sinking 9 

Noah’s ark: ready to sail, boarding people 1 

Hot air balloon like colander: flying up and away 2 

Skull: being questioned 3 

Car: driving, crashing, getting out of control 6 

Motorbike: driving, getting out of control 4 

Bike: cycling, racing, falling 4 

Mountain bike: racing, cycling 4 

Tyre: falling into the abyss 2 

Wheelchair: standing 1 

Stairs: black and steep 2 

Scales: weighting the euro coin 1 

Sofa: leaning ready to fall from a precipice 1 

Canoe: approaching a precipice ready to fall 1 

Castle: crashing, holding the euro currency 
fortress: defending, protecting 

4 

NATURAL 
ELEMENTS 

Sand: drying up 8 

The sea: rough and menacing 14 

Meteorite, falling star: falling, crashing, bursting 9 

The sky: shining, 8 

The sun: falling, burning 5 

The globe: crashing, pushing, destroying 5 

Star: shining, flying up, being hold in someone’s hands 9 

NATURAL 
PHENOMENA 

The storm: rough, breaking, weaving, raining 7 

The sunset: falling, burning 3 

NATURAL 
PLACES 

Oasis: drying up 1 

Desert: drying up 7 

Maze: trapping 1 

Mountain: dark, reddish, green, grey 10 

Precipice: dark, grey 8 

Cave: protecting 3 

Shelter: protecting 3 

Hills: 5 

ANIMALS 

Robin: being killed 1 

Eagle: flying, losing feathers, following, inspecting 7 

Dragon: spitting out flames, menacing 2 

Poisonous snake: approaching, ready to kill 1 g
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THE EUROZONE FREQUENCY 

SPORT 

Car drivers, motorcyclists: driving, losing control of the vehicle 21 

Mountain bikers: biking on a race, losing control of the bike, falling 7 

Cyclists: cycling on a race, losing control of the cycle, falling 3 

Canoeists: approaching the fall into a precipice 1 

Climbers: escaping, falling 4 

Pilots: crashing 5 

POLITICS 

Politicians: fighting, escaping, shooting, dictating, driving away, crashing, reading, 
sleeping, racing, eating, paying, moving towards/backwards/upwards/downwards 74 

Ministers: fighting, escaping, shooting, dictating, driving away, crashing, moving 
towards/backwards/upwards/downwards 67 

Presidents: giving directions, fighting, escaping, moving 
towards/backwards/upwards/downwards 38 

MEDICINE Doctor: treating 3 

RELIGION Moses: giving orders, holding a speech 1 

OTHER 

Common people: fighting, escaping, crawling 15 

Bedouins: crawling, walking, fainting 2 

Sheriffs: shooting, fighting 3 

Warriors: fighting, escaping, running towards 8 

PUBLIC 
INSTITUTION 

Workers: fighting, escaping/moving away, trying to enter/moving forwards 5 

Civil servants: escaping/moving away, trying to enter/moving forwards 7 

FABLES 
Snow White: sleeping 1 

Little Red Riding Hood: waking and getting lost in the wood 1 

 
TABELLA 1 IN APPENDICE 

THE EURO CRISIS FREQUENCY 

SPORT 
COMPETITION 

Discus thrower: throwing the discus during a competition 1 

Baseball team: celebrating and hugging each other 1 

PARLOUR GAMES 

Warships: displaying geographically countries and giving statistical figures showing 
their economic and fiscal power 

1 

Risiko: displaying geographically countries and giving statistical figures showing their 
economic and fiscal power 

1 

 

THE EURO: VISUAL METAPHOR IN THE ECONOMIST

THE EURO CRISIS: VISUAL METAPHOR IN IL SOLE 24 ORE



Creativity is not an accident, not something that is genetically determined. 
It is not a result of some easily learned magic trick or secret, 

but a consequence of your intention to be creative 
and your determination to learn and use creative-thinking strategies.

Michalko 2006, xvii

1. Introduction

There is a growing concern in the EFL world with creativity: this is seen in publications 
as well as conferences. However, very often the word is used without looking at its 
meaning and without trying to understand if this is applicable, or useful, in classroom 
settings. This article proposes an initiative aimed at encouraging undergraduate 
creativity in the use of English as a second (L2) or foreign language (FL) through the 
creative writing of a distinctly recognizable genre, which in the experience reported 
here is that of a fairy tale, with the aid of corpus linguistics. Successfully completing a 
creative task like this fits into Dörnyei and Ushioda’s (2009: 29) L2 Motivational Self 

Abstract
This article reports on an experience of using corpus linguistics to aid students in writing a 
creative text and so enhance their motivation. The work investigates the available literature 
to help understand what is meant by ‘creativity’. Although used a lot in EFL, this word has 
complex meanings connected to it and there is a call to discuss it in a wider context. A worksheet 
was prepared for students using a corpus linguistic analysis of modern, English versions of 
the stories of the Brothers Grimm. The article describes how this worksheet was constructed 
with the use of a specialized corpus and the creation of a stop-list. This worksheet contained 
single words as well as word clusters found within the tales. Social Work students in an Italian 
university, involved in an English for Specific Purposes course, were then asked to use a 
selection of these words and phrases to help them write stories. The final stories were analysed 
and a follow-up questionnaire was used to elicit the students’ perceptions concerning creativity. 
The study is linked to Dörnyei’s work on the Motivational Self and tries to show how creativity 
in EFL can be seen as a motivational tool. The work concludes that creativity is essential in 
EFL and that it is something that can and must be fostered in students. It aims to help improve 
understanding of what we mean by creativity and to encourage students and teachers to adopt 
corpus linguistics within their own specific field of English learning and teaching.

CORPUS LINGUISTICS AND CREATIVITY: 
STORYTELLING FOR 

UNIVERSITY STUDENTS

Ian Robinson
(University of Calabria, Italy)
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System, in which they posit the three components of the system as Ideal L2 self, Ought 
to L2 self and L2 learning experience. A positive learning experience fits into the third 
category as an aid to motivation.

Students who use English as an L2 might not be aware of the language expected 
to be used in writing a specific genre. Being successfully creative in the L2 should 
act as a motivating factor for further studies and use of that language. I suggest that 
by applying Corpus Linguistic analysis to a specific genre of writing, in this case the 
stories of the Brothers Grimm, linguistic features of that genre would appear and 
could be foregrounded and act as an aid to being creative. Corpus linguistics has a long 
history in the literature of its pedagogical uses (see for example McEnery et al. 2006 
and O’Keeffe, McCarthy and Carter 2007).

The students involved in this project were from a degree course in Social Work. It 
might seem strange to connect the world of social work with that of fairy tales. However, 
Gring-Pemble (2003: 9) writes, “The narrative paradigm holds that humans are 
essentially storytellers who create and communicate stories that form understanding, 
guide collective reasoning, and shape behaviour”. This narrative paradigm is linked 
to social work and social services by Slesser (2014: 422) when she states that “It is 
society that is […] disabling, as opposed to the impairments of the individual, the social 
causes of disability can be found in a number of cultural practices, social attitudes and 
approaches […] which seem to offer a stereotype of disabled people”. As an example of 
where we can find this happening in culture she says (ibid.), “In fairy tales, in particular 
the tales associated with the Brothers Grimm, which provide the basis for many of the 
fairy tales that are part of European traditions, the evil character is often signified 
by means of their physical differences”. So the fairy tales use physical disability to 
represent characteristic or moral shortcomings. Fairy tales can be used in a more 
positive manner. Openshaw (2012: 83) makes the link when she proposes the use of 
fairy tales in social work: “Reading stories, especially fairy tales, can help teach social 
skills. Whenever the characters behave in an inappropriate manner, the school social 
worker should stop and ask why the behavior is wrong and what the character should 
do instead”. Having people write stories, or fairy tales, to tell their own stories is also 
a useful tool in social work, as important information can be gleaned from such stories, 
information that the client might not otherwise feel so free to divulge.

I begin with a review of the literature, which illustrates further meanings of the 
word ‘creativity’. Then I will give a brief explanation of Corpus Linguistics, followed 
by a description of the methodology used in the study and its outcome; to finish with, 
pedagogical conclusions are drawn from the project.

2. Creativity

Creative use of language is often cited as one of the aims for our students: to 
encourage them to practise their creative production of the L2 (Boden 2004; Carter 
2004; Pope 2005; Pope and Swann 2011; Tin 2013; Tomlinson 2015; Widodo and Cirocki 
2012). Widodo and Cirocki (2012: xx) state that the aim for their book on creativity 
in EFL is to “foster a scholarly discussion on the issue of innovation and creativity in 
English language instruction at different levels”. In the descriptors of the Common 
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European Framework of Reference for Language (Council of Europe 2001), there are 
descriptors for Creative Writing (ibid.: 63). Moreover, in the descriptor for Coherence 
and Cohesion (ibid.: 125) at the C2 level there is the phrase “Can create coherent and 
cohesive text […]”. Apart from these instances, the words create or creativity do not 
appear anywhere else. This suggests that this discussion has not progressed much.

Batey’s (2012) work calls for a definition of creativity so as to help investigations 
into creativity and tries to offer a means of measuring this phenomenon. However, he 
concludes by asking for more work to be done regarding the former and his proposal for 
the latter is rather cumbersome. Boden (2004: 1) gives a definition of creativity as “the 
ability to come up with ideas or artefacts that are new, surprising and valuable”, but 
later (ibid.: 2) makes a distinction between “psychological creativity” and “historical 
creativity”, in which the former is “coming up with a surprising, valuable idea that’s 
new to the person who comes up with it” while the latter is a totally new idea never seen 
before.

Pope (2005: 41) traces creation and creativity from a religious notion of creating 
something from nothing (ex nihilo) and a sense that once something had been created 
then it could not be changed to a post-Darwinian concept of “creation as re-creation”. 
He claims (ibid.: 6) that philosophically “during the closing decades of the twentieth 
century, almost anything to do with ‘creators’, ‘creation’ and ‘creating’ was roundly 
attacked”. He notes (ibid.: 91) that the creative process is usually “prompted, informed 
or driven by: inspiration, ecstasy, influence or intertextuality”, and that “creativity is 
understood in terms of game-like constraints and the kind of rule-making and rule-
breaking activity that more or less ‘free’ play may entail”. Michalko (2006: xvii) suggests 
that creativity comes from the inspiration to see something differently: “By changing 
your perspectives, you expand your possibilities until you see something that you were 
unable to see before”. Baréz-Brown (2006: 7) plots the way that creativity is obtained: he 
claims it goes from “insight” to “ideas” to“impact” to “inspiring opportunities”. Catling 
and Davies (2002: 17) write that “we often restrain ourselves from being as creative as 
we can. We hold ourselves in a mental straight jacket”.

Constraint is sometimes needed for creativity to occur – indeed constraints could 
be represented by the rules that Pope talked about above. This ties in with the work of 
De Bono (2007), in which he sets a series of constraints and the reader is asked to be 
creative within those boundaries. It is not that the creative process can be expected to 
occur in a vacuum: in his summary after his comprehensive search through the past and 
present of creativity, Pope (2005: 191) notes that “Creation is always from ‘something’ 
and not ‘from nothing’ but always unique and in some sense fresh every time. It is 
repetition, but with distinct and significant differences”. Relating this to the field that 
we are interested in, Pope (ibid.: 276) states that “language is hailed as a routine yet 
remarkable creative resource in every linguistic approach”. 

Whereas Pope looks at the literary work of geniuses to obtain an idea of what 
creativity is and Guy Cook (2011: 301) expresses his claim that everyday creativity 
exists but that “there is also extraordinary creativity, unequally distributed among 
a very few individuals, to the great benefit of us all”, Carter (2004) suggests that 
creativity exists almost as a prerequisite in all parts of language and so is a part of 
everybody’s life. He writes (ibid.: 6) that “creativity is a pervasive feature of spoken 
language exchanges as well as a key component in interpersonal communication, and 
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that it is a property actively possessed by all speakers and listeners; it is not simply the 
domain of a few creatively gifted individuals”. Following on from this, Jon Cook (2011: 
311) states that “the very idea of ‘creative language’ is an arbitrary construct, not least 
because it could be argued that all language is creative, and, if this is true, it follows 
that no significant distinction can be made between language that is and isn’t creative”. 
Tomlinson (2015: 108) continues with this idea and brings it closer to the EFL context 
by stating “Language use is nearly always creative. Therefore, language learning needs 
to be creative too”. Creativity is something which De Bono (2007: 4) firmly believes “is 
a skill that everyone can learn, practice and use”.

When trying to sum up creativity in language, it is possible to use Pope’s (2005: 52) 
idea that “[c]reativity is extra/ordinary, original and fitting, full-filling, in(ter)ventive, 
co-operative un/conscious, fe><male 1, re…creation” and also add, as he does, that it 
should be “creativities are” rather than “creativity is” so as to emphasize the plurality 
of the construct. Regarding recreation, Tin (2013) states that a problem in EFL is 
that the communication of meaning is often just the communication of a “meaning” 
that is already known. She argues that this does not encourage the students to use 
creative language, but that they tend to rely on tried and tested language that they 
are safe with. Students need to be pushed into using new ideas and she suggests (2013: 
386) that “the use of multicultural experiences and constraints can facilitate creative 
language use”. The idea of constraints leads us back to the ideas of Pope cited above 
of “game-like constraints” and of De Bono. In this investigation, the constraint put on 
the learners is the use of specific words and phrases (word clusters) that come from 
a specific language corpus: they have to work within the constraints set to produce 
language and therefore meaning that is outside their usual field. Tin presumes that 
by encouraging the use of new ideas this pushes students into the Zone of Proximal 
Development and so encourages progression in the L2.

This work is based on the notion of linguistic creativity as something that occurs in 
everyday language all the time, but that an extra level of creativity can be encouraged 
and learnt. Rather than attacking creativity, as Pope noted has happened in the past, 
we must welcome it.

3. Corpus Linguistics

One relatively modern way of looking at language which also allows us to see more of 
the way language works is Corpus Linguistics, and so this should permit us to “expand” 
our possibilities, as Michalko (2006) above enticed us to do. However, De Bono (2007: 
7) gives a warning about thinking that all there is to it is putting texts into a computer 
and pushing a key:

Because of the excellence of computers, people are starting to believe that all you need to 
do is collect data and analyze it. This will give you your decisions, your policies and your 
strategies. It is an extremely dangerous situation, which will bring progress to a halt. 

1 Pope uses this creative form to indicate it is for both males and females.
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There is a huge need to interpret data in different ways; to combine data to design value 
delivery; to form hypothesis and speculations etc.

It is useful now to explore what is meant by Corpus Linguistics. McEnery et al. 
(2006) date the term to the early 1980s, although its history can be traced to as early 
as 1940. They state that “in modern linguistics, a corpus can be defined as a body of 
naturally occurring language” but they also cite Sinclair (1996) when he wrote “a corpus 
is a collection of pieces of language that are selected and ordered according to explicit 
linguistic criteria in order to be used as a sample of the language”. McEnery et al. (ibid.: 
3) add to this that “there is an increasing consensus that a corpus is a collection of 
machine readable, authentic texts”. They also note (ibid.: 15) that there are two main 
types of corpora: general and specialized corpora.

Corpora are often used to help find frequency, phrase structure, and collocation 
(Baker 2006; Baker et al. 2006; McEnery et al. 2006; O’Keeffe et al. 2007; Anderson and 
Corbett 2009). A part of this is that corpus software also allows us to find clusters of 
words that frequently appear together, what Biber calls “lexical bundles” (Baker et al. 
2006: 34). Chen and Baker (2010) as well as McEnery et al. (2006) point out the problem 
of terminology here with different authors using different terms for the same or similar 
meanings; for example, “routine formulae” (Columas 1979); “lexical phrases” (Nattinger 
and Decarrico 1992); recurrent word-combinations (Altenberg 1998); “chunks (de Cock 
2000); “formulaic sequences” (Wray 2002); n-grams (Stubbs 2007). These can relate 
to Lewis’s (1997: 33) idea that “the importance of semi-fixed expressions cannot be 
overestimated” and that “several linguists who have studied and clarified expressions 
have come to the conclusion that they consist of between two and seven words”. Lewis 
(ibid.: 7) continues by stating that “[t]he Lexical Approach argues that language consists 
of chunks which, when combined, produce continuous coherent text”. These chunks can 
be found using appropriate software to analyse a corpus. Analysis can also be carried 
out to identify the keywords within a corpus. One definition of keywords (Baker et al. 
2006: 98) is “Any word which is considered ‘focal’ in a text, but not through statistical 
measures”.

To identify keywords within a text it is useful to have a stop-list, which is a list 
of words that you wish to eliminate from the word list from your corpus. The most 
frequent words in almost any English corpus will tend to be the same: for example, 
the top ten most frequent words in the British National Corpus (BNC) are as follows: 
the, be, of, and, a, in, to (infinitive marker), have, it, to (preposition). Finding that these 
are the same most frequent words in the corpus you have created does not tell you 
much about what is special about the language of that corpus and so it makes sense to 
eliminate these words and try to concentrate on the specialized words. These words and 
word clusters obtained from the specific corpus can work as the constraints that were 
mentioned in section 2 if students are asked to use them in a task. By explaining where 
these words and word clusters come from, the students realize that they are dealing 
with authentic language, even though it might be in a form that they are not used to 
(i.e. not in a piece of continuous text).

The idea that Corpus Linguistics should aid learning and learners is expressed 
throughout the literature (e.g. Sinclair 2004; O’Keeffe et al. 2007). However, McEnery 
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et al. (2006: 195) write that “the usefulness of corpora in language pedagogy is an area 
of ongoing debate”. This article joins in on this debate.

4. Description of the task and its methodology

This project was carried out at the University of Calabria, in the south of Italy, and 
involved volunteer third-year students (about 21 years of age) from the degree course 
in Social Work who were attending my ESP (English for Specific Purposes) course 
and whose knowledge of the English language ranged from the A2 to the B2 levels. 
The project consisted in the construction of specific word and word-cluster lists that 
the students could then use to help them write stories. The aim was to be creative 
in storytelling and to produce something new, not “something out of nothing” but 
“something from something else”. It also functioned to introduce students to corpus 
linguistics with the hope that this might be beneficial to them in later studies, as its 
methods and tools can enable them to track the language of their professional genres 
and interactions. I decided to use the works of the Brothers Grimm, which are well-
known and provide a referent against which to contrast the creativity of students. 
Jacob Ludwig Carl and Wilhelm Carl Grimm were “German brothers famous for their 
classic collections of folk songs and folktales, especially for Kinder- und Hausmärchen 
(1812-22; generally known as Grimm’s Fairy Tales)” 2. As stated above, fairy tales can 
play an important role in social work as they are culturally relevant stories that allow 
people to identify specific behaviour and can lead to greater understanding of culturally 
determined reasoning.

To compile the corpus of this project I used the Philip Pullman (2012) book of Grimm 
Tales. Pullman’s intention (ibid.: xiii) in retelling these stories was to “tell the best and 
most interesting of them, clearing out of the way anything that would prevent them 
from running freely […] to produce a version that was as clear as water” and do so in 
a modern form. As a writer, Pullman felt free to make any changes he felt necessary 
to achieve his aim. There is no single, unique definitive version of the Grimm tales. 
Pullman explains in his introduction that this is because, as part of Germany’s oral 
folk tradition, they are always being interpreted by the teller. This corpus (hereafter 
called the Grimm Corpus) had to be scanned from the book and then read by an Optical 
Character Recognition program, in this case ReadIris 11, to convert the scanned text 
into computer readable text, as McEnery et al. suggest corpora should be. This made 
the data analysable. The software program used was AntConc (Anthony 2014). 

To create the stop-list for this task I used an adapted version of the top 2,000 words 
in the BNC. The list was adapted as I took out specific years (the BNC was created in 
the early 1990s and this is shown by the fact that years such as 1990, 1989, etc. appear 
in the list). I also removed specific proper nouns for people (including my own name). It 
is interesting to note that this meant removing 19 names for males and only one name 
for a woman (that name was Mary; Jesus was also taken out). Individual letters were 

2 Grimm, Jacob Ludwig Carl and Wilhelm Carl (2008). Encyclopaedia Britannica 2008 Ultimate 
Reference Suite.Chicago: Encyclopædia Britannica.
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also eliminated, except for the article a. The remaining 2,000 words then acted as my 
stop-list. 

A frequency analysis of the complete texts from the Grimm Corpus gives the 
following outcome for the top ten most frequent words (see Table 1).

These are not very different from the top ten words from the British National Corpus, 
which can be found online 3. Such a list therefore does not help us identify the specific 
words from this corpus. By applying the stop-list there is a very different picture of the 
top twenty words: see Table 2.

This list gives a clearer picture of the Grimm tales; these words can therefore be 
considered keywords in the tales. I did not analyse their distribution in the texts.
Williams (1983) in the introduction to his revised edition of his 1976 work on Keywords 
writes about how the choice of focal Keywords can seem arbitrary. In this investigation, 
there has been no selecting of a specific type of word to be investigated (some articles 
look at only nouns, some adverbs, some cut out all functional language). In this 

3 Downloaded from http://www.kilgarriff.co.uk/BNClists/lemma.num http://www.kilgarriff.co.uk/
BNClists/lemma.num (accessed 1/02/2014).

position frequency word  position frequency word 

1 8035 the  6 1613 she 

2 5270 and  7 1574 you 

3 2960 to  8 1559 of 

4 2441 he  9 1555 was 

5 2371 a  10 1532 it 

	

position frequency word  position frequency Word 

1 164 princess  11 73 castle 

2 140 Hans  12 72 witch 

3 123 tailor  13 68 deer 

4 116 golden  14 65 palace 

5 92 dear  15 61 flew 

6 91 bird  16 58 wild 

7 90 till  17 55 bread 

8 83 soldier  18 54 devil 

9 77 snow  19 54 majesty 

10 73 asleep  20 53 miller 

	

Table 1. Top ten words from the Grimm Corpus

Table 2. Top twenty words after stop-list
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investigation, any word that survived the stop-list has been included. This means that 
words such as “himself” and “let” can appear in the list of keywords. These words might 
not be idiosyncratically key to this particular corpus but do reflect the words used in it.  
This avoids the arbitrariness of preselecting specific word categories.

In a similar study (Robinson 2010) that used the 1884 Margaret Hunt translation of 
209 tales collected by the Brothers Grimm, I obtained the following top twelve results 
reported here in Table 3:

This indicates the changes that Pullman has made in his retelling of the stories and 
could be of interest in further studies.

As noted above, language is not only composed of individual words, but mainly of 
clusters of words. The AntConc program also allows these to be identified; they are 
referred to as N-Grams. The program was set to find any three-, four-, five-, six- or 
seven-word combination that co-occurred frequently in the corpus. This provided 
abundant data. For ease of study, I decided to analyse only those clusters that appeared 
at least seven times, otherwise the number of three-word clusters would have become 
too big to manage easily. Obviously, a long cluster has within it several smaller word 
clusters, e.g. the cluster “if only I could get the shivers” includes the six-word clusters 
“if only I could get the” and “only I could get the shivers”, as well as the five-word 
clusters of “if only I could get”, “only I could get the”, “I could get the shivers” and so 
on. These sub-clusters were eliminated (some similar clusters appear in the results, for 
example “I don’t know what” and “I don’t know” as the latter was not a sub-cluster of 
the first, but a different cluster). The longest repetition found was “mirror mirror on 
the wall who in this land is the fairest of all”. Using Lewis’s idea that chunks usually do 
not exceed seven words, this was the limit that was imposed here and so these longer 
clusters were not considered. The clusters are displayed in Tables 1a-5a (see Appendix). 
O’Keeffe et al. (2007: 65) note that in many systems the chunks are calculated by the 
computer “counting characters and spaces only” and so “it’s and don’t are considered as 
one ‘word’”. One advantage of creating one’s own small corpus is that this disadvantage 
can be overcome and so, for example, the word chunk I don’t know can be counted as a 
four-word chunk. This was done here so as to avoid complications and discussions with 
learners who are used to writing for exams in which contraction forms are counted as 
the constituent parts and not as a single unit. Obviously, not all the clusters have been 
shown and cut-off points have been decided on frequency: thirty for the three-word 

position word  position word 

1 king  7 answered 

2 saw  8 cried 

3 once  9 let 

4 himself  10 forest 

5 father  11 son 

6 daughter  12 wife 

	
Table 3. Top twelve words after stop-list in Robinson 2010 study
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clusters and the top twenty for the four-word clusters. These words and phrases were 
then typed on a sheet of paper to create a worksheet which was given to students, who 
were asked to use some of these words and word clusters to help them write a story and 
to underline these as they progressed, without specifying what type of story to write. 

There was a total of twenty-eight stories: some students worked together. These 
stories totalled 3,483 words in all, 272 of which were single words from the work sheet 
(including repetitions of the same word). There were 106 three-word clusters, 65 four-
word clusters, 15 five-word clusters and two six-word clusters. As for the percentages of 
all words written, 7.8% of the total were represented by single words from the worksheet, 
three-word clusters accounted for 9.1% of the whole, four-word clusters amounted to 
7.45% and the five-word clusters made up 2.15% of the total. In fact, the worksheet 
provided 26.7% of the words in the final stories. Students managed to complete the 
task and were ‘successfully creative’, but some variation in the creative quality of 
their stories could be appreciated as shown by examples (1), (2) and (3). Creativity was 
detected in three major strands: the collocational recreation of traditional discursive 
formulas, as can be seen in the sketchy beginning of (1): “There was once a princess. 
She lived in a beautiful castle. The princess...”, the setting up of novel scenarios, such as 
a “big modern palace” (2) or “a picnic in the park” (3), and unexpected storyline twists, 
present in all three examples. 

Here is a first story example: the parts underlined are the words or word clusters 
that were used from the worksheet.

(1) there was once a Princess. She lived in beautiful castle. The Princess saw a wild animal 
in the forest. She is rescued by a young man with a little red riding hood.

Although very short and to the point, (1) does use a high percentage of elements from 
the worksheet, 15 out of 32 words. It is short and to the point. It is creative in that it is a 
new story and shows a creative twist at the end, where it is the young male rescuer who 
is wearing a “little red riding hood” and not a young girl as in more traditional stories. 
The constraints have worked to help forge the story in which we have a clear, romantic 
setting, a dangerous threat, and a resolution through heroic deeds.

Here is a slightly longer story.

(2) once upon a time there was a Princess in a big modern Palace. She always wanted to eat 
bread because she felt alone. One day came into this Palace a soldier: he was so beautiful 
that the Princess fell in love with him immediately. The young man was excited because he 
couldn’t believe the Princess love him. Unfortunately there were the problem: the soldier 
hate bread because he couldn’t eat it.

The king and queen, father and mother of Princess try to search solution: the two lovers 
can stay together only if the Princess eat bread under the Juniper tree. They accepted 
this solution because that is a good idea. At the end they married and divorced after two 
months of marriage.

This creative piece of writing uses elements from the worksheet and from traditional 
fairy tales in unexpected ways. By being asked to use specific words (our creative 
constraints) we find a princess who loved eating bread and her lover who could not 
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stand it. The use of “under the Juniper tree” added another peculiar aspect to this tale 
(although for some reason juniper trees were quite popular in Pullman’s take on the 
Grimm stories). Again, we find a creative twist at the end that moves this away from 
the traditional style of fairy tales.

Here is a final example, also of a brief nature:

(3) today is a beautiful day! The sun is shining. I and my brother Hans go to a picnic in the 
park near the castle. Hans meets the old woman teacher. I don’t know this lady.

Here almost a quarter of the total words come from the worksheet. 
A follow-up questionnaire was used to elicit some responses from the story writers. 

The questionnaire involved a language level self-evaluation question. In this, twenty 
students self-evaluated themselves as B1 level, five as being at a B2 level and five at an 
A2 level, while two self-evaluated as A1.

The writers were asked to grade their answers to four questions on a scale of 1 to 
5 (where 1 equals Not at all, and 5 equals A lot). The questions and results are in the 
following table (Table 4):

The first question concerned enjoyment of writing a creative story, and it can be 
argued that their enjoyment can be equated to a positive learning experience, which was 
a part of Dörnyei and Ushioda’s (2009) L2 Motivational Self System that was mentioned 
at the start of this article. The students do not see storytelling as an essential part of 
their future jobs which, in the case of these students, is to be social workers or social 
work policy makers, but they do recognize creativity as being important in that future 
employment. Overall, they saw the activity as being creative, even though they were 
given constraints to work within (or maybe because of them).

Using the descriptive references in section 1, it can be argued that the goal of 
creativity has been achieved. Whether or not this then motivates these students to 
use more Corpus Linguistics and/or motivates them to study more would need a more 
longitudinal study than this was designed to be. 

5. Conclusion and pedagogical implications

This project attempts to show that Corpus Linguistics could easily be used at a small-
scale local level, even though the act of creating a corpus might seem daunting for some. 

Question Average reply 

Did you enjoy writing the story? 4.3 

Do you think story writing could be useful for your future 

job? 

2.5 

Is creativity important in your future job? 4.6 

How creative do you think this activity was for you? 4.2 

	 Table 4. Creativity questions



CORPUS LINGUISTICS AND CREATIVITY: STORYTELLING FOR UNIVERSITY STUDENTS 137

One of the first issues to be addressed is whether creativity is important in EFL, 
and especially whether or not it is important in ESP. If, as many (see section 1) would 
say, creativity is an aid to language learning, then it should be encouraged everywhere. 
This study involved students from a specific ESP class, but they could have been from 
any. The task was aimed at fairy tales as this genre was used as a (hopefully) fun 
way to show students what could be achieved by using Corpus Linguistics and their 
own creativity. It was felt that if students understood that Corpus Linguistics allowed 
them to produce genre-specific writing in something other than their chosen field of 
study, then it could be used to advantage in their own ESP training. It would help 
motivate them as they successfully produce a piece of written work . The link between 
social services and fairy tales was demonstrated earlier in the introduction. Now these 
students might be encouraged to use fairy tales, maybe getting social service users to 
write them (even with the help of this worksheet, or an Italian version of it) as a means 
of telling their own narratives.

This project was also an exercise in creativity, an idea which has many aspects to it, 
as this article has attempted to demonstrate. Looking back at Pope’s (2005) definition, 
it is possible to interpret this creative writing as using language that is ‘original’ in 
thought or construct and be ‘fitting’ for that particular genre. It ‘full-fills’ the need to 
communicate. The language used was a way to be ‘inventive’ in creating new stories or 
new phrases and it allowed people to ‘intervene’ or interact in a certain communicative 
discourse. Although, as stated above, creativity can be the creation of something new, 
what is seen here is the ‘re-creation’ of language already used by others and now used 
in a new form by a new person. This relates to Boden’s (2004) idea of psychological 
creativity.

To sum up, returning to Baréz-Brown’s (2006: 7) idea for creativity (insight, ideas, 
impact, inspiring opportunities), then it can be considered that ‘insight’ could connect 
to the way that a corpus allows us to see the language that is used and how it is used, 
the ‘ideas’ can be the fact that from this corpus we can begin to get ideas of what to 
do with the language, and this has an ‘impact’ on what we intend to do in a language 
programme and then it flows on to give ‘inspiring opportunities’ to the users of the 
language. 

Here, through the use of Corpus Linguistics, the students were given the opportunity 
to use authentic language to produce a piece of written language in a genre that they 
were not accustomed to, and this task was successfully accomplished. Dörnyei and 
Ushioda (2009) suggest that a positive L2 learning experience like this should motivate 
learners to study more. These learners might be motivated to employ Corpus Linguistics 
in their own field of study. The experience has attempted to push students into using 
new ideas, as Tin (2013) suggests, and has tried to make language learning creative 
as Tomlinson (2015) urged. Finally, this work might have helped answer Widodo and 
Cirocki’s (2012) plea for greater discussion about creativity in EFL and will encourage 
the debate about the “usefulness of corpora in language pedagogy”.

There is of course a lot more to be done. Further research is needed to devise an easily 
usable clear definition of creativity in language learning and use. This investigation has 
relied upon personal judgement as to whether the goal of being creative was met or not, 
but a more scientific approach needs to be introduced.
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Appendix

Appendix 

 

TOP THREE-WORD CLUSTERS FROM THE GRIMM CORPUS 

position frequency cluster  position frequency cluster 

1 88 the old woman  17 37 the door and 

2 76 I don’t  18 36 and when he 

3 68 as soon as  19 36 came to a 

4 68 out of the  20 36 he said I 

5 62 I can’t  21 36 into the forest 

6 60 there was a  22 36 the king’s 

7 46 I’ve got  23 35 don’t know 

8 46 the young man  24 35 in the forest 

9 42 he didn’t  25 34 and I’ll 

10 42 went to the  26 34 she didn’t 

11 41 back to the  27 33 I’m going 

12 41 said the king  28 33 said the boy 

13 40 he couldn’t  29 30 at once and 

14 40 said to the  30 30 in front of 

15 39 to the king  31 30 she couldn’t 

16 38 the king and     

 

 

 

 

 

TOP FOUR-WORD CLUSTERS FROM THE GRIMM CORPUS 

position frequency cluster  position frequency cluster 

1 32 I’m going to  11 13 she said to the 

2 30 I don’t know  12 13 there was once a 

3 21 and as soon as  13 12 as soon as they 

4 19 they came to a  14 12 don’t know what 

5 18 said the old woman  15 12 he came to the 

6 17 little red riding hood  16 12 I’ve got a 

7 16 he went to the  17 12 knocked on the door 

8 15 as soon as the  18 12 opened the door and 

9 13 he said to the  19 12 the king and queen 

10 13 once there was a  20 12 under the juniper tree 
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TOP FIVE-WORD CLUSTERS FROM THE GRIMM CORPUS  

Position frequency cluster  position frequency cluster 

1 11 I don’t know what  4 7 in the middle of the 

2 10 won’t be able to  5 7 that’s a good idea 

3 9 it wasn’t long before  6 7 to the king and said 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

TOP SIX-WORD CLUSTERS FROM THE GRIMM CORPUS 

Position frequency cluster  position frequency cluster 

1 10 no that’s not my name  3 7 my sister buried all 

my bones 

2 8 my mother cut my 

head off 

 4 7 sister dear your 

brother’s here 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

TOP SEVEN-WORD CLUSTER FROM THE GRIMM CORPUS 

Position frequency cluster 

1 8 if only I could get the shivers 

 

	


